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^ SIM«^ *0F THE -REPORT ^ - ' 

• ' ' ■ . - ■ . ' ' . ' ^ . . % , ■ 

This exploratory pilot project focused on the advantages of a structured 
one^ t o-^ one e la 1 1 dnah Ip at the t raift ing a t atlon^ be tween a ' d Im ^d^WLtak&d ,^^^6 r 1 1 y 
^or handicapped atud^nt and a worker having siwilar status who was supcessfully . - 
coprag with the wo^rld of work. The time period'covered July » 1974 - January p. " 
*1976, Objactiyep focused on strategieSi benefits and probleins encountered during 
the matching process. * 

Eleven studente in four urban schools were matched wl^ role models on the 
Job by perspective employers during the 1974-1975 s'chool yaar. Tail more students 
f rom those schools "were matched with ^role models during the fall ^975-- ^ ^ - 

1976. semester* Sixteen percent) ©f the total students 'retainj^ their; Jobs, 
Thffey expryfeed increased self-conf Ideuce and satisfaction with s^ervlsioa,, Em- 
^loyers_^^^ gains in students T suitability f or^ the job^ acceptande of superylalon 
And attitudes toward the public. All employers planned to conc^ue, the matching 
P^oce^s^ after the research ended*. Role models expressed satisfactiqn with their 
participation and disappoin^^nt when a ^student quit A job. ^ ^ 

The matches included many dllferfent cq^lnations of peog^e^of differing Ages, 
races s and sexes. Important q\ial teles sought In rple mod^s wer&^revldus eco- 
nomic, academic * or social difficulty^ success on the jsb7~3id warmths patience - • 
and tolerance toward youth. Larger businesses *ha3 more employees /to .match. 

problems encountered included a scarcity bl JoBs, employter reluctance ^ 
to hire disadvantaged students, unavailability of students |er work at hours 
when npededj^need to keep racial balance In businesses, "andUack of transportation. 
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Introdilction 

■ - . '' - .1 

It is no-^ctet that the entire profession of education is held account- 
able for its inability to do better with the econdmically poor «nd culturally 
different child (1), Educators have long held firm to. the concept of relevant, 
individually paced instruction^ struggling to wo^ out systems by which to 
give disadvantage learners the confidence that .they^ too, can absorb the 
.necesaary^ learning to cope ^ith later life,. Oklahoma^had a large disadvantaged 
> populations 28;7 percent^ accqrding to welfare, education^ and census data .^r 
1970-71 (2). The term disadvantaged Is^belng used In ^he Spirit of the 1968 
Vocational Amandmencs to aean students in Oklahoma in 1974 who either* 

(a) were members of a family of four earning less than $4, 20Q per ye^r, 
'adjusted for size for $650^ p6r family member . 

(b) had academic prpblems causing students to have difficulty functioning ' 
in class and needed special attention. ^ . 

(c) had both of the above aharacteristlcs (3)* . 

€tudents in inner city schools f ace ^he fact th^t^unemgloyme^t ratf s for 
inner city areas are typically'lcHree to four times, t^ose 'of the surrounding 
suburbs. -U.S. News arij World Report In April of 1975 noted unemployment hits 
hardest on teenagers (people under 20) who ar^'^female non'-whites (4) * ' The 
June 1975 unemployment figures for these people, as reported on ndtionwlde 
television i was 40 percent. These high figures are easily linked to such 
fMctors ^n American history, as racial prejudice in hiring j in combination 
with seniority practices in firings ^hen the economy is in a recession* ' 

" ' • ~ \ . : . . f 

Students In. cooperative classes must try to locate Jobs near their homes 
and^ school^ faced with the added burden of inadequate transportation. Both 
they themselves and thfe city in which they reside often lack ^convenient , low 

cost means of transportation- - . , ^ * . 

Tliu very nature of many Jobs appears "dead end* " whether in tfruth they 
are* Thus both high school age students and ^adults may accept jobs when 
convenient , for eKample in meeting an immeiiate need for cash or school credits 
Cor graduation, and then abandon the jobs at the flF^t opportunity (5) , 

In the introduction s book Working Louis Terkel speaks of the cur=- 

rent questioning of the "work ethlCf" especially by\the young. . 

Str&ngely enough it has touched off. profound grievances^ in others, 
hitherto devout, silent s and anonymous. Unexpected precincts are 
being heard from in a show of discontent. Cotmuniques from the 
asseiQbly line are frequent and alarming i absenteeism. In the 
evening Hours, the tense, pinched faces of young file clerks and 
elderly secretaries tell us more than we care to know. On the 
expressways, middle management even pose without grace behind their 
wheels as they flee city and job (6)* 

Prior to 1963 high schqolhomeeconom^ 
cated gl^^rij fior tlif ^v^^ of hbmemaking. , Two iociological forces exerted 

jong Influences on legislation at that time* First, American industry with 
technological advances no longer hired the unprepared dropout or terminal 



high school student who lacUad job preparation. Second, Americati' woman w^re^^« 
beginning to spend a larga patt of their lifetimes as wage earnera as wefl ,| 
as homemakars * The result was that hoina aconomics added a naw amphasi& to 4^- ' 
jita program = the education of boya and girls for entry-^leveL jobs requirttkg ,^,'1 
homa econonilcs related Imowladge, Some of thasp- programs ware cooperatlv^, ^.^^i*^ 
in nature, meaning individuals reeeivad? inatructJ.on by the altarnatiorjii g^S^ ^ ' ^ 
study in schooJ, both acadamic and vocational » with .a job aupervi^sed' by'^S^i^^ ; 
teacher.-coordinator , The t^b axperiancea were planned so that each <cio^SriHi^ei 
to the student's edueation and to his employablllty . Work and schodl ,,sttep^nc^ 
periods often varied iii nature from alternate half-'days oj full day^tfr pgfer ' 
peripds of time* ' ' ; ^''^ 

Follow-up studies of students f ronr- oecupational home ecdnotnics classji^" , 
(7,8j9) have ^consistently shown benefits to students, such as increased ability 
to get along with other workers * patients, or eustoinera, and tp realize' ones 
value to Idciety. Perhaps this last. benefit which relates to an improved^ 
self —concept , is the most in^portant learning f6r disadvantaged' students * 

Super (10) emphasized some ye^ars ago the importance of employment ex-= 
periences to the davalopmant of the salf-coneept, . His most pathetic^ example 
follows I = ' ' * ^ 

. * . the htgh school dropout who never did well in his studies^i who 
was never accepted by his classmates^ and who is fii^d from the 
job that ha finally got only, after a number of rej§ction&, finds ^ 
'the occupational translatioh of his self concept as ne'ar-do-^well 
confirmed and implemented* After' a series of qegattVe experiences * 
it takes a great deal of re-education to- help him develop more 
^positive s#lf concepts, to find a suitable occupational translation 
bf this favorable picture of himself , and to turn it into a reality 
(10). ^ ^ ' ^ \ ^ ^ ^ ^ 



Problem 



, This explorc^tory |>ilot study focused on the problems of one particular 
group, of cooperative home economics Students, the disadvantaged, as they 
attempted to adjust to the wor-ld of work/ As the original proposal stated, 
cooperative vocational education programs are designed to "offer many,ad^ 
vantages in preparing young people for employment. Through such programs 
^ a meaningful work eKperiende is Combined with formal education enabling * 
students to acquire knowledge, skills,' and appropriate attitudes" (11)* r 
Th^ innovativa aspect of copperatiya education under investigation here was 
the niatching of students with a role model, sotneone who at one time oi^'" 
another has experienced a degree of disadvantage which might glv^ him the 
empathy tq assist the student, ^ - , 

__ Rfsi e_ ^rii4gj_g_^-r p Imp or t.' i n t t o ^ P vH^pmpn^ a 11 iig^^ , ^ y n i i ng '^iilf- 

hood, as shown by Bell (12). 'In his resaarch|, interviews were held.seyen - 
yeirs after high schpol graduation with 142 males to determine the Jrelations 
between presence of role .models and voc^^onal perfoftnance, aS shown by five 
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measures of Job sucapss. A role model was defined operationally as anj 
person to whom the subject felt himself to be pimilpr or whom a 'subject 
wishad to be Ilka or whose values the aubject claimed »tp have adopted. The 
f indi-ngs indicated that young ^dult^ who were able, to name another per son * 
whose personal and vocational life, they hoped to emulate, were ^ found to havji 
functfoned vocationally at significantly higher; levels thap those who" could 
not name such persons Recent study of ^jif ted »people in the ^ Education Dally 
(13) concluded similarly that successful pa^la had some ^pintor who had built 
a one-to-one relationship with them and ^ad given them total encouragement* 




ect Questions' ^ ^ 

. ' * ■ ' ' ^ ■ ■■ ' ■ - 

This^^ploratory'^ s^udy sought answers to these questions : " * , ' 

^ 1* What strategies are iftvolvad in setting up a system, of orlentiiig 
studants to johm which involve these four types of people - 
successful workers, students, teacher-coordinators , and employers? 

2* What benefits accrue to successful workers , students , teacher- 
coordinators, and employers when a role model ralationahip is added 
to the training situation? 

3* What problems, surmountable and insurmoiintablej occur, in imgl^^ 

^ menting this role mo^el type of^t raining program? , ' . 

^4. In matching students an^ role^'^^els, what combinations of the 
possible b^sas such as aexj raceg academic ability or economic 
disadvantage ate most important in terms of student success on 

; the job? , ' ' ' 

5. What possible re'tineirient of such a^mrogram would need to be made 
^ before conducting further research ^ ^preferably experimantal In^ 

design, contrasting ^his program with the traditional three member 
^ program of student 7 emplo^r, and teacher^coordinator? 

6. What factors limit and/or permit generalii^ablllty of this' program 

to other vocational areas and to rural as well as urb^n populations? 



\ ' I Design of the Study . " 

The research can be most aasily visualized by considering each of the . 
three phases separately^ which extended over the entire 1974-1975 school year 
and part of the 1975-1976 school year. 

\ _ ■ ' . 

Phase One ^ , - - ^ = , . 

dvisory Commlttjee ; During phase one, thii sunnner of 1974, tha advisory commit te 
Appendix A) was \f ormed and met to review the proposed project* This committee 
included a wide, range of, expariancat " 

-the Oklahoma Vocatlonal--Tachnlcal Program Specialist for Cooparative ' 
Vocational Education * 
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' -the Oklahoma Vocational-'Technical State Supervisor of Home Economics 
-the Oklahoma State University Head of Home Economj.cs Education . 
-'Participating cooparative home economics teacher-coordinators 
-employers of' cooperative borne economics students ' ^ 

-people responBlble for supervision of employers ' ' 

-an experieaced worker who could be a role model 
-•the resear^ch assistants . ' ^ ^ 

• ' ^ - \ - ■ .. ' ^ * / = ■ ^ 

Def inition of Terms i \The fom^r teacher-coordinators met* on campus with the 
researchers in August. 1974 to work .out detailed plans of the project*. De- 
finijlon of terms was discussed,^ Students were sometimes referred to as 
toatcheH trainees. Employers .were also cofisldered bosses on sqme evaluation 
instruments* Role models were called experienced workers or successful 
-workers for purposes of clarity, = , . % 

The teacher-coordinators ^agreed to use these criteria when discussing a 
role model I ; ' 

1* A person^ with such cha/acMrlstlcs asi previous economic difficulty " 
(today 14 p2Q0 per year for a family of f our) | academic problems/ 
such as lack of education or difficulty reading^ -physical*, Emotional 
or social difflcultieSi - . 

2, A successful worker who has had several different types of experience 
on the job. " ' . " 

3, A warm Individual having a tolerance for youth who may have had 
•some aifflculty adjusting to^ the wrld of work, 

4, A person who remenOjers how^ it was to begin a j^, - 

The group alio developed . these guidellnea for eomiunlcatlng to prospactivi 
.employers what the role model . (experienced worker^ would do^i / 

i* Pay^atfEent^i to what the matched trainee does, 

2,. Give matched trainee honest praise at least once % day, (examples i 
# Your smile lights up^ the room; you look nice todays you did better 

today than yesterdayr you did a great job today,) 

3. Offer to shoW the matched trainee what.^o do or answer questions, 

4* Emphasise the importance of even the smallest task. ^ ^ , 

5. Peel free .to discuss ^any problems at , any time with your employer ^ 
and/or the teacher-coordinator which can't first be resolved with 
the matched trainee, . ' . 

6, Give an honest evaluation of the matched trainee's work. 

Guidelines (Appendix B) wfre developed which allotted a 15.00 weekly stipend 
fot each employer and ekperienced^ worker. Guldellnei were signed and kept on ^ 
file (Appendix B), Letters ware prepared for teach« use in contacting p^-- 
spectlve employers (ApffendlK C) . A story of tha p^lct and accompanying 



photogtaph received covewage In the ^press (Appendix D) 

Evaluation Devices : The group of teScher^coordinaCbrs examined and agreed 
upon use of forms with which to describe the student, tier family, and *rOle 
model. These profiles .sheets may be found i^ Appendix E. Generallyp more , " 
type^ of evaluation Instruments were used in the 1974'-1975 schpol year than , 
in the 1975-1976 school year^ as *ls shewn in Appendix F, Evidence of students' 
attitudes toward work were to be collected by use of (a) written story ot "My 
Job,''" ,(b)^ rating of an Ideal *Job% (c) rating of This Job, (d) sfmpiifiey rating 
sheet called Job Sc^lSj and (e) Attitudes Toward , Work scal^. ^ All of thfe^e five 
instruments^ may b^ found In Appendix G* ^ ■ . . , . 

The students attitudes toward an Ideal Job and This Job w6re to be^ ' ^ \ 
measured us in^^ a job rating spale deveioped by^teufman (14J , The 21^ itetn 



scale had be^n: factor analyg-ed in Kaufman's stOTy and yielded four factors, 
./These factors . seemed to'' describe the familiar dichotomy between intrinsic^ 
e^^trinsic workN^alues, a 'masculinlty^related- factor » ia:nd a' factdt concerning 
ddsire for physical manipulation as^epposed to symbolic manipulation or inters 
personal Interaction. Kaufman determined 'that the scale had a reli^ij.ity 
coefficient of .84, on test^-retest' data taken one week apart, " \ . 

r ^ / . ' . , . ■ — ' ■ 

The Job Scale rating met l^od had also been developed originally by 
Kaufmarl, et' al (14) , The respondents using the scale were ^to be asked .to 
rate their satisMctlon for tKe^.five areas listed: workj pay ^ . promotion ^ 
supervisor/ and people'. A rating of 'l'' was def Ined* as meaning compl^etely 
dissatisfied and a rating of '7' meant completely sat isfiled. ^ ' ^ 

\ ^ • r . " /: ^ . ; : / : ^ _ 

The Attitudes Toward Work instr^ent consisted pf^ L14cert-Gype questions 
built fc^ Jacoby (15) according to the following table of specifications: 

Top;ic Percent of Items 

^ ' '^^ . ' ■ ' 

,* , AdGquacy of ^fcchool'g preparation . \ \ 10 _ . . ^ 

Supervision .Wtid supervisors - 20 ^ 

Peers ^ / . ,, 15 

Chposing a Job ' 15 

. Rights and responsibilities of employees ' 25 . / 

Inner Satisfaction o£ working- " 10 , 

Expectations of future advancement 5 

, / ' . ^ ' Total 100 - 

Standard test construction procedures used by Jacoby Included an item analysis 
of the reSRonses of 155 ^*ty area vocational school itudents, determination of 
test-retest re'liability over a two week period (.72)j and establishment of^ 
internal consistency using the spllt=half technique, stepped ^up w^th the 
Spearman -Brnwn f^Q jav u l a 0.87 ) . Jacoby fo und th »-dAs- ferlby^ i Qn-&f a^ € 
mated a normal curve* * 

The teacher-coor^inafeors agreed on a weekly log (report) form which ex- 
perienced workers wdt^ld mail to the project director regularly. This form, and 
its revised versions may be found in Appendix H. Teachers agreed to keep records 
ot ^^yilts and phone cjalis to the sjtudents. 

. r ' '17* :. ' . • - ' 

" 15 ' ■ 




Phase Two , < 



J The secon^^hase. of the pilot project was carried out during' the ,fall^ 
1974 and spring 1975 achool semesters.^ Teacher-coordinators contacted em^ 
ployarss ^guldellneB were signed apd mailed, students went to class and to " 
work J. and the researchers begaa evaluation interviews with each student ^ 
employer, and role model. Three sets tff interview quest ionrf for students^ 
role mbdelss and employers , were tediously constructed.^ Interview questloiis 
"^<4ppendix I) were then reviewed^ before being'" used ^ by the advisory . cormnlttee 
members at meitlngs held on^ October 3, 1974 arid April 16, 1975. The advisory 
group also reviewed the Employer/Experienced .Worked' R^ing Scale, adapted from 
Nelson (7) and the student form, My Job (Appendix J) , 'reyised the;n and approved 
of their final use. & - ' , ^ / . " 

Many phone calls apd strips were\.made tg businesses. Interviews (Appendix 
K) werf held with teacher-coordinators to 'learn their readtlons to 'the project. 
The' teacher-'coordihators met with the prisject off^acj Velma Braurierj and 
Judy Jaffa,, from the U.S. OEfice of. Education t^nT^hington, on the Oklahoma- 
State Ur^iverslty campus on Junie 10s 1975; Thfe group reviewed the subjective ■ 
evidence regarding progress of the project thus far. - . 



Phase Three. \ 

The third phas^ of the project encompa^iyd June, 1975 through January, 
1976. Evaluation w^s made of data collected from students, teacher-coordinators,, 
employers and role td&^els durlng^^the previous school ^ear. An interim report 
was written and mailed ^o the U.£. Office of Education/ An oral report on the 
project was delivered at the Decembef homie eco^iomlcs division research and, 
evaluation meeting of the American Vocational Association in Anaheim, Califorriia. 
Further* dissemination of results occurred in two newgpapei^sartlcles. Included 
in^'Appendix L . ' - ' . . ^ i 

" The three teacher-coprdinators who were still ' employed at the same places 
ip the fall of 1975 were offered th6 opportunity to enlipt new students in the 
/project. . All three were pleased to continue and thnis it was possible to gather 
'additional data abouta second group of students (AppendlK M) during the fall 
semester of 19J5. The preliminary report of the research was submitted to the 
advisory committed for consideration and revision in late January, 1976. ^ 



Home Economics Cooperative Education 



In Oklahoma home economics cooperative education is conceptualized in the 
following manner by the home economics state ^personnel (17) » ^ 

Home Economics Cooperative Education Is a pr^ram of vocational 
education Involving " the eonmjunity (employers), students and\the school. N, 
. The achool providea training In skills and related occupational in- ' . t 
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forD^tion. The co^imity (employers) provides a laboratory whare ^ 
etudants may practice skills and learn new ones in a real ettploymant 
. situation*. , 4* / . 

Cqoperatlve Education is esaantially a method combining theory 
and practice, On=the=job train,ing is provided by an employer or 
supervisor In the place of ^employment while group instrucb'ion in,^ the ^ 
occupational area and Individual supervised study. of sel^ted related 
materials is provided iby a teacher-'coordinator in schooi * The essence 
of this method is that students are placed as tMinees or learners on 
a jobj not as part-time or regular woAers* *Two t^pes of Home Econ- . 
omics Cdoperative Education programs may be developed ' 

Type I SpeciallEation in one subject matter ar#a of home 

economics occupational education (comerclal fqodBi 
• ■ child car^, etc,)' An^dequate number of train^ihg 

stations in a single occupational area for employ^ 
ment of all students will nemd. to be available to 
justify the need for "this £ype of program* 
Type II Combination of rerated .stibjecp letter areas of home 
r economics occupational educatioh. Training can take 
' , place in any or all of the variouB' occupational fields* 

(This type ^ of combinatioilL program* will be directed, 
but not necessarily limited to smaller communities 
^ and schools j since there 'arte not enough approvable 

^ training atatipns available in one particular occ- 

upational group to support a more specialiEed program*) 

The Home Economi<?s Cooperatl^fe^-Education Program is planned toi ' 

Aid the students in developing skills and acquiring information appli^ 
cable to a "cluster" of qccupatfons* , ^ 

Help the students acquire specialized skills and information required 
for successful employment in a specific occupation* ' - 

' Provide laboratory experience in the form of a real,. Job fttuatlon in the 
local CQifflsunity which will ^atfle the students to become aware of the 
requirements of his chosen career area* 

Develop the personal and occupational traits necessary for successful 
employment* ^ „ ^ 



Provide students with ^^ofinsei and supervision during the period of ad= > 
Juatment to a Job situation. ■ ' 

Provide trafning that will enable the students^o advartce to higher levels 



of employer 

* 



Participating Programs 



When the study began there were only five %full time cooperative home econ- 
omics programs in the state* One teacher chose not to participate in the study 
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because she was developing new room that fall, having been a "roving " ^ 
teacher" with no stable teazling environment the years befDre this. The 
four cQOperative home ^economj^s programs involved in the study are dascribed 
next, in terms of age, physialii facilities, total enrollment, Job placement 
and curriculum* ? . * * 

Program A i This' cooperative high school child care sermces program was sit= 
uated 111 a small quonset next dBpr to a ' large Oklahpma City hi@^ school. The 
space Inside the building was ^cy^wded, but used/ef f iciently,' A one-way window 
allowed some high schopl student^ to observe the rest of the class while they 
cared for preschoolers. A playy^^d outside was used extensively by preschoole 
on sunny days. The teacher had ^oyked ^wlth the program three years when the ^ 
research began in the fall of 197^ The beginning class consisted of 24 junlo] 
and senior boys and girl s^ and ha^^ Job placement rate of 100% in April of 
1975 for the nine students remainl^fe at that time. Those remairiing of the 
Original 26 second-yeaf students ralffi^had found Jobs by April 1975, Just as 
they all had the previous year, / '.-.^By 

" . ■ ' ' V 'ft -ft " 

The curriculim pf this progrtai f©;^ year one included i 

Job orientation ^ |- 4 'weeks ^ ^ 



Standard for day cara canters vl ^ 3 



weeks 



Skills .in working with young chUdren 4 weeks 

growth #nd development \ 16-20 weeks, 3 days a week 

^ WB^ "^ ' ^ 16-2D weeks, 2 days a week 

Ci^^^Eulum development for nursery children 4 weeks 

The secopd year curriculum resembled that of the first year, going into 
greater depth in relation- to ■^curriculum development for three Md four year 
olds in areas of language arts ^ science, music, math, health, arts, etc. 

Program Bi This Tulsa high schpol cooperative* vocational education program 
had child care services as Its m^jor subject matter emp^sis,, but also Included 
Individual instruction in ^ome economics related occupations.^ The school pro- 
vided good physical facilities for teaching child care, and the co-op progcam 
was three years old -when the research begtfn in the fall of 1974/ The students 
(all female) met in a regular classroom for theory and in addition had the com- 
plete use of a large room next door in which to store and* use indoor play equip 
ment with the preschool youngsters. At raid-year a third room for preschoolers / 
was added, containing books, low tables and items for quiet play. The* teacher' 
had managed the full time occupational program for two years # Her two high scho 
classes contained 54 students altogether. Each class met for two hours so that 
students might have ekperlence in schopl time Working with preschool age child-; 
ren. In April of 3^75 the teacher reported that about 24 of the child cate stu- 
dents or 45% were employed, .a higher percent than the previous year. 

The concepts taught In this vocati^al child care class during the first 
4^^Fir nf_ th& itwfv.^^ pregrM-wagoE ■ ■ - r\ -^--.^^-.^^ 



Otientatipri to the world of work 4-6 weeks 

Types of child iCare services ; 6-8 weeks 

Jobs done by child care aides '4-6 weeks 

Basic ne^ds 'of children 4-6 wieks 

Qrowth and development of children 3-5 weeks 

Behavior and guidance of children 3-4 weeks 

Play r \ ^' \ / / 3«4 weeka 



Program Ci ThJ^s home economics related cooperative program In Oklahoma City 
was catri^i out in a "physical facility to which equlpraeht was gradually . ^ _ 
tfeing. Added. The room had a fef rigerator , one sink and limited space in * ^ 
which to stpre cooking equipment. One end of the room contained a hospital 
bed and some equipment with which to learn care of people who were ill. The 
teacher did ha^e.an' of flee separated from the room by only windows and she was 
succeeding in securfng books and more equipment* The t&acher had worked with 
the program three years. The teacher taught two cooperative classes , having 
a tofeal of 41 students. Thirty-two or 78% of these students had found jobs 
by April of 1975. 

The curriculum of this program for the first "year' included^ 

Orientation to health aiid home economics related Jobs 2=3 weeks 

How to get the Job * 1 week ^ 

Human relations . ' - . R weekp 

Personal development = 1 week 

CoTOiunicatlpns " ■ , 1 week 

Child care and development / 6«8 weeks 

Food preparation and service / . * 9-10 weeks 

Health care services . . 1%, 8-l0 weeks 

Program Dj This high school cooperative food services program had existed in 
an Oklahoma City school for five years. The^physlcai facility was a large 
classroom with tables in the center for study groups, and extensive food pro- 
duction equipment around the walls * At a break time each mornings boys and 
girls sold cookies 5 french fries, popcorn, etc. to their classmates at the 
door of the room.- The income from sales was used to support the class. This 
teacher had been in charge of the program for four years aAd in addition^ 
taught a auMier school program each year which helped to att"ract students to 
the course. In April 1975 the teacher-coordinator reported that only about 
75% of her 28 first year students had ^located Jobs, whereas more had been placed 
the previous year. Her sedond yeftr class contained 19 ^students , ten of whom 
had found Jobs by April. \* " 

The food service curriculum for the first- semester of the two year program 
included^ 

Employment in .the food service industry 3 weeks 

Human relations - ' v 2 -weeks 

Sanitation in food service , . ' 1 week 

Safety in food service ' , 1 week 

Serving the public / . ^ 1 week ^ 

Use and care of. equipment ^ 1 ^eek 

Recipe use ^ .1 week^ 

Food preparation , ^ ' 8 weeks 

'Ev4ry teacher sent a form home\ to parents to eKplaln the program in terms 
pr ^ rrl c p^ an d a tton dgnco ly iil c ^n . < T h f^ f^.wfW^ n wfi ^r ^ ra gui C^r ^" 

return a aheet on which they agreed to see that the student a) got to her Jobs 
b) kept attending school regularly and jc) maintained good academic standings ^» 
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Matchirig of Students with Role ModelisI: 



Employment Rfcorda of Students During 1924^1975 School .Yead 



m 



The research proposal was written to provide funds to! Ificlude particip^^oQ? 
by 15 students, with three students being placed from each of five sc^hools.r HoS^ 
ever^ four teachers actually became involved, with the project during the 'fix 
school yiar (1974^1975) tad a total of 11 stu^nts , were placed (see Figure l) . 
Students are identified by number and school. ii| order have consistency, as 
wel^ as anonymity, from table to table. Ei^bty^two per^l^,,of these students^ 
^^etained their jobs. 



In both schools A ^d B a student discontinued part^^ip^ation In the. project 
during the fall semester. It;^is Interesting to note that^ sttfdent ^3 (School A) 
who dropped ^the coaperatfive child care class, took in its^place Specialized 
home economics class dealing only with child care , but backing the on-the-job 
training. She said that she had thought .that she could take any kind of era- 
.ploym^t when she enrolled in th© clasi, ^ One. finds this difficult to understand. 
Figure 1 also shows that the teacher In school D had the greatest difficulty 
findlng^Jobs fb^ her occupational food students. At least one student each ^ 
school kept a. Job through summer month-S, ^ * ' ^ 



Characteristics of Studerfts and. Role Models . ^ 

Teachers completad profile sheets (Appendix E) which described each role 
model- and each student in the project. Analysis of these sheets made it possible 
to detfermlne the types of dis|j4vantage each individual ■ had eKper lanced J namely 
academic, social , ^ emotional r^conomj^ or physical/ ;::^esults shown in Table I 
indicate- some students and some .role^models had eKperlendfed several types 'of 
.disadvantage. ^ 
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TABLE I , . 

PERSONAL GHARACTERISTICS OF STUDENTS AND ROLE MODELS WITH XfflOM THEY WERE 

MATCHED, 1974-1975 and 1975»1976 







Student 






Role 


Model 






Age 


^ OCX 


Type of 


Raca 


Age 


Bex 


Type of # 








Disadvantage^ 






/ . 


Disadvantage 


li white 


19 




A,P . 


- wriite 


20 


F 


S 


2. black 


17 


F 


A,E 


/ white 


35 


F 


P 


3. black 


16 


F 


A,E 


black* 


17 


F^ 


E,S 


- J 








white 


16 


F 


E,S 


L black 


16 


F 


A,E 


' ' white 


34 


F 


AsE 


5; black 


16 


F 


A,E 


whits^* 


55 


F 


E,P 










black^* 


42 


F . 


P ' ^ 


6, black 


17 


F 


S 


black 


45 


' F 


. E,Em,S 


7. black 


17 


F 


AiE.P 


white 


50 


F 


E 


B\ black ^ 


16 


F 


E,S 


black 


17 


F 


S " 


9, black"^ 


16 


F 


E 


black 


"20 


' . M' 


E 


10. black 


15 


F 


E 


black 


37 


F 


E ' 


11. black 


17 


M 


E . 


^ black* * 


17 


M 


E 


12, black 


16 


^ F 


E,S 


white 


17 / 


F. 


E,S 


13* white 


17 


" F 


Em^B 


black 


17 


F 




14, black 


16 


F 


S 


white ' 


20 


F 


E . 


15. black 


16 


F 


As S s Em, E 


black 


29 


F 


E 


16* black 


16 


M 


E,S 


black 


53 


' F 


E 


17. black 


16 


F 


A,EmsE 


white 


50 


^ F 


E 


18, black 


16 


F 


E 


black 


35 


F . 


' * -E 


19, black 


16 


^F 


E,P 


white 


50 


-F 




20. black 


18 


M 


E,S 


black 


'18 


■ M 


E,S 


21. b*lack 


17 


M 


E 


black 


18 


M 


' ' E,S 



# Types = A^AcaBemic E^Economic 
S^Social : P-Phy^cal 

Em^Emot ipnai 



^Student number 3 was placed with role models two times, 

**Student number 5' had *two role Mdels work with her at ttie sai^e .time* 



/ The matching of students and successful workers (role models) seemed to 
b^successfuls regardless of the types of disadvantage , agasj racess or sexes 
^"hvolved. Table I 'Indicates many comblnationa occurred in the matching process 
Successful wotkers at times had had problems of a similar nature to the student; 
and at other times had experienced; different types of problems. Yet the role 
models were able to conmunieafe and work with the students * probably because 
they really wanted to help tbie, beginners . 



Analysis of Reasons for Unemployment of Some Eligible Students 



The teacher-coordinators worked very hard to place their students on 
Jobs. Although a total of U actually were placed^ there were 14 
others who might have been part of the project during the 1974^1975 school 
'*'year. The reasons for short Job tenure are shown in Table II, The most 
frequent type of business-related problems was a lack of good support at 
the managerial levels according to teacher evaluations of student's comments*^ 
The most frequent type of student-related problem was one common to all ages 
of disadvantaged workers—thfe students quit their Jobs, fSr ra? good reason / 
as far as the teachers could determine. 

Employment RecoMs of Students During 1975-1976 School Year 

* " 
One teacher^coordinator accepted'^ position, In stdte sHpervislon during 
the summer of 1975, so the remainirig three teacher-coordinators were asked if 
they would like to again attempt to place students with role models In the fall^ 
of 1975. , All three accepted the opportunity ..^nd as Figure 2 sho^\ these three 
teachers 'were able to match ten more students' with role models on^iobs. 

Student 15 waA fireS f or .undeperidabillty , Her poor school attendance 
record resulted in a t^ransfer to the adult diy school at the time of the sem- 
ester break, Hteudent 17 changed , high schools in January. Student 18 quit her 
job to take a better paying one/ Student ^^%as also fired. ^ When the matching 
arrangement was repeatfed a second falls 60 percent of the students retained- 
their. jobs. " ' ■ ' " ' 
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^ mim OF REASONS m m eligible students did not BECOl ;R1SMCH iUBJib IN 



, Schools Studints ' Typii of Students Problii 



a 

b 



typi, of Businesp-Eelitid Preblii 



Quit hir job af|8r ona weak,,. 

hrid for iroprofir dress.- Dropped out^f 
sehool. ' ■ ■ ■ 

I 

Stadgnt's Mther did not approvB of ths 
tillglous affiliation of the, child cart 
center - his quit 2 othir jobs since this oni. 



. "J 



!*'■■. i> 



if 



i 



IS 



j 

* 

• 1 

0 

, n 



, Quit her job before reseir,ch arrangifflantf 
i could be nadii ' , ■ 'A 

" — =1 — = — — — |. 
Fired - for undepenmilty. , • 



H / 



Made poor iipri^sion on^ first interviiw. 

Placed in another school due io .excessive 
absences., k 5 * 1 



Later rihiri^ b# quit biciuie not being 
paid for 'total ho|rs el work, 

leicher diqided'-Jjusinesi liekid i^irt of ^ 
togitherne^ at iinigeriil levil, 

Ttacliir licidedg^usiness lackM ^irit of 
' togitherneipmanagerlal^level, 

Teachir derided' business lacked' spirit of 
^githirneii a^ M^ygirial level, 

, No experlinced workir «al avsilable, 

1(iry fete hours of esplopent were available. 

^MffiplMfieult^b cpntact to arrange work, 
Mitta|ir difficult to contact to arrange, work. 
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Teach^r^Coordtoators' Evaludftion? of the Prejeet ^ *; 

avilu^tionfi by teacher-ceord^lna'tors consisted^ o interview questions 
: to ^decemine ho^ they had- introduced the raaearah projaet toVtheir clas 

the affect which the project had^ made on participants ^ the number of visits , 
^and phone callg^ade to work settlings ^ possible changes In th^lr role, and' 

perceptions of |«p worst thing about the research, ^ 

Claas^ Reactions ■ \ • * 

The four^ teacher^coordinators varied^ t^elr methods of presenting, the * 
project to the class, yet eacK' method seemed to have been successful* Teacher 
.A taade a general atatement to.h^r two classes that some students would be 
involved in some research* In the begi^nl^, she made a point of having more 
students domplete jthe resea«h data-gatheririg instruments and answer Interview 
questions than were actually involved In the project. In this way she at-- ^ 
tertpted to keep students unaware > of their role unt^l the latter part of the 
school year* . 

> ■ ^ . ■■■ . • -t' • ./ 

Teacher B approached disadvantaged atudents and expressed her excite^ 
men t over their possible entry Ihtct the res^rch.^ Students thus knew from 
the start that they had been singled out^ and' had an option of participation 
\ ov non--partlcipation. ' , , 

■ ^ ' . ' ■ ' " I. ' \ ^ ' ^ ' ■ ■ r .-. 

Teacher C had every s^ident in her classes complete the research data- * 
gathering iMtruments and used thi^ information about the total classes for 
her o^ purposes. She singled out students to become research subjects and 
each knew they were part of a project, from the beginning. 

Teacher D had individual conferences with her project students during 
the 1974-1975 school year and they reacted favorably to the idea of being 
helped' through research. The students Involved wer# told ihesy would receive ' 
extra points for assisting with the research, I 

All teachers usfed records of students in the school couriaelors' offioetf ■ 
to determine which students had previously had learning probiems, . 

Changes in Students 

When asked in /the first interview whats if any, effect the project had 
made on the students involved, Teacher A said she thought one special edu- 
cation student would not hafe been hired at all without the special help 
offered by the role Wodel, ^Jhe felt it was good that someone was especially 
trying to praise thls\ etudent . Both teachers B and D noted on the first 
interview that students had become more -outgoing in the classroom since the 
work began and were speaking jup more. Teacher C felt that one student wa§ 
assuming more responsibility ^t hpme, while the other was finally realizing 
the pleasure Qf having some money of her own* % 

Problems , - ■ v 

I ■ - 

OTien asked^ "li^at was the worst thing about this matching arrangement?" 

- . -31 ' . . - 
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Teacher A said that ite was difficttlt to^^find time tg cantact people to be 
experienced' workers. Some project/students objected to the weekly routine 
report €Qrms,\ tailed weekly logSj according to this teacher* \ 

Teacher B wished the ^ployer stipend had been used to h^p pay students' 
wages,- since many employers ficked fmids to hire students. Sh»^ alio felt, 
transportation for some stude^M. to^ their Jobs was a probl^^^OTd wished the 
stipend had been used for thHt j^rpose. , - \: '/ 



Teacher C said most of the businesses she contacted that would h^vmy 
been iirtarested in hiring a 'part-ttae employee were soB^maM that they did 
not have an experiericed, worker (role mddel) to place with a student. Often trie 
employer was a worker too, and the little part-^time help did not work the same 
hours that a student was available to work. The problem of finding role models 
working 'the same shifts ^s, students was felt to be the worst problem by Teacher 
D, also* , * * /tr ^ 

■ * ■ ' -■ . 

Supervisory Practices ^ * ^ ' 

^ On the average i the largest number of visits made by a \teacher-=coordinator 
to the work setting of any student dn 1974-1975 classes Was eight (Table JIJI . 
The smallest average number of visits made by teacher^-cdordinators to any work 
setting was two* \ 

By comparisori, the average of the most visits made to a\proJect studeitt 
was B±i0 ImBB^ than: the averaga number made to visit students^^n the total class. 
Only teacher O made the same nun^er of visits (four) whether Supervising pro- 
jects ^*tudentf a or other students in her classes . ' 

, * . I • ■ ■ ■ • . ■ ^ ^ = 

' I ^ TABLE III 

S- : ■ ' - ■ ■ " ^ 

cfeMPARISON OF .NUMBER OF VISITS MADE TO TOKR^ SETTINGS OF TOTAI CLASS WITH 
' VISITS mJpE TO WORK SETTINGS OF PROJECT STUDENTS, 1974=1975 











TV- 




Schools 


A 


B 






' Average 



No, of Visits Total Project Total Project Totar Project^ Total Project Total Project 

per Work Class Students Class Students Class Students Cl^ss #tudents Class StudentE 

^fii|l&* ^ 1 2 2 2 4 3 3 V 2.0 2.5 

Host 8 '7 12 8 9 5 4 4 8,1 6,0 



The largest number of visits made by a teacher-'coordinator to any setting, 
of any students^ on the average. In the fall .of 1975 was about eqi^l to the average 
made to project students (Table IV)* However^ teachers A and 
re visits to supervise project students than they did students in 
and thus the least average number of visits to project students 
(3-3) was greater than that made to supervise, total students (1,7)* 



numbet^a^-^iai t s 
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■TABLE IV 



PRISON OF NTOfflER VISITS MADE TO WORK SETTINGS OF TOT^L CLASS 
WITH VISITS MADE. TO ^WORK SETTMGS OF PROJECT STUDENTS , 197iil976 C 



Schools 



.^verage 



No* of yialts. Total Project Total Proj.ect Tot^l project _ tgtal Pr©ject 
par work , Class Students Class. Students Class Students Class. Studenta 
sat ting * ^ • - ^ 



Laaist 
Most 



1 
4 



-4 
5 



2 
4 



n 4 
"4 



1.7 ^.3 

-3.7. 4,0 



The data in TablB V indicate teachat-coordinators initlitfid calls -to 
amployers of project; students much more oft er than vice yersafduring the* 
1974-1975 school yearj. They /may, have iubstituted. calls for visits. The . 
employars seamed to have had few problems which they could not handle alone* 



TABLE V 



COOTARISON 'OF: TOTAL NUMBER OF PHONE CALLS CONCERNING PROJECT STUpENTS 
^INITIATED BY mPLOYERS WITH CALLS INITIATED BY TEACHERS, 1974^1975 



Schools 



Number of 
Phone Calls 
. Initiated by: 

Employers 
Teach acB 



A 



6 

13 



3 

J 6 



1 

16 



2 

11 



Average 



1.3 
6*2 



During tha fall of 1975^ teache^oordlnators initiated more calls to 
amployers than the employers made to ftem (Table VI), Thus tha trend ramalned 
the same during both school years for taacher-coordinators to take the lead in 
consnunicatlon with employers regarding thalr students. 
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, . TABLE VI / ^ 

COOTARZSON OF TOTM. , wtelBER Of PHONE GALLS CONCERNING PROJECT STUDENTS 
INITIATED BY EOTLOYERS WITH CM.LS INITJATED BY TEACHERS, 1975=1976 



Schools 



^Average 



Number of Phone 
Calls Initiated 

Employers * 

Teachers 



2 

9 



9 

10 



4.0 
8. 7 



The .'possible ^c^aAges in supervisory role of iteacher=coordinators was ex-^ 
plored trirough tfialr written coiments in June 1975, after the 1974-1975 school y 
had ended. Teacher A felt only minor changes occurred such as ware nacessltated 
toti collect data or to explain something to an employer or student. Teacher B 
said setting up training stations fblr project students took more time and visits 
in the beginning but after it was sit' up tliere was less i^MTvlslon necessary , 
than with other students* Teacher C sometimes helped proje^^^^^^&f^ to writdr^ 
weekly logs* Teacher D felt her appro^ph to the employers had been more; eHadt^' 
ing and mora time consuming than with^egular students. . ' 

The most unexpected evidence ^of ;/teacher acceptance of the Ideas cama in 
the fall of 1975* Because students hJd had such difficulties finding -work 
during the recession of 1974, the project director decided to offer the teachers 
an opportunity to involve more stude^s in the same project, provided Jobs 
were found by Octobe^ 1, 1975, By O^ober 1st, the three teacher-coordinators 
still involvedj A, C and D, had placeii a total of ten students on the project, 
a number nearly equal to that acc^m^lshed by January, 1975 with the cooperation 
of one more teacher-coordinator,, ■ ' ■ ^ . ^ 

■ " ■ --■^ ■ ■ . ■ , ■ ■ 

The comparison of the frequency with which employers and role models 
told or showed the students what to do or say during the 1974-1975 school year 
appears in Table VII below. Both seemed to^ give advice whenever thp need arose ^ 
although some role models continued to. say on the third interviews that there 
was a need to giVe advice ^very day, * ^ ■ ' 




■ TABLE?- VII 

' '"CQJffARlSON OF FREQUENCY WITH WHICH PCPLOYERS AND ROLE MODELS TOLD 
OR SHOWED STUDENT TOAT TO DO OR SAY, 1974-1975 



^ J .-. Employer Intetvlews Rola Model Intar^^fe%* 

Frequeticy 12 3 ; Total 1 2 3 Total 



Daily 


2 


2 


2 !^ . 


6 


5 


1 


4- 


10, 


Once a Week 


0 


0 


0 


0 

0 


0 


1 


0 


1 ' 


Every few days 


0 


0 


"a 


1 


3 


1 


■ 5 " ^ 


Whenever the 
need arises 


8 


5^ 


'l7 


5 


4 


1 


10 


Never 


1 


2 


1 


4 


0 


1 


■ 0 


1 - ' 



Bie comparison of the frequehcy with which employers and role models 
initiated conversations with each other regardlhg tha^ student during the 
1974-1975 school year is found in Table VIII below. At the time of the first 
and second in^ervi^wss that data Indicate that more frequent conversations 
were being initiated by emplc^yerps while at the time of the third Interviews 
the trend existed for j;ole models to initiate conversations whenever the need 
arose, . . ^ ■ ' : 

TABLE Vf ft .. ' 

COOTARISON OF FREQUENCflPWlTH WHICH EOTLOYERS ROLE MODELS II]|TIATED 

CONVERSATIONS WITH EACH OTHER REGARDING THE STUDENT, 1974-1^75 






Employer 


Interviews^ 


' Itole 


Model 


Interviews 


4 


Frequency 


1 


2 


3 


Total 


1 ' ^ 


^2 


3 


Total 




Dally 


3 


1 


2 


,6 


3 


' 1 


0 


4 




Once a week 


0 


0 


0 


0 


1 


1 


2 


4 




Every few days 


3 


3 


0 


6 


1 


1 


1 


3 




Whenever the 




















need arises 


1 


^3 


1 


5 


3 




3 


10 




Never 


0 


0 


1 


1 


0 




0 


1 





• EBaployers' Evaluations of the Project 



General Reactions 



^ The employers were generally enthusiastic about the arrangement. Jhe 

answers which; they gave to questions on several Interviews attested tp this 
fact^ as shown by the following examples. 

o ■ . . " ■ ■ » 

"Do you feel it is better ^to work with the atudent through an experienced 
worker or handle the training yourself? Why?" ' i 

^"niree employers said that even though they would have preferred to handle 
the training themselyesi liilfeations on their time due to their heavy responsi^ 
bilities slinply did not peirmjt this. One mentioned she would sound ^too much . 
like the student's mother and the authoritative voice isn*t good. Several ^ " 
said they usually relied^^on supervisors in dlffej^ent areas of establish- 
ment to^andle questions ^ so the arrangement really was a true picture of /^B^^ 
usually happens* One toployer felt she got a truer picture of the stud'ei^'s^ 
performance from Beeing the student work with a role model. This employ 
that 4[Uents often buckled down and forked harder when they knew the/to^ 
watchl^P Several employers mentioned the belief that students wer©^ leai 
how to relate to other workers through'*^ the arrangement. The majorijEy of 
ployers felt It was better for the students to work with an expap-ienced worker, 

^^*How has this arrangemetit changed what you usually do in teaming new workers?" 
Employers saw few changes "from their usual procedures. \They may Have 
helped a worker some in the beginnings rather than leaving her on her own. One 
employer mentioned that the arrangement gave her more time fori other things* 
Another employer said s_he moved the student around the establishment less ^han 
she normally moved new workers, since the role model was in 6ire same Job day 
after day.. She felt this had allowed the student to learn nwre quickly, 

"How much time have you spent helping the student as compared with when there 
was no experienced worker?" ^ - * 

/ Ten of the employers said that they had spent less tlme,^ Fdur said the 
same amounts and two said they had Spent more time with the student than when 
there was no experienced worker. It would appear that these employers gener™ 
ally spent ImAs time helping the role model students than they usually spent 
with beginners. ' ' ^ 

Problems * , 

^ ' ' ' 

"What is the worst thing about this arrangement?" 

Nine employers saw no problems at all and even said the arrangement had 
been to their advantage. in all ways. Five mentioned disliking the papeo^ork. 
Two felt the student might have done better if the experienced worker with 
whom she* had been placed had been* somewhat older than the student, .One em- 
ployer: said comffiunication tends to' blur as the^numbej^ of employees through 
whom a message travels inc^reases^ * - 0 

■'What suggestions do you h#ve fbr the research project?" 

Only "^one employer gave a suggestion. She said perhaps students should 
be made to feel more responsible to the eKperlenced worker. The remainder 
thought the arrangement was eKcellent. * - 
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Future Coinmitmfent 



Would you^ UM this technlqud of matching .a student w±th/an eLKperlencad 
worker in the future, knowing It would not involve pap^«rork^not offer 
^ei^uraement? V^y or why not?'M 

. All employars In both school years said they, ijbuld use the technique. 

"Do you have other workers whom you mi gh^ match wlth/beginnlris workers 
mother year.?. Who? ^•Why?" \ ' 

two other woifkers. Here 



> All except two buainesaes named one 

are aom^ of their aQwmmnjtmi ^ ^ 



V I have one person %ho haa come up*^tro Mrd way. 
She was a teacher^*8 aide in high schooT and noWv 
^he la a. lead teacher (at the day center). 
She used to be very aansltlve to 'criticism ^ but 

'* not any more, She^s worked here three years.^ 

^ Her peraonallty is right* She Is a real calm, * 
quiet type. I don't toow how fp reef ul she would ' 
t>e in directing, fehe. Is a r^al friendly type. 
She is black and grew up In rtie black eomunity 
and a lot of tlmea thla makes a difference in 
wderatandlng othar people's backgrounds ^and 
problems. ^ . 

"Employera are aometlmes reluctant to hire disadvantaged students. You have 
worked with such an Individual. Wiat do you think ^would' help to increase 
employers' wlllingneaa to hire theae students?" * 

Th&mm anawers seem to give aome cluea for All to conalderi 

Someone elae's autcess with thim. We have aeveral ' 
deafi, and dietlciras from another .hospital asked ua ^ 
^ how the arrangement worked out when thinking about 
hiring a deaf person.' M one knows the arrangement. 
J has had success j they^m^ht be willing to give it a 

try. >^ ; ^ ■/ 

. Understanding ... If you consider yourself a part 

of this society In any form op leadership^ It is your 
duty to help those who are not so able to help^them-^ 
selves. . . Hmnan compassion is what we need. . 



Teachera should g6 in llkfe Mrs. . . did and talk with 
the emplpyersj, give ehem a gopd idea oi the type*o£ 

. person they'll hi sending. Tell the e^loyer the stu- 
dent's good points and bad points. ^Is wins confi- 
dence. I think employers would go ^^ng with hiring 

^disadvantaged students if the teacher makes the first 
steps. ' , ^ ^ \' ' 

1 liked the back-up and auppiort we have gotten. You 
aren't Justi stuck with the worker. Knowing aomebne is 
trying to H^lp you work things out helps. I think some 



employers feel that they don' t have time because 
they think they will be stuck alone ^with the students 



Role Models' Evaluations of the P"tojaqt 



The Students and Their Training 

"How is the student like you, and different ^om you, as you remember starting 
.to work?" - ^ 

Many role models felt the students were like them as they^ began to woifk ^ 
shy, eager to do things correctly ^ obsec^rant, nervous, and slow. Two 
role models found their matched trainees were much mo re \. questioning of au-- 
thority than they thought they had been as beginners*^ , The main difference 
seen by^ the role podels was much greater shyness and hesitancy to assume 
/responsibility than they had .f.elt baginners , sometimes referred to as 
laziness* % m^^^ - ' 

■ ' , . ^ ^ ' ' ^ = ' ■ : < ^ . ■ ' '■ 

"Would you' like tq^ have known more abotit Che student's traii^ing before she 
came to work? What?'* ■ - ^ ^ 



Two role models had taken^^^ same*cc 
at the school and thus were well .^^uaintQfljl 
they would have liked a little morer frtf c 
while seven said thay.knew al^ theo ry 




er^t#^ ^home economics course; , 
^ ij^ln^ program. Seven said ' ^-.^ 
%^put^J^^:ooperative course 
0^ ateout a,t. 

dent before she came to work? 



"Would you like to have ^own mor^ 
What?" . ' ^ ^ / 

The findings here wei^e, differ 
last question* ' While said X' 

they would have, been t^g^ed by knowing morf^ab'qut the s tudent ' s home back= 
ground and experience 'on other jobs.^^ . 



m^^ho^s ere ga r d ing t r a in ing in th e 
ey j^qugh about the student, ten said. 



Tasks Taught 




#1|>^ the studefit with 

n abl^^^f/V^ 

' In^' Wfe tfcti they had ' 
e?aU*^ Other comments 



What have you, as a co-worker, beenVable to 
that the employer or teacher might not have be 

Thtee role models gave specific examples 1 6f wa; 
helped students to get along better s^lth problem'' cu^t^ 
were* 



.There have been a couple of times /through the year 
that she has coroe in really upp4tf^ She has brgken 



down and told me what was wrb; 
give, her the courage to keep 

. something like that. pull you 
really appreciate m^_J:lsten 
Another person may hofi^Jrigll 
She has been ,a big he^ t^ 
• problems now, like if^a ' 
worked^^arouivd 'people and 

^had confidence in myse 




I have tried to' 
ng and not tb let 
She seems to i 
her problems • 
stand at the time, 
handle other 
alk. I ; hrive 
t haven't: 



"How do you feel about working with a new empioyeeT'V (^ployera - "How^;^^ 
you think the role modal feale ^about forking with the student?") , , , 

-There was 100 perceht agraaTOent on eyery compprlson of the role* 
modal -s attitude with what the amployar tTiought was occury^lng* All said 
"goodf "alright 1 or some such positive statemant* ' \. 

"Hew much ktmft have you spent helping the student a^cotipared when this j 
matching 4nangement was not In effect?" ^ I 

Role models in both school years seemed to agree that about the same 
amouiit of time was spent helping the student as they usually spent t *' 

"Do you think It is better for beginners like the student to be matched with 
an axparlenced worker or go dirActly to the boss for help? . fthy?" ■ 
All of the role TOdels expressed the belief that students should be 
put with workers. ^ Several axpressed It thusi 

I think they .need the worker in--between. Some things 
^ may b# klnda ptupid questions to them,, but .they don't 

' mind letting me know. . ^ * 

4 person feels Inferior | afraid | don't know when to' do 
or not do. This makes them nervous. By my working 
witfc her^ we made her feel more aecura on ^ha Job. 

Sbmetimas it S best to go ;to a younger peribon. They ^ * 
can talk to tham. BecausA|^ost of the times the other 
person Is^ closer to the bois than they would be, 

. % There's a lot of things the boss won't tell her that I 

will— tips about different people (like customers and ■ I 

lagy wo^rkers that wa have to pick up th# burden for.) 

"What is the worst thing about this arrangement?" 

Four role models saw nothing wrong with the project. Five mentioned 
paperwork, particularly liavlng to write something bad about ahothar person. 
One said she didn't enjoy being Inteinriewed and one said t)im worst thing 
was whan the student quit her Job. Thus the. few problems which rpla mpdels 
saw related mora to the collection of research data than to the matching 
arrangements • * . * ' 

. -.^ * . ^ " ^ ' . ■ - 

"Have you gained anything l^esides $20 a month from this nratchtng arrangement?" 

All of the comments were posltlvej such as "a gpod tlme^'V "I enjoyed 

it immensely^" "I learned a lot^" "It causes yoxx to stop and think back 

instead of doing things automatically," ^ ^ * 

I ' • ■ ■ ■ . • . • ■ _ " ■■ 

Future Coimltment 

"Would you be/willlng to, be matched with another student trainee in the future 
in the aama jjay^ ' kjiowing' ltj would not involve the paperwork and not offer re- 
imbursement?" ' ^ / . 

Every person interviewed said "yes." ^ One said it would depend on the 
particular student. . r 
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"Are there other worjcers hate Whom you feel could bfe matched with studant 
ttralhaes In futuya years? J^oT tAy?" 

In slK establlstmants, acceptable alt ernatlve cmployaeB were named. 
As they were mentioned., the role models said they were patient^ peoples :^ / , 
carried out Jobs well ^ . were liked by other workers^^and wouldri't let the 
situmtion "go to^ chedr heads*" ^ / ^ . \ 



) 



Sahool A 



Case Studies of Studerita During 1974-1975 Sehool Year 



student #1 



Description . Student 1 was a high school senior^ a spMlal education, student 
with liaiLted ability in reading. She was a second year student in the co- 
operative child care program* Because she, coOTuted a Ipng distance to ^cho^ 
limited babysitting was the only work experience she received the first yfej 
±n the program. Her father was'a building coritrac^or and her mother a 
housewlfet ^ She was a teacher's aide in a child development center. Her ^ . 
first work was with two and one-half to threerfyiar-plds and later with four^,=^ 
year-olds, Mijor responsibilities included supervlslAn of free play or other 
' activities, assisting with lunch and getting Ahe childrei^ Maay for nap^ime, 

' ^Reason for .Hatching . The employer stated that she selected the experienced 
worker to wofek with stud^ht 1 on the basis o£ .her outatahdlng quallflcatlohs* 
She^ was young, had wpr-ked^ at the center four ytears and was a graduate of the 
same cooperative chii'd care program/ Thi employer described her as a very 

^ dependable^ creative, patient individual Mnd Very understkndlng of . other 
people* Because phe overcame several personal difficulties in her own home ; 
life* the employer felt she could help spmeone elsi^ who might be having . 
problems* . " v . . ' ~ 

Tasks of the Job . Although the employer did discuss the parent, and teacher 
policy Statements' with the student the first day^ in the b^ilnnihg the teach- 
ing of tasks was primarily the responsibility of the experienced' worker. The; 
tasks were routine procedures and techniques' * _ such as rubhing the chlldrens' 
backs to help them go to sleep* 

Midyear, the teaching of tasks was still the responsibility of the ex-^ 
per ienced worker. The tasks centered aroutld, new activities with the, children 
such as string painting* Contact between the student and the, employer mainly 
involved friendly conversations. ... - 

At the e^d of the school years contact between the student and em- 
ployer consisted of frienily conversations. The student said the employer 
could tell when she was upset and they would sir and talk for awhile. Their 
relationship had developed into^more of a friend relationship than an employer 
employee relationship, according to the employer. The experienced worket ^ 
also mentioned her contact with the student was mostly personal conversations. 
According to the student, the experienced worker helped;and taught her * . * 
"that when I decitie to punish the children 1 should go '^%dugh wit^ 

E^erforyance* At the time of the first Interview the' Employer, found no fault 
with tfte ^tudiant, who was on time and cheerful about h^r job and pay* The 



employer was Impressed with the student helping each child ftjt lunch and en^= , 
coura^ng them to taste* The eKperineced worker coimnented that she came 
right in and started to work without waiting for 'instructions , Her attitudi, 
appearance and relationships with others- were specif ijcally mentioned as ' 
being good. At this time, the student found it difficult to state what she 
was doing well. She did^mentloh making a chart, her solution to the problem 
of the children getting upset about who wou^ be first in-line for lunch. - 
The empldyer, eKperiericed worker and student agreed that disciplining the , ' 
children was an 'area needing improvement- According to the experienced worker, 
the student needed to >^ firmer with the children since they were not direct- 
ing their attention toward her during --circle time."- The employer added that ^ 
the^ student seemed to prefer leaving the discipline of the children to the 
experienced worker. The student's inability to read to the children was also 
considered a hindrance by ,thp emg^loyer. The experienced worker could not 
compare the student's performance with ofihe^ new trainees since she had never 
worked with trairiees previously, but the employer considered^ her performance 
better ^t4ian expected, . ' 

' ' '' ' ■ ^ ^ " ' 

The. employers experienced worker andVstudent agreed at midyear that the^ 
student '^s ability to .supervise the childrfn had imprwed. The employer felt 
the student was more confident in speaking directly with the children and 
seemed to be more a^ert to situations that were developing. The experienced 
worker noticed a 6lg improveiftent in her ability to. hold the children's attention 
during "circle time^" The student still considered discipline an area needing 
improvement. Jhe experience^worker felt the student 'sfrustratUon and nervous- 
ness during "circle time" could be controlled by thinking through activities 
pribr to supervising. The feKperienced worker questibned whether her presence 
in the room bothered the student, -The employer said that the student allowed 

PJ^'^^^® life to influence her emotional and mental feeling of well being 
when she was with the children. When a traumatic experience occurred dt home 
she brought this to wprk^wwlth her and was not as alert , to job^sltuations. 

At the end of the school years the employer^ the experienced worker and 
the ^.tudent felt She could perform all^ the ^taska of the Job which she wasNex- 
pected to learn. ^Dependability was considered a strong quality by all thrke. 
The experienced worker*mentloned her outgoing personality and ability to >Com- 
munlcate well with her co-workers as strong qualities, while the student 
mentioned talking and singing with 'the children. The employer added that the 
student seemed to feel at eai^e about' her job. Both the employer and experienced 
worker mentioned the student -s hArsh tone of voice as a weak quality. This was 
especially evident when she seemed upsft or bothered by something. Difficulty 
directing "circle time" was still considered a problem by the experienced 
worker since this was a time ^hen she needed to use a' loudfer voice and it was 
usually low and soft, Th^ student pointed out discipline as her weak quality 
and said when she didn?t follow through It was necessary for the experienced ^ 
worker to take control. .Shesnoted that little problems tended to upset her 
and she phould not allow^ this to occur. The employer and experienced worker 
both felt that the . student rajted herself aAa "good"f worker. The student 
rated herself as ^'a^lptable" if she Wre t^^employer but felt the employer 
considered her a "good" worker. \ 

Student 1 graduated at the end of the school year and due to summer 
marriage plans, stopped working at the center. . - 

. ■ '41 . . : ., 



. ' Studant #2 ' . 

Description, Studant 2 warn a high school senior and mepiber of a minority 
'race* She was very quiet aiidj academically,^^ alow learner* Her facher 
was a supervisor in the food service .area or a local hospital and her mother 
did housework outside the home. She was employed as a child care aide In a 
child development center* Her first work was with four-year-*olds and later* 
shp wa^E moved to the three^year=old ^room* She arrived at the center at 2:00 
p*m. when the children were napplng^^and plater helped Vuth snacks and such 
activities as playing outside, reading stories or playing records. 

Re as on f o r Ma t ch in g . The emt^ldyer selected -the eHperienced worker because 
she felt she was outstahding in her manner of relating to children and young 
'people. She seemed especially successful with '-dlf f icult childi'erf (learning 
disabilities s emotional prob.lems, letc*)* tfer work experience^ of apprbxlmately 
twelve years, inrfuded day care center work in botih low6r arid higher incomeu 
neighborhoods* The emp-la»yer was Impressed with what she^ considered some 
jtjniq,ue teaching methods she had developed/ Whe^ the employer discussed' the 
research project with the experienced worker she seemed enthusiastic^ The 
employer also mentioned that .she had wantad to place another worker, such as 
the high school student now being discussed in the four-year-old room during 
the afternoon. The experienced worker was a female , "^approximately 35 years 
old. ' ■ ' ' . ^ 

Tasks of the Job . When student 2 began work, tfie employer showed her ,the use 
of the' time clock, the place for breaksj and how to leave equipment she also 
explained the student's work schedule* The employer left the job of teaching 
up to the experienced worker and^ asked h#r to explain the center's '^theory of 
doing things" and the routine followed in the room* The experienced worker 
.said she had shown or told the student such things as^ putting cots away after 
nap time, reminding the children^ to wash their hands before snacks, refilling 
juice pitchers and supervis ing painting activities* Allowing the children to 
do things for themselves was considered Important by the experienced worker 
and the student seemed to sense the importance of this concept. The, student 
mentioned the experienced worker was helpful when she had difficulty handling 
a situation • Prior to the secohd interview, the student was moved from the 
f our--year-^old room to the three-year-^old room and was not under the superv^ision 
of the experienced worker . Frequent visiting between the student and a school 
friend, also employed at the center p.rompted the mov^* A co-worker did share 
responsibilities with the student in the newly assigned room part of the time 
she was at the centeir* At this time the employer was considering whether a 
new experienced worker should be assigned to fhe student or if some arrange-- 
ments could be made to continue at least limited association with the present 
experienced worker* The teacher-^coordlnator and employer had felt it was best 
for the student not to know she was specif ly chosen for involvement in a 
special research project and -therefore, the student assumed her relationship 
with 'the experienced worker was no more than that of a friend and co-worker on 
the Job. No mention was made of anything being shown. or told the student by 
the experienced worker* The employer said she had not given any specific in-- 
atructions to the student because she felt sine was capable ,pf, performing the 
necessary tasks on her owin» The student was aware only of being observed oc= ' 
ca^lonally by the employer* 

The same arrangement of no direct supervision by the experienced worker 
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, ■ - m * ■ ^ ' . . 

' was still in affect at the end of the school year,' The employer mentioned « 
that she made daily visits to the student's, rooms but specific iristructions,. 
were given during staff mete tings. . ' 

Perf Qtmance . At the time of the first interview the employer and experiented 
worker were pleased^ with the student '^a manner"^of relating to fhe ohildren. 
Specif icallys the employer mentioned her "natural feel!* for this type work^ 
the fact that she made positive statements and seemed to know. when to be 
directive or non-directive with the children. The experienced wotker pointed ^ 
out that 'the student's attitude toward the children was goods that is, she 
treated and reacted to them I'lke they were pebple. She felt the student 

demonstrated initiative, accepted suggestions and followed instructions. She 
. worked particularly well with one child in the room who had a behavior problem. 
The student said she had no^ problem involving the childrens keeping their ^t-- 
tention and telling storlea. The employer and experienced worker agreed the 
student needed to be more "verbal" and felt the need ipje feedback 'in their re- 
lationship with her. Although they felt the was capable of "forking within, 
our framework" where materlala and guidance were readily available, the§^ 
questioned her ability to plan and execute activities in a new situ^i^n.. 
The student found it difficult \p manage the children xAim they argued ^nd 
often found it necessary to ^k the experienced worker for assistance, ^he 
student's performance was considered at least average if not ahead of what 
would be expected of a new student trainee at this time by the employer. Th^ 
experienced worker agreed and added that other trainees had not always been 
as willing and capable, . . 

% ^ ^. ■ " 

At the timiB of the second interview ^ when the student had been moved to 
another room, the employer and experienced worker agreed that she had shown 
no definite improvement* The student felt that she had continued to improve 
in her relationship with the children, but needed to learn dif fernet ^activities 
to keep them involved. 'The student's attitude was a major concern of both the 
employer and the experienced worker. Although thte student's job performance 
was adequate, the employer and experienced' worker- felt she^was not "showing 
enough concern" for the children. The experienced worker also mentioned she 
was not ai "responsive" with co-workers, but they could ^deal with the situation 
better than the children could, ; The "employer felt the situation was more typi- ^ 
cal of performance demonstrated by a heglnninj workers but found it^unusual 
and difficult to handle following several months of employment. The employer 
said she *WQuld employ student 2 after school ended in May if she was rteeded 
and her , performance was acceptabie. 

At the end of the school year* trie employer had not assigned a different 
person to serve as eKperienced worker.^ Limited contact between the student 
and experienced worker did continue, however, and Increased later on when the 
experienced worker assumed the role of .employer during her employer's vacation. 
Thus the exparienced worker ^s able to respond^ to third interview questions. 
The employer, experienced worker and student felt she could perform all the 
tasks of the Job which she was expected to learn at the end of the" school year, 
ThB employer cons^ldered the student's strongest quality her manner of coping 
^ith problem situations in a calm, matter-of-fact way so the children were 
not upset. The experienced worker felt she sjw the children as people, had a . 
good relationship, with them and when she wanted' to, could be "very excellent" 
with them. The student considered herself a dependable worker, capable of 
getting along well with others and good in art activities with the children. 
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Her weakest quali'ty, according to the employerj was that she was easily in- 
fluenced by her peers In a negafeive way, "I really believe in some areas 
she has been told * 'you need not put forth that much effort^' and has re-^ 
sponded to this. 1 think she was influenced that it was not h^r job to have 
to work with a special education child^ in one class who required special at- 
tention*" The expe'rienced worker agreed that the student was too eaBily in- 
fluenced and was equally weaken "not being willing to communicate her feelings. 
The student commented only that she was weak in "group time-' activities with 
the children, , , ^' 

The employer said the student probably rated herself as "acceptable^" 
but she was never really sure, how the student felt about herself:* The ex- 
perienced worker agreed that the student rated herself as "acceptable," She 
addedj "I feel she is good' at this work, but she feels like it is just something 
she got into because she needed the credits,-' The student said she woul^, rate 
herself as an "acceptable" worker If she were the employer and that the em- 
ployer dn fact rated her as "acceptable;" . 

i - ^ ■ - 

Student 2 graduated at the end of the school year but continued working 
at the child development center through the sunmier months. 

Student #3 . • - 

Description ^ Student 3 was a IS-year-old high school Junior and a member of a 
minorfty race. The teacher selected her for the project because she was 
economically disadvantaged and below average academically. She was ^ member 
of a large family, the mother working as a cook and phe father retired and 
living away from the family. " ^ . 

While participattng in the research pfdjectH Bhe was Employed as a child 
care aide at two different child development centers. Shortly after one month 's 
employment .at the first center^ she was fireds and she quit ^he second job 
after approximately one month, > / 

- 

The student did not specifically describe her responsibilities at the 
first center. She was assigned to the infants' room and said she babysat 
for infants to 18 months old. 

Reason for Matcji * A 17^year-old high schooL senior and member of a minority ' 
race was selected as art eKperienced worker. She was a second year student 
in the vocational child care program, A single motherp she was economically 
and socially disadvantaged, t,. It was the employer's understanding that a 
match should be made on a minority basis, .Therafore she said she actually 
had no choice since the. selected experienced worker was the only black employee. 
Also since the afternobn staff was primarily fchool^age ^mploy^eS| the choice 
of an experienced worker was limited. The employer felt (the experienced worker 
had overcome several problems for a 17-year«-old and was doing remarkably well 
as a student, a mother and in her own work. 

Tasks of the Job , Other than showing the student how to sign in and out the 
first day, the employer left most of the "show and tell" up to the eKperienced 
worker. The experienced worker said the employer asked her tO' tell tha student 
to sign the correct time by checking the office clock. She explained that 

4r . , • • 
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"a couple of times (student) would clock in when she canie rather then when she 
was to sta#t work and she is to leave at 5^30 and if aha leaves earli^ she 
Still writ'iis down 5i30," The student mentioned that the experienced worker 
explained the routine 'followed each day in the room. The experienced worker 
added tha^t if the student made a mist^ke'**she corrected her Mnmedlately , 

Performance . When the student first began works the employer noted that moat 
of the time when she walked *By tlie roomp the student was down on the ^loor 
playing with the chil^en* She coiranenteds "She gets a tremendous amount of 
points from me on this* She is very attentive, not only to their physical 
needs, put is always doing something with them*'* The eKperienced worker agreed 
that the student was attentive to the children and also described how ihe was 
effective in dealing with the parents. When the parents asked her a qiiestion^ 
she would answer s smile and play with the baby whll^ they were waiting* The 
gtudent said she did not need to learn to do anything better, and in fact^ 
could do everything well* The employer had "vague feelings" that the student's 
dependability was questionable since the studerit seemed to require prodding 
by the teactier and experienced worker. She sp^iflcally referred to a^ day 
when the student w#s absent. and did not call in* If the student had not been 
in the vocatrtonal child care program^ she said this would have been reason to 
^terminate her job* The experienced worker also coimnented on the same absence 
and the student's occasional forget fulness of routine prQcedures, The employer 
mentioned . the student's quiet mahner, the fact that she waa not open to question 
and seemed to be somewhat lazy* Her performance was considered "pretty much 
in the middle" ?n the comparison to other new student trainees , according to 
the eraployer^ Since the majority of the staff were older women ^ the employer 
said she had to remind herself that the high school age employees had other 
interests and many reasons for working p that perhaps they wpuld rather be 
doing something else and therefore, were resentful of the time spent at the 
center* The experienced worker had not worked with another student trainee 
before and' felt she could not evaluate the student's performance in comparison 
to others * ' * * 

After the student was fired^ a follow-up interview was conducted with 
the employer s experienced worker, and student concerning the termination. 

Follow"Up^ Interview . The employer felt the student was totally uninterested in 
her Job and "it was very obvious she didn't like it here," but when questioned 
she did not mention specific circtrtnstances leading to the termination.. 'In 
fact^ the .employjpr asked the teacher to tell the student not to come back to 
work. Although the student said phe did not know why she was fired, both the 
student and experienced worker mentioned a specific incident involving a wh4=te 
parent which occurred the day she was fired, and ^seemed related' to the termi- 
nation^ It seemed to them prejudice was the issue* The experienced worker 
elaborated further: "One day we had just got them up from nap* The workers ^ 
in the morning didn't take off (a child's) pajamas. I took off haM of them 
and set him in the play pen because anothe^r parent came up* His daddy came 
and he got real mad* (Student) was going to get him and Change him* He told 
(student) not to, put^any clothea.on, but give him to him like he was, ' That is 
what (student) did. He came* down and told (employer). Next thing I know 
(student) was fired. . . To me I think it was prejudice why she got fired. It 
kinda made me mad^ Really I don't think (employer) was truthful when she 
flrfed (student) T^at was the firat time." ^ 
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Concerning the studeftt 's perfdrmaiice , the employer did not feel she 
tried to improve and wag n6t,^very prompt. In cojitrast with a statement 
she made during the first vlrtterview, the employer said/ "1 would go by the 
room m4 I never saw her do anything but sit in the chair* Or^ day phe was 
asleep on the floor, She/W^^ust really totally unsatisfactory*" The 
experienced worker mentiorapd being told by another employee that 'the student 
was asleep one day* "To mfc it didn"t look like she was asleep, but then 
she told (employer) she was asleep, (Employer) asked me if student was asleep. 
I said If she was, I didnljt see her*" The eKperienced worker was complimentary 
of the student's performance, but said, ''I guess somebody else saw something 
I didn't see." The student said, "I thought did kinda good on all of it, 
at least I tried to." She also said she preferred to work alone, while the 
experienced worker fel|t she worked better when she was with spmebody she knew 
•and the employer thought she needed more supervision than she had* 

According to tha eKperienced ^worker* ^ there, were "certain p^Sple" the 
student did not like ot who did not like her. She commanted, "I tQ%4 her. Just 
think about the work, don't try to get into the nobody else deal. , If they . 
don't like you, just do your Job good and they can't criticize you for doing 
what you know how to do. It seeM to me everytime she would do something 
right something would happen and somebody would go back and tell it, or even 
something they though she did wrong . * , She had a little attitude, but she 
would not get it toward me, A lot of people said^she had an attitude and 
would get klnda out of hand sometiratf!," 

Both the employer and experienced worker felt home and/or personal problems 
may have contributed to the student's eventual termination. The employer felt 
the student had no support from home, . ^ ' 

When asked h^ she thought the^^ experienced worker felt about working 
with the student,^ the employer said, "!l think she felt very put upon and 1 
think the whole th^g was very unfair to her* She was doing the bulk of the 
work . , * She pgjiCevered and as soon as she got some new help, she came right 
back out,^ In contrast, the experienced worker felt good about het relationahip 
with the student and "thought it was a great experience," 

Thi employer felt that because of her school association with the ex^ 
Pfii^<Qm^d worker, the student "J^#^felt they were contemporaries, equals, and 
shejlidn't hjve to pay any attention to het,"v According to the employer, the, 
experienced worker wA^ very "easy going" and thought that the arrangement 
wouid ^have been different had the student been placed with an older individual* 

Jop ^^2* Approximately on^ month after student 3's first job was terminated, ^ ' 
she began working at another child development center with two«year-ol4s , She 
quit the job at this center after approximately one month* The student' had 
stopped work tft the center before the only interview concerning this Job was 
conducted, Since the assistant director had obperved the student's performance, 
she was also present at t4ie time the employer was interviewed. 

Reason for ^tetch #2, A 16^ear-old white high school student from, a rural back- 
ground was selected as an experienced worker. Before being employed at the 
center, she had worked In^a gift shop* The ^aftetnoon staff consisted mostly 
of young people, so the employer selected the employee she felt was "most 



dependable^ level-headed , practical , calmp patient with the children, con= 
ganial. and interested*" , ' 

Tasks of the jjL #-2 * The employer said that when she talked with' her thfe first 
day 5 the stii^^t deemed to look forward to working at the center. The employer 
discussed teacher policies with the atudent, but left the training to the 
escperienced worker. Conversations between the employer and experienced worker 
took place before the student clocked in and concerned ways to help the student 
Whatever the experienced worker was doing as a lead teacher , she was willing to 
assume another role and let the student take the lead position **so she would 
not feel like an aide," According the experienced worker^ the employer had 
asked her to compliment the student and show her how to do everything* Spe- 
ciflcallyj she showed her what the children could play with, when they needed, 
supervision^ how to prepare snacks and how to take them t;o the potty. Some-- 
times she had to show the student a task more than once* 

Performance #2 * Both the employer and experienced worker felt that playing 
with children was something the student did well, "She loved them and if 
they got hurt she 'would hold thepi," according to the employer. The student 
felt th^t she gfneraily worked wbll with the children but could do better 
with Infants* The employer coitaented that she "dldri*t really seem willing to 
do any of the jobs that took special effort*" The experienced worfecr added 
that she "looked ^t the job dm JUst playing with the kids and not Soing ^veryr 
thing else to take care of them| thMe Is a lot more to it and she didn't like 
th/at," In contrasts the student only said that she played with the children 
but needed to ttflk with them morto. Concerning the student's performance^ the 
assistant director ^coimnented, "the more she was here p she didn't catch on 
like I think someone would." The employer felt she lacked the enthusiasm and 
initiative she expected in student trainees^ Although she had^ never worked 
with a trainee before, the experienced worker felt that "someone who was really 
serious and interested in the job could have done a lot better," 

Follow-Up^_//_2 . The assistant diregtor felt there was a lack of cdnmiunicfation 
between the student and experienced worker* The experienced worker said the 
student never said anything or asked any questions. She further commented, ^ 
"I was afraid . (student) would feel like- I thought % was above her by telling 
her all this stuff, T think I didn't tell her half as much as I probably 
should have because I was afraid she would feel inferior and not even want 
to come back at all because of the way 1 was treating her , , » It is kinda 
hard for me to tell people you are doing something wrong." She said the 
teacher told her that the student mentioned in class that she didn't like 
children. Although the student played with the children , she didn't like the 
other tasks of the job. The experienced worker added, "it Is no Joy in my 
life to change a dirty diaper and I didn't want her to think I was shrugging 
it off on* her , , , she was here a month or so and she maybe changed one diaper* 
The student said she most liked to play with the children and least liked 
changing diapers and toileting the children* 

- , . f . ■ ■ 

The student said she preferred to work alone gather than with others. 
The experienced worker and assistant director both conmiented that the student^ 
seemed to work better alone* The; eKperlenced worker said, 'lit sounds terrible 
but I stood butside the door and iiste,ned and she did a lot better with me out* 
of the room, I had an errand to run and stood outside -the door for awhile and 



she did real good witfi the kids telling them stuff, - When I came back in she 
got real quiet. I was always standiai there and I guess sne thougnt if she. 
did something wrong I would run into^iher teacher and say (student) did this/; 
The assistant director said that during the Christmas holidays the student 
■'had the cl^ss by herself and was fine; when I put her back - * . with some- 
one over hers ^he didn-t take to that." 

i. ' 

The employer felt the student was progressing arwell^as expected , wh^ 
she stopped coming to work* She said she wondered if it was their fault and 
didn't know if the student had home problems. The assistant direqtor felt 
the student *s comment that she hated children was an excuse and thkt there 
was really something she didnVt want to tell the teacher or anybod]{^. The 
employer told the teacher she had nd bad feelings towards.the student and 
would Lake her back if she wanted to return. ^ = 

Comparing both jobss the student felt the advice from the first bk- 
perienced worker was more helpful. She felt she ^accomplished something on, 
the first job* but little on the second job and in fact, there was nothing she 
would have liked' to accomplish on the second Job/ She preferred working 
with inf^pts rather than two=year-olds • The student did not like the disci= 
pline procedures she had to follow at the child care centers-^ She also 
commented, have two little nlpces, three and four, I can do anything to 
them; if they are b*ad I hit them, make 'them straighten up. " 

The student said that the reason she enrolled in the cooperative child 
care program was because she wanted a job, but didn't know it had to be with 
children- She said she would like to be aj^pist or a cashier in a department 
store and in fact, already had another Job W She had been working at her 
brother *s grocery store on weekends for three or four years. When she stopped 
working at the child care center, she alsa-^dropped the child care class* She 
said she liked the class, but her mother told her to "get out" of it. When 
she dropped the two^hour CVE class ^ she enrolled in child development (theory) 
and world literature, ' ^ 



gchool B 



Student #4 

. . ' / 

Pescription. Student 4 was % 16-year--old high school Junior ^ a member of a 

minority race and one of five childern. Her teacher described her as being 

socially well adjusted and liked, but slow at "cognitive" tasks and having 

poor "time^parspective.'^ The teacher further commented that the student really 

wanted the job so she could have money of her own and also be able to help out 

at home if necessary. The student had worked previously on a limited Neighbor'- 

hood Youth Corps program* She was employed as a child care aide in a day care 

and child development center. Besides supervising activities with the children 

the student cleaned the facilities and did the laundry. Since she was not 

assigned to a specific age group, she was expecced .to know the genera^l operation 
of the center, ^ , _ 
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Reason for Matching . The emploVer selected a 34-year-old white female to , 
serve as the experienced worker. Although she had only aompleted the nj^th 
grade, her "burnliig. desl^a to succeed" led her to eai^ the GED. She was the 
day supervisor and had b^n employed at the center^ since it opened. Her ex- 
perience prior to em^loment at the center was volunteer work with church and 
coraQunity groups. Accoming to the employer^ the experienced worker had a 
"gift of working with people J- was completely trustworthy and related well to 
^young people ai well as 'ehilffreit. 1 

■ ^ ' [ ■ 

Tasks of the Job . In the beginning, the^ employer and experieMed worker com-- 
mented that they had shown the student the ganeral procedures Vuch as cleaning 
using diainfectMt, md using and storing cots. According to the student, the' 
employer "only tells me once^ then I Imow. " 

Performance ^ Wien the student first begi^ work the employer and experienced 
worker agreed that the student did many thingfl well. They specifically men- 
tioned her being firm with the children and getting along well with co-workers. 
The experienced worker further eomentid ion the student -s initiative, depend- 
ability and punctuality as being good. The student felt she followed instruc-^ 
t ions well, picked things up quickly, got along well with co-workers and parents 
and was usually on time. She said that in a report to the teachers the ex-* 
perienced w0rkar and employer "said I dress neatly^ have a smils and a sweet ^ 
attitude." Keeping the children imder control was mentioned hf the student 
as an area needing improvement. Although th$ employer and experienced worker 
did not mention any specific area .needing improvement* they felt her work had 
begun to slack off or she procrastinated in completing assl^ed tasks. In 
addition, the student was not always showing up when expected. They both fait 
that the student *s performance was perhaps influenced by a friend who was re- 
cently hired and soon fired at the center or because the "newness" of the Job 
was wearing off. The employer and experienced worker both agreed that the 
student's performance was as good or perhaps better than would be expected of 
any other new student trainee. The employer felt th^student was very naturally 
inclined toward working wi^th ahlldren. The employer and experienced worker 
both expressed concern that the student's goSd performance was beginning to de- 
cline. . 



Approximately one month after the first interview was\conducted, the Re- 
searchers ware notified that student 4 had been fired* A follow-up interview 
with the employer and experienced worker provided additional information. Sev- 
eral attempts were made to cqnduct a follow-up interview with the student, but 
no contact was made. Her repeated 'absence from school eventually resulted in 
her being withdrawn by school officials. ^ 

Follow-up Intervlew i When the employer was asked about the student's perform- 
ance prior tb termination^ she clarified a misunderstanding that student 4 had 
not been fired, but Instead quit her Job, She further commented, "For some 
reason, one Saturday I had to leave the bulldlngi and it was (student) and 
three ^igp employees on* They let some boys Into the building, and they know 
this is a no-no. They was playing in the bathroom and they busted tha whole 
frame of the door outside. So I brought them In, talked with them, talked 
with their parents, and said, -this will be deducted from your check," and 
this is what made her quit , , *I really chewed her out. It pushed her away 
ftom me, but like I told her, she knew better." When she was questioned further 
about whether the^ student quit immediately, the employer answered , "No, She 
asked me if I was going to take it [deductlbn] from the other girl too, I said 
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'yes.' She still ^rkad for awhile, but she had a problem of coming i», I 
didn't know where sre^aa and her parents didn't know." 

The teacher mentioned a conversation with the employer concarning the 
broken door Incident* According to the teacher^ the student was distressed 
about the deduction, but when she talked with her she would not assume any 
responsibility for the problem^* The teacher sald,r^'From this time on, she 
has been tardy , truant, refused to do her work, as\a result she is failing 
all t^ryso^^es*" 

^th the employer and eKparienced worker agree^^hat the. student 's per- / 
formMce had b^een good until shortly before the/ Incidents -The eKperlenced 
workir commented that s^^dld not need much supervision and that "she kept 
busy\^nd the worked with the children a lot* She didn't sit around idle so 
much ^ . * She was real eager and dependable arid then she got used to us and 
got to where she didn't care * , , I "thlnk%she had top many irons in the fires 
and this was Je^st importrat to her, for her age." The employer added, "She 
just went right on and did her work, with or without me, because she knew what 

expected.. . . At one time, I really had quite a bit of confidence in (sturfent) 
I let her run personal errands, gding ^to the bank, using my car and^maybe going 
to the- store jFor me* This is somthing I seldom do with school girls , but I 
could trust her to go and come right back." , 

Both the employer and experienced worker felt it would have "been help-- 
ful to have, known more about the student in terms' of her hdme life and school 
activities. They felt that with this additional information they could Wave 
helped her more than they did. Both were concerned with the student's amount 
of responsibility at home, because she was the oldest child. The employer 
assessed the student's problems in the following way: "Well, in all of our 
lives, when we're ^teenagers you're thinking about boys. At first it was fine, 
then she got boys on her mind, then she Just driftecj." She added, "At first 
it was just teenage boys. . . but when you get talking to an older man , . * 
it's different*" In conttnenting of the student's problems at home she said, 
"Her mother was calling me to see if she was at work, and she hadn't seen her 
for two or three days, this kind of thing* I didn't know, her mother didn't 
know. When she showed^ I tried talking , to her, but it didn't do much good. 
She just went on arfd quit." " * 

Both the employer and .experienced worker felt good about the matching 
arrangement MM said they would be willing to use the ^procedure again in 
the future* \They felt the student Had had. a good experience and benefited /• 
from her employiaent at the center* When visiting the center- several weeks 
after quitting her job, the student approached the employer about being re= 
hired. However, the employer did not rehire the student and did not mention 
any speclfBt reasons for her decision to thi researcher. 



Student ' 

Description . Student 5 was a high school senior an a member of ^a^ minority 

race. She was very quiet and shy, one of eight children at home with a , 

father and stepmother* Academically, she was a low achiever and had particular 
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deficiency in reading and writing skills. She was employed as a dietary 
kitchen aide at a large metropolitan hospital^ which was her first job. 
She was one of several part'-tima studient workers in a kitchen serving one 
floor of the hospital. She performed an average of two of the following 
tasks each dayr washing and drying dishes , spooning vegetables into fishes » 
pouring drinks, preparing serving trays, and completing menu forms, 

^Reason for Matching , The employex explained that the decision of which ex^ 
perienced worker to Mtch with Student 5 was based on the established super^ 
visory personnel arrangement, Thui, she was' mat chad with the two pupervisors 
of that shift of workers, at least one of whom worked with her each day. 
Both experienced workers were middle=aged women, one white and one of a 
minority race, , , . 

Tasjcs of the Job , When student 5 began work, the employer showed h^a^ about com» 
pleting payroll and health forms, having a physical examination^ using the 
time clock, and working efficiently. The employer left the job of teaching 
up to the experienced workers and asked them to explain work assignments and 
answer her questions. ^ - * 

, By midyear, the employer was not directly^howing student. 5 anything new* 
Her contact with the student consisted primarily of occasional friendly con= 
versations ;While making rounds. She did ask the experienced workers to explain 
the procedures to follow when injury occurred on the job. It' was at this time 
that the student asked learn about the completion of menu forms, a task not 
required of hfr, ^ ' 

At the end of the school year, the employer' reported that her contact 
with studerft 5 consisted of talking with her occasionally, primarily about 
her transportation problem. The problem was a result of home difficulties, 
Hdwever, the student stated she no longer had any contact with the employer 
because she was gone by the time the student arrived for work. Both ex-» 
perienced workers agreed the student needed very little work supervision at 
th^a time. Their contact consisted only of working together and some personal 
conversation. The minority experienced ^^orkerh^d additiorlal personal cohtact 
with the student when she drove her to help relieve the transportation problem. 

Perform ance , At the time of the first Interview the employerj experienced 
workers and student all agreed that the student ' s performance of tasks was 
sufficient. Grooming, punctuality and relationships with others were specif- 
ically mentioned as being good. The employer and experienced workers agreed 
that her* speed of working needed improvement* The student said she needed to 
improve in preparation of the drink list, ^ The student's performance was con- 
sidered as good as would be expected of any other new student trainee at the 
time by both the employer and experienced worker. 

The .employer and experienced workers agreed that the student's manual skill 
had ^improved by midyear. The student felt that her speed had improved on some 
tasks , such as drying dishes, but needed further improvement in tray preparation 
One experienced worker agreed that the student needed to wo^k faster. It was 
the employer's opinion that although the student had Improved In manual skills, 
she probably would never be really skillful and did not look ahead to sea what ■ 
needed to be done. The employer said she expected to employ student 5 after 




ia^lay^in' har part-ttme capacity or even a full^tinie capacity if 
a^urfpd and she was interested, % ' ' 
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inda^e employee by the employer and experienced workers 
on problem arose/ In addition, her manual skills; and her 
1 with others were considered her strongest qualities 
iis and herself. The employer added that the student 
in 'ptt^e^f ^ords she was able to see her job as an dmpor-' 
opera'^^^'of the dietary kitchen. Weakest qaalities, 
by^r , 'wer% her 'lack of .initiative and self-confidence, 
king was . considered a^ weak quality by the experienced 
mentioned that her moods seemed to affect the speed of 
.^^KS^sis^ency* ^ The .Employer thought the^student rated 

r ^V^ceeptable to/good" since she- still lacked self- 
ced 'workers agreed that she would ratie herself as 

good 



e would r^te herself as a "good" worker if she were 
ployer in ^fact rated her as ^*good." 

approximately two. weeks before the end of the 
other town. 



Student #6 



Descrip tion. Student 6 was a high school 
rac'e* Her father was a truck driver of 23 \ 
her mpther-was a beauty operator, who owned'^ 
year' in the vocational child icare. programs M 
in a fast food restaurant* Academically ^ ^"h 
She was chosen for the. research project beca 
in child care. She was a child care aide 4t 
learning center. Her duties included helpin 
snack tlme^ playing games , singings and read 



enior and a member of a minority 
ears with ' the same" company , and 
er own shop. This ^as her first 
Ithough she had previously worked 
e was an above average student, 
use of her strong desire to work 

a predominatly minority pre^school 
g to supervise the children during 
ing to thfem,V 



Reason for Matching , The employer selected the, experienced worker because she 
feft sh6 "had a complex" and needed to be "developed," The experienced worker 
had "had it rough" and needed to prove^ her worthiness to herself. It was felt 
that student 6 and the experienced worker could learn from one another. ^ The 
employer considered the experienced werker the only teacher she felt could 
"relate" and do what she wanted. The experienced worker was a middle aged 
woman and also a member of a minority race. * ' • 



Tasks of the Job, 



When student 6 began work, the employer explained a possible- 

prob t am with pay since additional funds might not be available* She also en- 
couraged the student to prepare lesson ^lans. According to the student,' the 
employer showed her abound the center^, explained the duties of the other workers 
and told about the daily' procedures prior bo and following her arrival, / The 
employer allowed the student freedom in planning .and directing activities^ but 
explained that the experjejiced worker would help hjr and answer her questions. 
She said she "trusted in" the experienced worker to take care of training the 
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sfudent* The^eKperienGed worker said the employar, had asked her to show the 
student ^bout-arts and crafts, for example, making Halloween masks. Other 
tasks the experLienced worker 'showed the student included the procedures^ follow- 
ing "nap time," helping the children with snaoks, classroom actlvitlea arid how 
, to "handle" the chfldren. . ^' ; ^ " 

By, midyear, the employer's contacts with the student consisted, primarily 
"^f giving her dlrec'tidns' regarding daily work activities, althpugh the student 
.^perceived the experienced workir in this capacity. The student said the em^- 
: ployer had told her about helping the children with plays and other activities 
centered around holidays. The employer asked the experiehced worker. to help 
the , student to improve in . science and art" activities and to encourage the ^ 
tudent to .partlGipate in field trips and nature walks. The experienced worker 
Jded tha.t she asked the student to work afc school to learn songs and dances' to 
teach the children Soon after the second interylew, the experienced worker 
underwent surgery and was absent from the^ center for several weeks . 

At the end of , the school year, the employer reported that she and the 
student had become close friends. Their relationship was such that the stijdent 
felt free to discuss personal problems with her. In addition to these personal 
conversations, the student mentioned the employer's assistance in the classroom 
and in_ trying to, procure funds fot her sunmer employment. The experienced 
worker's contact with the student consisted of an occasional phone conversation 
during her absence, ^ 

Performance. At the time of the first interview, the employer, experienced 
worker and student all agreed that she was dbitt|' well in tarM 

and appearance. The employer added that shfe always came in with a smile. Story 
telling was/mentioned by the. employer and experienced worker as being very 
^ effective. The student said she got along well ^wlth others and t'ha experienced 
worker agreed. The studentjeeded to learn more games and song's and she 
mentioned discipline as a ^area. The student's performance, was considered . 

as good as would be expected of any other hew student trainee at the time by 
both the^ employer and the experienced worker, * . ' ' 

The fmployer, experienced worker and student agreed she had improved in^ 
song' and game activities with the childreft by midyear. The experienced worker 
felt the «udent was showing more Initiative. The student mentiDnad feeling 
more at ease with the children. She did feel, however, she could improve in 
all areas, specifically learning mora songs. Songs, gam^sr-^d art activities 
were also mentionad by, the employer and exparlancei^t^er as^raaa needing 
improvement at this ^Int, The employer said she expected to employ the studant 
after school ended in May if Neighborhood Youth Corps funds were apprwed. 

At the end of the sbhool year, the employer, eKperienced worker and student 
felt she could perform all the tasks of the Job which she was expected to learn. 
The student said however, "I still need to improve on how to keep the kids quiet 
and. interested while I'm teaching .something." Getting along well with co-workera 
and the children was considered a strong quality by all three. The 'employer 
mentioned phe could adapt to new situations and worked 5*ell without constant 
supervision. Other strong qualitiefl mentioned by the experienced worker were ' 
reading activities, dependability, punctuality and apprpprLate appearance. 
Her weakest quality, aecordlng to the experienced worker, was In the arts and 
crafts area. The employer filt_ her voice was rather loud at times. The student 
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found it difficult to Obtain the children' s attaneiofi in a teaching situatiotif - 
The emplpyer and experienced worker thought the student rated herself 4s a , 
*'goDd*' worker, ^ The student said she would rate hers^aif as a "good" worker 
if B\}B. ^mwB the employer and that the employer in' fact rated her as "good." - 

' Student 6' continued to worli at. the center dutTng the summer months be^ 
cause the N,Y*C, funds were approved.' 



Sch(j^l C 



" ^ / ' Studeftt #7 ' ^ ' 

Description, Student 7 was a 16 year-old hl^h school sophomore, :a member 
of a minority rate and an orphan* She and her brother and slater lived with a 
non=related family^ an,d she reportediy used part ^©f her "salary to hfelfr^ purchase 
groceries for the family. Basldes rbelng ■ economitally disadvantaged , she was ^ 
.also diabetic. Her 1.08 grade poinf ,avertg# exeMllf ie^ her low academic 
achievement* She was employed as a nurse's aide tn a predominantly mlhority 
race. nursing home. Her four working hours during the afterhoon bridged the 
daytime and evening shifts • Although har primary responsibility was feeding 
the patients their evening meals she also provided general care for them such 
as changing ^^eir clothes and talking with them* , ^ 

Rga_s on o r Ma tch in ^ * The ^mp^oyer stated that she first selected a co-worker 
whose work was comparable to that of the student to serve as the eKperlanced 
worker , The decision was made by the employer to select another experienced 
wdrker when she learned' the worker was telling the student she was going to^be 
fired for nor doing things right. Although the employer sensed the student's 
insecurity as a new employee^ she concluded that the worker had developed a 
"power image" as a Result of the match* 

The employer decided the best solution was to^match the student with 
another experienced worker* She chose=an older indiyiduai because she con^ 
sidered har a "mother image*" Because of her supervisory roles she felt th^- 
student would not be confused and "swallowed up*' during her training. An. 
eKcellent nurse's aide accotding to the amployer^ she had worked at the nursing 
home 13 years* Although she was not a professional or licensed persont she 
had insight and abilities for subtle yet effective teaching* 

Tasks of the Job. In tfee .beginning^ although the employer did not ^rk direct! 
wKh the student 4 she observed her performance and was available for^elp. She 
said she told the student when someone had been coqiplimantary of her work. . The 
eKperienced .worker said the empioyer asked to reassure* the student that "we 
aren't ready, to kick her. out the door*" According to the experienced worker, 
^he taught her how to prepare the patients for th6ir evening meal, how to feed 
them, how to clean them up, and how ^o Bprepare them for bed. She also taught 
her how to care for the patients who required tube feeding, ' The student added 
that the experienced worker had shown her laUndry proced^tts. arfd told her to be 
"nlcje" to thein and alert to their physical needs. 



Mlidyear^ Che employer menciohad talking with the student about her ra- 
latienship with the pmtidhts. She felt the student was V'viilnerabla" and 
tended to belieyejeverythlng the patients told her. The employer i&ked the 
experienced worker to* assign the student tWfe regponaihility "tO; force fluidi" 
£ or ^ene of the dlabetie patients. , The eKperiended worker mentioned that she 
was not showing the student any new or different tasksy at this time but conanented 
that she was anxious to do anything she requested « 



— At the end of the aehool yearV the empioye» and student had daily eontaety 
but teaching was no longer involved. The studijat« mentioned only th ask^d 
the eKperler^iyd worker what to do when she did not know something. Howeveif, ; 
^he experienced worker said the student cme to her with her problina, even hir 
family problems. She further comen ted, "I take^er with me a lot in the aft^r-* 
noon if I'm go tog to do somethiTig. I tell her to come help me and be helping ; 
me I feel like I'm showing her Md helping her to .earry oa^ a 

Performance b At the ttae ,pf the first tnterviewstjthe employer and experieneed 
worker agreed that the student had a ne^ appearance and a good relationship 
with the patients. The student ^ald s-he was coflununiqating well with the patients 
and had learned to handle prdblem situations such as calming an up^et patient 
and returning him to his room. The employer did not point out any specific area^ 
needing improvement but felt ^that further experience woi^ld bH helpful. Accord*" 
ing to ,thfe experienced wot^ke^, the student needed to de-^lop patience when caring 
f or , those who needed to be fed. She said the student tended to remove their 
trays tbo soon and felt confined in the- patients' rooms m The student mentioned * 
that she needed to improve in "rolling the patients" in order to change their - 
clothing and bedding. It should be pointed out that the studetjt had asked the ^ 
teacher' for help about feeling uncomfortable in her relationships with her 
other cO'-workers* Although the employer felt the student's background was 
better than previous student traineess the experienced worker felt her performance 
was "pretty much on the same leyel" as other new student trainees. She speci- ' 
fically mentioned that the student was slow in "catching on" and required a lot 
of patience from the supervisor, 

■ . 

At midyear * the employer and e^erienced worker agreed that the student 
was giving batter personal care to the patients, for example in banhing them. 
The employer was surprised with her ability to perform many tasks not normally 
handled during her working hours. Improvement in appearance and dependability 
was also noted by the employer. The student said she had improved in "relating" 
to the patients and-- caring for^ those who were bedridden. Specific areas needing . 
improvement were not pointed out by the employer^ or experienced worker , only 
additional experience. The student felt she. needed to learn the patients 
naMS better, in order to serve thep the right meal trays according to theiif 
diel^ry requirements. The employer said she would employ student 7 after 
schop^^nded in Ay if she could adjust her work schedule to earlier hours. 




ie employer, eOTerlenced worker and student felt she could perform all 
tehe tasks of the job vmich she was expected to learn at the end of the school \ 
year. The experienced^^Sker add^d that she still needed guidance and was 
riot able to ''take over^^d go o^ her own." The e^iployer considered the student.'s 
strongest quality her outgoing manner^with the patients-, *nie experienced worker 
agreed that she i^hni^ed an interest in the patients and went out oi her way to 
do things for them, "Relating" to the patients and caring for their needs were 
considered strong qualities by the student. Her sensitivity was apparent when 
shW coMien ted, "when they are hurting, it is hurting me, it touches me,J' The 
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employer land experleneM worker agrsed that her weakest quality continued to 
be ^er\believlng everything she was told by* tW patients* The aKperlehcad worker 
added that the student still needed reassurance that she was doing a good Jobi 
The student said she felt weak at. times when she was not able to fill a patient's 
request|i^ that Is p ''something 1 know I can't do." 



The employer said she felt the student would probably mderratyh^ rgai.f 
^is S^worKrJ" pro^ 

student would probably /ra^e herself as a"gobd" worker* The student said she 
would rate herself'as an "acceptable" Worker if *she were th^lt employ er^ but 
felt the employer rated her as "good*" 

Student 7 continued to , work at the nursing home ^tll the end of the : 
s.uirmier. Following euBraier vacation^ she was/tranaf erred to another high school / 
and the distance made it Impossible for her to continue work at thf nursing home. 



. • "" Student #8 

Description* Student 8 was a high* school jimior/ and member of a minority race* 
The teacher-doordinator selected the student for the research project because 
of her need for financial assistance and because she was having some ''personal" 
problems at home. She was employed at a newly'-opened , large, chain cafeteria 
where she bussed tables and sometimes worked on the food line and in the laundry. 

Reason for Hatching * Because the cafeteria was a newly established business, 
an exparienced worker v^as not available during the beginning weeks of the 
student -s employment * The employer later* allowed the workers to select a floor 
supervisor from their own group, by a majority vote. The employer felt this 
procedure might ellMnate future problems and that, "any gripes later, it will 
be their choice," 

A 17-year-old high school student was elected floor supervisor and be^ 
came student 8-s experienced worker. Not only did the student and experienced 
worker attend the same high school $ they also lived In the same neighborhood • 
A member of a minority race, the experienced worker had had previous work ex- 
perience^^n two other types of food service establishments. The teacher- 
coord inac^ comaented that the experienced worker "has had some problems of 
getting along with most of her teachers and getting to school on time," The 
employer said the experienced worker had made a good floor supervisor and in . 
facts was one of the best workers h# had, , . , 

Tasks of the Job, Since there was no experienced worker assigned in the be*^ 
ginning, the employer' assimied th¥. t eyt i i^^^ toae , He said he told the student 
that although she was hired to'Vo^fthe feoor" [bus tables],, she might be 
needed ^n other capacities at ftlmef.; For this reason , he also showed her how 
to^o laundry, roll* the sliver, work the food lines and run the coffee station* 
All employees were expected. to know the general operations of the cafeteria. 
The student said the employer told her the correct thing to say and do .and , 
how to serve coffee to the customers from the coffee cart* When she bussed 
the tables incorrectly* he reviewed the correct procedure .with her. also 
told her always to wear a hairnet, her name tag and a neatly pressed uniform. 
The experienced worker said that because the student's basic lob was "easy 



and simpife," inetruetipn w^s nectssary ^only when the studM had to do eome,- ' 
thing different^ such as^ seizing salads» fescperlenced^ worker also had " 

contact with the student when she held" employee group meetings to handlji prob*» 

lam sltuatidnsw. ^ " / ^ > 

. , At midyears the employer dld'not mention showing or; telling the student 
anything recently J but the student said h© told her to ri^ the :Cof fee cart 
- more and to smjpje* " 
to run the coffee cart by herself. However, the student: said' that althouih 
the experienced worker helped her bus some tables, "really ^ I do everything 
correctly*" She also mentioned that the escperienc^d worker told her not to 
brush crusts on the floorj "but I don't brush crumbs on the floor." 

- ■ ^ ' ' -■ ' ' - 

At the end of , the school year, the employer and e^erienced worker were 
primarily observing the student's pfcrfotmance. The e^erienced worker said, ; 
"She knows^er work pretty well|' so she/ doesn't need much help." The student 
agreed thaT^she was only being observed by the employer and experienced worker* 

Performance. At the t'lme^ of the first Interview* the experienced worker said 
pirn student was dependable arid punctualp and that she performed the tasks of 
/the* job well. The student said she was doing a 'good job bussing tables. Ac- 
cording to the temployer, the student's appearance w^s always neat. He felt 
that her attitude affected her work performance, for example "sometimes I be- 
lieve she come in with soAe tVoubre in her mind." When she was moody, her 
work was slow and sloppy, but otherwise* it was corisidered excellent . ^ The ex- 
perienced worker also commented fan the student's attitude, but primarily as it 
affected relationships with the customers.. She felt the student needed to 
realize the importance of smiling and being nice to the customers, even if 
they were rude 4 The experienced worker conmiented on the student's slowness and 
felt she needed to "pick up'! speed. The student felt she did not need Improve- 
ment in any area and in fact* commenced, "I already know how to do everything." 
The student's perfomance was cdnsidered as good as would be expected of any 
other new student trainee at the time by both the employer and experienced 
worker. / : 

At midyear, the eKperienced worker felt she was "really trying,'- and the 
employer commented that she now showed an interest in her work.^ Although the 
student's speed of working ^nd her smiling more were mentioned by the employer 
and experienced worker as having improved, the experienced worker felt she jaeeded 
additional improvement in thesi areas. When the student was* asked what she had 
learned to do lately on the job* which she could riot do well at first, she said, 
"no|hlng really* 1 already knew how to -do everytblng, ". However* she said she 
did rieed to work faster. The employer mentioned no particular areas which 
needed improvement and he hoped to employ the student after school ended in May- 
if she wished to stay. ' " - _ 

The employer, experienced worker and student felt .ghe could perform all 
the tasks of the job which she was expected to learn at the^ end of the school 
year. The employer cQnsidered the student cffpable of doing everything no matter 
where he s^tatloned her. The experienced worker commented tha,t the student worked 
hard and' that "when there ^^^^^othing to do she usually finds something. 'V Al- 
though the student ^considered her strongest quality "relating" to customers* the 
employer felt shjjwas still hot able to smile enough and be pleasattt to the custom- 
ers. The expei^enced worker added that it was sometimes hard for the student to 
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"get along" with tha other employeas. , Again the studerit cbmnented that she / 
did not need to ifflprove on anything. 

The employer felt the student would prob'ably rate herself as a "good" 
worker, tiut the eKperi|nced worker felt she would rate herself as "very good,^" ^ 
Thm student sai^ she woS^ld rate herself as a "good" worker if she were the em- 
ployer and felt the employer rated her as "good," V 



Student 8 quit her job soon after school ended in May. At the endy^f 
the sunppr the employer left his Job at the cafeteria and the as sjs tint manager 
rehired the student for the Bimf job. This year she is enrolled^ Sfr^^th^ 
atlve office education program at the high school. 



School D 




y7 



Student^ Jt0 



Description ^ Student 9 was a junior and member of a minority race. She lived 
at hoife with her mother and sl5c other children. The teacher described this 
economically disadvantaged student as being heat* polite but shy, willing to 
work but slowj cooperative but non-volunteering. She was eipployed as a cashier/ 
waitress in a *fast food establishment. The student's duties included taking 
orders 5 operating the cash register and making change ^ refilling empty containers, 
and cleaning equipment and work surface areas. 

Reason for MatchinR , l^e student was employed at the business for approximately 
two month^ before she Was matched with an experienced worker. In the beginnings 
the employer did not fully understand the experienced worker "concept" and 
there was some problem in arranging similar work schedules for the two employees'. 
Eventually, the employer selected her son. who was employed at the business and 
also attended collegel She felt he taiew the biislnesp and often allowed him to 
assume the supervisory role in her absence* \ 

Tasks of the Job . When student 9 first began work, the employer showed her the 
routing procedures such as completing time sheets and washing her hands before 
beginning work. She also eKplalned, the menup' how to take an order , and what 
to'way to a customer before and after an order. The importance of giving fast* 
efficient ^service was emplaslged by the employer. She was concerned about the 
student being quiet and shy and was working with her to build Self confidence, ^ 
The student said the employer had shown her "everything" and gave her a uniform. 
Although there was no specific es^erienced worker at this tlmej the- employer 
said she expected all employees to help a new worker* so "it makes them have an 
open mind to receive Instruction," ^ ^ 

At the time of the second interview, the employer said she /had shown the 
student how to prepare tacos^arifi reminded her about "Mttle things" she may have 
overlooked,' and the student agreed. The emploj^ also asked the experienced 
worker to remind the student to do routinel^^Se things" especially to speak 
clearly to the customers and thank them, "'^ycording to the experienced worker 
he had shown her how to "take down" the ice 'cream machine and how to make banana 
splits. However, the Student conraented that the experienced worker helped her 
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with some orders, "but he doesn't show me what to do." 

At the time of the third Interview, the employer said she -did not havtfi.tb 
show the student ''quite as much" because she was able to "carry the j ob through 
frpm beginning to end." The student said, ^'She doesn't show me nothing cause 
she said I'm the batt^ one, that I'm a good worker Both student and ex- 
perienced worker mentioned that" their contact was primarily fr lendly, conver- 
-'--satlohsr but' scaiordlng TO 

Family illness prompted frequent absence of the employer and therefore, the ■ . ■ \i 
experienced worker was assuming the superylsory roleat this time. He gave 
the student routine directions and advised her of her work achedule, ' 

Performance . . When the student first began work, the employer commented on the 
fact that she was always os^tlme, had a neat appearance, was a very sweet person 
and was "conscious about having eveifythlng ready to be served." Althouglr the ' 
student did not point out any good qualities voluntarily, she agreed that her' 
appearance, punctuality and Job skills were all ^jood. According to the employer, 
the student was 'withdrawn and unsure of Herself, The employer also mentioned 
that she had problems making , chajigf , and the student agreed. However," her per- 
foemanqe was considered as good &s would be expected of any othec' new student 
trainee at the time by the employer, 

Ac the time o,f the second liitervlew, thia employer and student agreed that 
she had improved in handling the money and taking food orders. The experienced 
worker also mentioned that she was handling money 'welly "at least compared to 

.most new w»kers," Ha also felt that her punctuality, appeaJance, attitude and 
speed of working were all good. The student mentioned that she had learned to 
take down, clean and reassemble the ice cream machine' Although the student did 

^ot mention any areas needing infirovement, the e::perieflcad worker felt she needed 
to be more familiar with everything, specifically the menu. The employer still 
considered the student's shyness a problem and felt she "could focus a little 
more friendliness to the customers." She also felt the student should find more 
things to do during slow periods. The employer said she expected to employ 
student 9 after school ended in Mpy, and In fact, hoped she would continue work'i 
ing during her senlpr year' In high school . * . ' , < 

Btud^'J^^^^^lJ^^ ^"^""^ in*rvlew, the employer, experienced worker and 
student all agreed that she could perform all the tasks of the Job which she 
was^expected. to learn. The employer said the student was relucLrit to shire 
■Jha mi^h. hf ^" ""f^ " inexperienced employee perhaps because "she is afrSld 
she might be criticized as overly bossy." Dependability, honesty and good attitude 
were the student's strongest qualities according to the employer! The experienced 
worker commented that she was punctual, dressed neatly and had "a l6t orenlrgy 
for working." Again, the student was hesitant to verbalize her strong or ^elf 

?H f f an^employee. When prompted she agreed that her lob skills Lre good . 
and that she cooperated #lth her fellow workers. Bot the employer and experienced 
furtherT' fT.^" Student's shyness was her weakest quality. The employer 
further commented that the student was hesitant in decision makin.,, that is "she 
partLulafflL!"" " the best, way or best thing to do at that 

self afa "^nS"" ^f- «^P«"""d worker agreed, that the student would rate her- 
self as a good worker. However, the student said she w«flld rate herself as a 

hrL^Wg^^r-." ^^'^^^^ that the ^ployerirf^^fr^el 
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: atudent cQntinued to work at the same eatmbrishroent until NovenAerj 
M75. She remained In the co-op program until - the middle of her senior year, 

^ _ Student Jiff ^ 

Description. Student 10 was a sophomore and a n^nber of mindrity race. She 
was a shy individual who lived at home with a mothfer and step-father and 16 
children In - the coirislned families* above average student academically , she 

was ecQnomically disadvantaged. She was employed as a waitress in a small, 
family-owned restaurant. Customers had the opportunity of selecting food Items 
from a menu or buffet line. The student's duties- while on th^ Job 'inplu(4ed 
cleaning off tables, refilling condiment dlsperiaerSj serving the customers 
water and bread along with their TOals, making change at the cash register, and 
washing dishes. \ ^ ' . • 

Reason for Marching. The employer felt. she had only one qualified worker to 
serve as the eacperlOTced worker. However since the student and experienced 
worker had different work ^che^ules in thm beginning, the matching arrangetffent 
was not in effect during the first two months of employment,. The experienced 
worker was the daughter of. the employer, a menber of , a minority race, in her 
30*8, and the mother of teenage children* In addition to several years work 
experience in other restaurants, she had been ttffiployed at the family-owned ^ 
business for several years. ^ 

Tasks of the Job. When student 10 first begai^ work, the employer showed her 
th4 routine procedures Involved in operating the restaurant. The student men- 
tioned that the employer sgj€4tlcally showed her how to operate the dishwasher, 
how to closQ down the buffet line and "how to work the water fountain when It 
gejts stuck." When the experienced worker began working with the. student she 
showed her how to complete her time card, told her to wash her hands before 
beginning' work and explained routine procedures* She said the employir had 
askid her to show the student use of the cash register and the importance of 
keeping busy.^*'^ Responsibility for further training of the stu'^^t was delegated 
to the experienced worker* ^ \ 

By midyear, the employer was mainly concerned about the^ student * s forget-- 
fulness in performing routine tasks such as remembering the customers ' choices 
of food items. The student said the employer had to remind her about forgotten 
tasks, such as refilling the holders with napkins and the refrigerator with soft 
drinks. The experienced worker agreed that she had to remind the student to 
complete "little" tasks* The student's lack o& initiative was also a concern 
of the experienced worker. SHe encouraged the student to "show interest" in 
her ; work and to be friendly wit^h the customers since these things are important 
in earning raises and tips. The employer specifically asked the experienced 
worker to teach the stu^nt the use of the cash register and how to make correct 
change. The S'tudent mentioned that the experiericed worker asplsted her when 
she had dlf ficult^making change and that "she gave me lots of stuff to add up" 
for practice. 

At the end itff the school year, the employer and student agteed that their 
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' contact consisted' mainly of friendly conv^isatio^dT^* It was still necessary to 
remind the student to pjerfo^'some of the nacassary tasks, according to the 
eKperiancad worker* Tha student said the eKperianced worker continued to give/ 
her ihinta on being a good waitress . - ' ^ 

Performance, The employer and' student agreed that rfer attitude, appaarance and 
^"pffiiStuaWty^lT tW^ iTrmt i^^ 

tioned that she was "doing dishes" well tand the student felt sha did a good job 
waiting on tables, ^ l^an the student wore pants occasionally, the employer fifelt ' 
her appearance needed toprovement. The employer said work^s "should loak neats 
people don't like sloppy people working on the ling," Accordirig to the ex^ 
perienced ^worker, the student neglected to empty and clean ashtrays" and often 
forgot which food items the customers ordered* The student . said ^she was slow 
when closing down the bufffet line. The student -s performahee wai considered as 
good as would be expected of any other new student trainee at the time by the 
employer; however , jthe experienced worket did not agree. 

At the time, of the second interview, the employer again mentioned that 
the student. was "doing dishes'V well. Improvement in clearing tables of trays 
and dishes was pointed out by th4 experienced worker. The jtudent felt ttore 
confident in the use cif the cash register, making change and taking customer 
orders. The employer and experlfenced worker felt, however, that the student 
got "excited" And made errors in giving change. They also agreed that the 
student continued to be a little shy and needed to work on being "nlca" to the 
customers. Her forgetfulness^^ continued, causing her to b6 ineff icient , Speed 
of working and use of the cash reglater still needed improvement, according to 
the student. Tha employer said she expected to employ student;lri after pchool 
ended In May , » 

At the end of the school year, the employer and expariencfed worker did 
not feel the student could per;form most of .the tasks of the Job which she was 
expected to learn. They both agreed sha could not work the cash register . and 
make change properly. The student ♦s Job performance was inconsistent and it 
was necessary to remind her to do routine things. In contrast , the student 
felt she could perform all the tasks tof the Job, The employer , experienced 
worker and student all agreed that dependability was one of the student *s 
strongest qualities as an employee* Routine tasksj such as wiping off the 
tables, were also mentioned by the employer and experienced worker as being 
good. The experienced worker felt she seemed to get along with ^others, "but 
doesn't go out of her way to," . According to the employer and experienced worker, 
the student ^s shyness was a hindrance. The student and the experienced worker 
also ment^Dned her forgetfulness as being a^weak quality. 

The employer, thought the student rated herself as "acceptable," but the . 
experienced worker felt she rated herself between "acceptable" and "good,^" due 
to the atudent's Inconsistent performance. The student said she would rate ^ 
herself as an "acceptable" worker if she were the employer and that the employer 
in fact rated he^as "acceptable," . * 

Student 10 continued to work at the restaurant until the latter part of 
the sunmier . - ' 
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' * Student #11 * 

.J, ■; ■ :u = \: \ . . " .' • - " . ^\ 

Description. * Student 11 was a 17'-year-old high school senior aAd a member . 
of a minority race* Economically disadvantagedt he lived In a one- parent , 
familyV^For ^ few weeks ^ he warked in the restaurant area of a convention 
^ceiyier nvotei^b 

worker* *' Ha accepted a Job late in ttte spS&g a cook in a ifiSE lood ea- 
tablishrient. This job offered additional working hours and better pay* His 
respqnslblitles inclifded cutting, preparing^ and cooking chicken and packaging 
food orders * ^ , ■ ' 

, ' ■ .. ' - ■ ^ s ' ' ' 

Raason for Matching . The en^loyer explainad that when he assumed managament 
of tha businWs," the worker he selected for matching had already been amplpyad 
there Jor several weeks* The miployer felt he was .familiar with the entire'* 
operat'ion of the business. Because the student and experienced worker loiew 
each other j the employer felt they could work together without conflict. Serving 
as'heM^d cook, the experienced worker was a IT^-ypar-old high school senio^ and 
a member ofi^ a minority race* Like the student, he was also enrolled in the 
food service program at the high school, but not the srae class. Economically 
disadvantaged, ha also lived in a one-parent family* He had worked previously 
as a cashier, bus boy, dishwasher and cook. 

Tasks of the Job> , When student 11 began work^ the employer showed h^m the . "opera 
tipns" of the busineas ^ then delegated the teaching , role to the experienced^ 
woTker, The student said the ekperlenced worker showed him how to prepare the 
chicken, clean the machines, and report work hours. TKe experienced worker added 
that he had also phown £he student how to wash dishes, clean counters, mop the . 
floor and keep tha supplies and equipment in order. In fact, "everything I've 
4earnad." - . 

At the time of the second interview, the employer said he had not shown 
or told the student anything recently since he felt the student did not need any 
help. The experienced worker feentlonad that he had recently told the student 
to control and keep a count qf the tiumber of meat items he was packaging, Ac- ^ 
cording to the student, neither the employer nor experienced worker had shown 
or told him^ anything recently . 

Since the student did not begin employment until the spring, the third 
interview was conducted during the summer* At this pgint, the student was work^ 
ing full time during the day and h^ little or no contact with the experienced 
worker who was scheduled -for night work. The experienced worker, who was em- 
ployed full-time, both on this Job and another JoB, began not to show up for 
work when scheduled and was later fired for this behavior* Thus, a third Inter-' 
view was not conducted with the experienced worker- At this point the employer 
said his contact with the student consisted of working out day-to-day problems, 
such as getting someone to fill in for an absent worker* The student said that 
his contact with the employer consisted of talking when he first came to^work* 
He also felt that his relationship with the employer had changed * for example 
"when I first came it was like an employee and a boss; now .we know each other 
better^ " . - : , * 

Performance, At the ttae-of the first interview, the employer and eKperienced 
worker agreed that the student "caught on' real fast," They also conmiented on 



' his 'dependability, good appearance and performance of tasks of the' job* The 
student felt he had a good attitude toward the job and his fellow employees and 
, the employer and eKperlenced worker agreed. Packaging the prepared foods and 
being more careful when cutting the chicken were mentibHed by the student as 
areas needing Improvement, Neither the employer nor the expfrlenced worker 
mentioned any areas needing improvement • The experienced worker considered the/ 
. ? \? P§F f9^^^^fi good as would be expect ed:6f A,any^^ thefcn®^ s t udentl._.^ 
trainee. The empioyer considered hia performnce "above par," . 

At the time pf the second interview, the employer and experienced worker 
agreed that the student's working speed had improved, ' The student commented 
that he was "working neither real slow nor real fast," According to the ex- 
perienced workers the student could keep count of the number of meat items 
which he could not do at first; in fAct> he could do everything but operate the 
ca*h register. The student felt- he had continued to Improve in packaging the 
prep^ed foodj but needed additional Improvement in this area. Againp neither 
the employer nor. the eKperlenced worker tfentidned any areas needing improvement. 
Since school had ended. by this time, the student >ad become a full=t Imp employee. 

The third InteDview took place midsummer. At this timep the employer ^nd, 
student agreed that he could perform all the tasks of the Job which he was 
expected to learn. The student mancioned Chat he was Interested in bacomlng an 
assistant managed and therefore, wanted become familiar with the "paperwork," 
Concerning the student's strongest qualley as an employee, the employer commented 
"His' promise is his strongest quality." The student commented that he learned ' 
quidkly, w^s dependable and got along well with people, in fact, "I'm the most . 
outatanding employee they have." Neither the employer nor the stuaent^polnted ^ 
out any weak qualities, ^ - 

^ ^ 

The employer felt the student rated himself as a "very good" worker. The 
student said he woiiid rate hlAself as a "very good" worker if he were the em- 
ployer and that the employer in fact rated him as "very good," / 

Student 11 worked full-=time the entire summer and is continuing to work 
on a part-time basis while completing high school, serving as a role model for^ 
two students. 
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J Changes in students Dur^a^ 1975-1976 



Students* Ratlriga of Ideal Job and This. Job , 
-19 7 4-19 75 1 ^e^g tendengs '^attltiMes ^tward-^ 

mama ured using the scale developed by Kaufman (14) , Studanta rated an ideal 
job 6n 21 eharacterlstica during the first month of school, Four months latsr 
as soon as those gaining employment lata in the year 'had wbrked a monthp - 
they rated their job on the same Gharacteristics (TflLble IX) , "A rating o£ 1 . 
sfghlfied^ unsatisfactory while a rating of 10 signified ideal- Student 4 
had withdrawn from ^school before completing the second form. 

Four s,tudents (students 1, 2, 1 and 11) rated their jobs better than^ 
ideal job and six students (3^ Sj 6, 7* 9 and lOX rated their Jobs lower ^th^ 
the ideal Job, on the average. When the average change of score on eaich char^c-f 
taristic was compareds the students rated their Jobs better than an Ideal job 
on being outdoors (1* 7) , puts, me in charge of others (l;2)j lets me. use my head 
(1, 0), letia me live the way I ^ant to (4 7), and puts ma In contact ^ith other 
workers •(. 6) , V " ^ . 

On the average the students* Idaall job would have bean much more satis-^ 
factory than this job because it would have let me make beautiful things (^2 » 4)^ 
paid well (--1.9), had pleasant working conditions (-1.7), had a fair boss (-1.5), 
given ma a feeling of accomplishments (--1.4)^ given mi a chance to get ahead 
(-^1.4)5 had friendly fellow workers (-1.2), been secure (-1.2) , and let ma sat 
my own paca (-1,1).. Jn st^miarys these stuBants found their jobs less than ideal 
ih relation to 15 of'the 21 characteristics . . 

1975-'1976i There ware tan students who used the Kaiffman >ltams to rata both an 
ideal Job and their actual Jobs during the fall Bemester of 1975, approximately, 
two months apart (Table X) . Of the ten, students 13, 16, and 20 rated ^heir 
actual jobs better^ on the average, t^n an ideal Job. Student 21 saw no differ- 
ence between the two. However, thert were five studant& for whoitt an id&al Job 
would have rated higher, on thf average (students 12, 14, 17, 18, and 19)* 

, When .the average change of score on each characteristic was comparad, the 
students rated their Jobs a little better than an ideal job on being outdoors 
(.78). The student rated ^an Ideal job as being much mbre satisfactory by paying' 
well (-2.11), having plenty of variety (-1*67), letting me make beautiful things 
(-1.67) ,. being secure (-1.33), causing my friends to respect me (-1. 11) ,^^£^d 
letting me create something new (-1.05). In suamary, these students found their 
jobs less than ideal in relation to 16 of the 21 characteristics. % 

Thus, there appears to have been a\definite agreement in the two groups 
of students, in feeling that their actual] jobs were less than ideal Jobs be- 
cause the pay was. low, their jobs were not secure ones, and the jobs did not let 
theM make beautiful things. These sjtuderits must hot have felt that their part 
in caring for dhildren or aged, or in preparing attractive food has anything to do 
with making beautiful things. ' . ' 
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Students' Attitudes Toward Work 

f ^ ' ■■ - ■ - . . 

1974-1975- The range of .total scores before going to work was 143-156 points 
while after having worked the ran^ of total scores was 132-163 points. The 
average scores of the eleven students before starting work was 148.6 points 
while after having^w«^ed the average score remained nearly the .^ame , at 145*6 
points. There was vJ^ little average change in students' attitude^ toward 
work' during the 1974^975 school year. 

1975^1976^ . There wer^ ten students^in the: project during the second fall 
semester. The rar ge of ■ their *total scores on attitude toward work before 
starting on-the-job training was 141-164 points. After having worked the 
range of scores was 128 to 166 points/ The average score of the ten students 
before starting work was 151 points while after having worked the average 
scdre was 149 points. 

Working had the same effect on students ' attitudes each year. Students* 
scores^became more widely distributed and were distributed lower on the con- 
tinuum, indicating slightly less positive attitudes as time went along. 



Students- Ratings on Job Scale 

1974-19751 The 197A-1975 students rated supervision and people equally high 
on the Job Scale while work, promotion, and pay were seen; as less satisfying 
(Table XI), It is interesting that the one male in the group (student 11), the 
last to be hired, rated all aspects of his job the lowest. He did keep his job 
all summer and volunteered to become a role mo4el for two other students the 
following fall. ' ' ^ 



Table XI 
JOB SCALE RATINGS, 1974-1975 
Students 
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TABLE XII 

STUDENTS' EATINGS 0! M JOB, 1974-19?5 and FM-L 1975 



Fill 1974 Spring 1975 Fall 1975 
N=ll N^IO N«10 



t 

MYlffLOYER ' 


He li underitanding pd syipaEhetic; he is always 
considerate of iiployiis. ' . 


4,45, 


3.90 

j*QU 


4.30 

JiOU 


He is fair in treat ing all eiployees aliks, 
Helceeps me informed ai to how wall I ai doini, 


4.81 
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jiOU 1 
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j. /u 


4 10 
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m cowoms 
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3.54 


3,53 


3.40 , 
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4 . UU 
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Ulwork together well with everyone doing his 
share of the work, 
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quiet, ^ T 
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A 1 n 


The teiperature ls pleasant for the type of work pin| 
done, ' - 
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le pployer continually stresses safety and uses many 
safety devices. 
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SAURY AND OTHER 


My pay is large enou|h to buy what I need plus soie 
extras. . — — — 


3,00 


2.70 


3.40 _ 


The pay depends on how long the worker has been here, 
how hard the job is, and how well he does the job, ■ 


3,63 
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3.32 _ 


Benefits with this job are so good that they make me 
uant to kiip^ working here. 
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Fall 19K ' gprlng 1975 Fall 1975 
• N-IQ N^IO 



Average 



HYOim 
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I reel that I had inough training for the job bifore 
startinp worki 
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— — — a. 7 
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hard. 






Jill 
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3.3^ 


3 JO 




He tells me how things should be done using words 
tlat lake sense to le. 
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Students' Ratings of My Job 



raW-1975j The students- averaie ratings of nearly all aspects of their 
jobs dacreasad batwen the fall of 1974 and the spring of 1975. However, 
they did faal they had fotmd some real lasting friends Bfi work, the temperature 
of th6 WDrking surroundings had become more pleasant , they were more able to 
handle the Job well, they felt lass apt to lose their job, and their role 
modai -showed jthem more clearly how to do jobs acceptably in the spring than in 
tHe fall (T^ie^l), , , 

\lie W^s in which the students' fall ratings, on the average, were much 
higher than ehafr spring ratings indicate that they came to believe their em- 
ployer was unfair^ In treating all employees. alike, the workload and job pressure 
we^e unreasonable, the work was uninteresting and gave little personal satis- 
faction, and the role model was not always considerate, underBtanding and sympa- 
thetic* M . 

^ . i- ■ ■ - . ' ' 

1^75^19761 . The average total ratings of their Jobs by the eleven students 
in the fall of 1974 was identical to the average total ratings of their jobs 
by the ten students in the fall of 1975 (3*85). In addition students tended 
to rate many items at nearly the same level to each fall, such as "I am 
proud to say what my job island where I work" (1974 - 4,45 and 1975 = 4.50), 
In summary, ^the students' perspective of their jobs both years was between 
••acceptable" (3.00) and "good*' (4.00). 

Comparison of Job Scale and My Job Ratings 

1»4--1975* Certain items on the scale titled My Job were compared with theV 
five broad aspects of ratings' on the Job Scale aft^r converting each students' 
rating to a ten point continuiSn. Table XIII shows the averse, of the ratings of 
eleven students , arranged in deseeding rank order according to the five aspects 
^f work. The students seemed to feel better about the part of their work having 
to do with people, including supervisors, than they did regarding possible pro- 
motion or pay, 

TABLE XIII 

RANK ORDER COMPARISON OF' ITmiS^FROM MY JOB WITH ^ 
JOB SCALE CATEGORIES, 1974-1975 



item Category 



Average Rating on 
the two instrumenti 
N^ll 



Supervision ^'^^ 
People • 8.44 

Work ^ 8,02 

Promotion * ^ 7,19 

6.77 



Pay 



Comparison of This Job and My Job Ratings 



1974-19752 



Certain Itatas on the rating scale titled This Job were compared 



with Items on the rating scale titled >fy Job to determine how the students felt 
about ten broad aspects of their work. First each rating was converted to a 
ten point continuum; then similar Items' average ratings were computed. The 
rank order of these average ratings for eleven students is shown in Table XIV 
The highest ranked items related to the students' feelings of self --respect and 
attitudes toward coworkers^ while the lowest ranked items- related to the possi- 
bility of promotion and their pay. 



TABLE 



RANK ORDER COMPARISON OF ITEMS FROM INSTRUIffiNTS 
AND m JOB * 1974-1975. 



THIS JOB 



Ljtem Category 



Average Rating on 
the two Instruments 
N^ll 



Self-tespect 


8*o3 


Co--workers 


8.03 


Workload 


7,95 


Boss * 


7,93 


Interesting Work 


7,83 


Working Conditions 


7,60 


Satisfaction with Job 


. 7\55 


Job Security 


7.41 


Promotion Possibilities . 


. 7.05 


Pay 





Analysis of Students' Earnings 



1974-1975 ^ Thfe least amoimt of money earned by any one student in the . four 
schools during 1974-1975 was $22.50, while the most amount earned was $1^960.00 
(See Table XV) . ^ 



TABLE XV 



LEAST AND MOST EAMINGS OF TOTAL GROUPS OF STUDENTS IN 
SCHOOLS", 1974-1975 





Schools 




A ^ 


B 




C 


D 


Least 


amount of money 


earned by 












any 


one student 




$ 180*00 


22, 


50 


146.0,0 


83.50 


Most 


amount of money e 


larned by 










any 


one student ' 




1,839.30 


1,096; 


72 


1,668,00 


1,960.00 



75 

66 



The nine students had earned a total of $6,640,13 by May 1975 when the 
role model prgject ended. The least afnount eai^ed was $346,00 by student 10 
and the most was $1,392. OS by student 2, All students in the project seemed 
to be well paid for their ejfforts*, ' Two of the lowest in earnings (10 and 11) 
were among the last to become employed (Table • 



- T^LE XVI 

; TOTAL EARNINGS OF ROLE MODEL PROJECT STUDENTS BY END OF 

MAY, 1975 



Student 
Number 



1 ' 

2. 

10 

9 ^ 

11 

5 

6 

7 

8 



Earnings 



Total 



$ 773rt0 
1, 392,00 
346.00 
664.60 
4^8.00 
904*05 
335.10 
921 ;27 
875.51 

$ 6,640,13 



Employers /Experienced Workers' ^Mean Ratings of Students , ^ 

1974- 1975 : Although no statistical analysis w^s made of the data, inspection 
showed chat the people who supervised the students' work^durlng the 1974-1975 
school year felt that the students had improved or r^mkined nearly the sames 

on the average J on every aspect of , work on which they rated the students except 
one -r honesty. The rating of 3,94 in the sjpring indicated thai: i-hey did not 
feel that all sttj^trts-^ifej^e as corfpletely honest about time^ money and supplies * 
in the spring as they had felt in the previous fall when they had rated it 4,35* 
In Table }CVII 7the reader will note that the areas of largest gain by students, 
. on the average, had to do with suitabiy.ty for the job, acceptance of super^ 
vision, and attitudes toward the publ^. Little change at all was_ seen by the 
supervisors regarding the students' use of equipment ^ loyalty, or attitude 
toward regulations.- . ^ 

1975- 1976 : The mine students were rated by their employers on ly^ftctf during 
the fall semester of th^ 1975-1976 schocfl year. Any conclusions based pn only 

' nine people must be drawn with great caution. With this dn mlndi honesty was 
the quality rated higbest (4.56) among all/ the qualities; while wearing of 
business-^ like clothing was rated lowest (ii22) # / 

^en though all of the students in the study were disadvantage^ after they 
had been on the Jobs tKeir employersJ^jA^erage ratings each year fell above 
3.00 (acceptable) and of ten mbove 4.00 (good). 
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TABLE mi 



EMFLOY1R/EXPERIEHCE0 «ERS' 11 RATINGS OF STUDEKTS, 1974-1975 and fM.L 1975 



' ■ ■ . ' ■ 1 


Jail 17/4 


spring 17 ij 


M ^ 


^PEAEICI OH 
'THE Jte 

t 


\ : .'. , . - 

BUiiniS§''UK8 WOfK CiOtning at ill times contriDULeb 

tio fin's iMgii .- 


3.S1 


4.33 


3.30 


Exciptionally well-^rooDidi 


' 3.72 


^ 4'. 33 


3.50 


SparklsSj silles* 


3.27 


4,00 


3,69 


cooJeration 

■ WITH 
00=WORKERS 


Cheerfully helps iOthers wlien tney are Dusy ana ne/ine 
is not. Helpful to new eniiloyeei. ' ' , 


3.27 


3.as 


4.10 


Always works sioothly with. others; contributes to group 
fflofali. 


3.36 




3.90 


ATTITDflE 
TOWARD 
REGDUTIONS 


Usually follows regulations. _ j 


4,00 


4.17 


4.20 


km actively concemed for safety of co-workers 
and patrons, Alert to hagards; corrects thim if 
possible., tan take risponsibility in case of accident. 


3.36 


■ 3.94 


3,90 ' 


1 

ACCEPTANCE 
SUPERVISION 


Welcoies critlcisiii as a way to improve skill in Job, 


3.09 


4.00" 


3.30 


Quickly understands directions; efoUows them accurately 
and enthusiastically. ' ' 


,3.10 


1 11 




1 

MANAGEMENT ^ ' ' 


Saves time, energyj and supplies. Comprehends, and 
properly cares tor iquipment. mm space neat auu 
efficiently arranpid. 


3.18 ■ 


3.72 


3.50 


Finishes assigned work; takes on aQQea worK, 


2.98 


3,39 


m 


All trips are necessary; makes every trip count, 


2. pa 


3.39 , 


m 


ATTENTION TO . 


Concentratas on completin| the job(sJ at nana,, but ■ 
keeps track of several situations when necessary (e.g. 
several tables or groups of children). 


3.66 


3.94 


4,00 




Does jobs in orderly sequince; is able to plan stquence 
himself /herself. 


3,63 


3.68 


^ 4.10 


BODY MECHANICS 


Seems to work iisily; movetnents coordinatid; keeps up a 
steady pace. 


3..45 


3.77 


3.60 


Carries reasonable weight loads; uses body well (back 
straiglit, weight bourne on lepr= arm-shoulder rausdlik 


3.71 


4.39 ' 


.4.30 



\ 



1 i 

I 

' , ■ . ' TAB-LE XVII continued 



Fall 1974 Spring 1975 FaI11975 * 



4 

USE OF ' 
EQUIPMENT 


Does not show signs of fatigue; uses helps such as . 
wheiM Carts when available, . , 


3J3 


3,61 ' 


3 80 


Chooses correct equipnient and uses it as directed; 
follows Basic safety proceduresi alert to unexpected 
haEardSi ■ > . ' . 


3J2 


4 11 


4 ID 


ADJUSlffiNT TO 
NEW AND/OR 
UNPLEASWIT 
SlftATIONS 


Readily adjusts Co new or unexpicted situations; 
applies princijlea learnid froi training or experiencej 


Ul 


3.61 


3. 40 


Does unpleasant lobs proiptlv and chearfuUv acciots 
them as '^just part of the idb''i '^-^^^ 


'3J0 




4,10 


ADAPTABILITY 

AND 
INITIATIVE 


Shews initiative; goes ahead without supirvlsion, 
Eftir hi/shg his Ipamed j^f^f ^impnf^H 




Jill 




Oulcklv ECc9-Dt§ ^nd rSffip^ fiur ^rfriiHnhAl rpQnATiQiki1i*fy 






Ji /u 


DEPlNDABILm 

Loyalty 
Honesty 


Mwayi ready for work on tinii; axcsllent'lttindanca. 


3.45 


3.94 


3.70 


S^BHIE to fsi] lik^ T^Rtt of rtp^rnffln^rtv* uSnN f"n maint^ai'n 

its good naie* 


3,72 


3.88 


4.20 


Coipletely honest about tiffie^ ttoneyt and suppliaa. 


4.35 


3.S4 ' 


. 4.50 


ATTITUDE 
TOWARD - 
PUBLIC 


Consiitently courteous behavior seenii natural'; little , 
effort is needad* , 


4.18 


4.88 


4.10 


Finds satisfaction in sarving the public;^ vary good at* 
handling all the patrons , avan those coniiderad 
'yifficult^ 


3.18 


3.88 


4,00 


PRIDE IN JOB 


Enthusiastic about jobp . 


3.26 


3.83 


3.90 , 


Work shows few errors 5. high quality. Makes conscious 
and constant effort to improve parformanca* 


3.45 


3.77 


3.90 % 


SUITABILITY 
FOR THE JOB 


Worker shows exceptional abiliiy and interest for this 
job; deserves proniotion* 


3.09 


3.88 




3.50____ 



Average 3.46 3.92 3.88 



't 
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Students had the tendency to believe that employers had rated them a little 
higher than they actually^ had (Tables XVllI and XIX),. Eniployers sometimes rated 
student as an acceptable worker when the student thought the employer felt he/shi 
was ^ a good or very good, worker . 



TABLE XVI IT 



COMPARISON OF THE RATINGS WHICH mPLOYERS GAVE STUDENTS AND THE 

Students' perceptions of their eotloyers* RATiNds, 1974^1975 



Ratings 


Employer 
Ratings 




Student Perception 
Ratings 


of Employers 


Very Good 


0 




2 




Good 


' ' 5 ^ . ' 




5 




Acceptable 


4 




2 




Poor ' 


0 




0 




Not Acceptable 

~ — ^ — ^ 


0^ 




0 





TABLE Kl} 



COMPARISON fflF THE RAMNGS WHICH EMPLOYERS GAVE STUDENTS AND THE 
STUDENTS* PERCEPTIONS OF THEIR EOTLOYERS ' RATINGS, FALL 1975 



Ra tings 



Very Good 
Good 

Accep ible 
Poor 

Not Acceptable 



Employer 
Ratings 



Student Perception of Employers 
Ratings^ 



2 
3 
4 
0 
0 



3 
6 
0 
0 
0 



*No third interview was held with student #21. 
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Sununary of : tthe ^Project ' 

■ y*^ ■ ^ , ■ ■ 

Strategies Involved In Setting Up the S ystem The teacher-cooffdlnators were 
persistent whan looking for jobs for their students. They managed to maintain • 
good levels of morale in the'' face 6j| a discouraging job Mrket, Anyone attempting 
to^ locate Jobs for disadvantaged ^tfUdents* must be prepared to visit more businesses^ 
than normal, simply to locate pqiftlbiUtles . . 

The teacher-*coordinators foundj j^sits to places of employment beneficial In 
eKplaining the concept of a role modeli Each ceacher-'Coordlnator also described 
the particular student's strong and weak area^when visiting with an employer 
and thus was able to ancouraga her/him' to take a chance in offering the student a 
job later when he or she came to apply. Employers reported needlhg to know the 
particular prpblams which the disadvantaged student wpuld bring with him. to the 
jobj *in order tp both find a suitable role model to match with the student and 
to explain to the ^ole model How ^o handle problems later on* ' . 



Role modalg generally' repor^^ that they were not familiar wfth *the con^ 
cepts which student^ had studied Im^lass and would Ilka to have known some of 
the work-related pollcias artd procMgires which the teacher-coordinators emphasised. 
They seamed to feel secure with the u!ittle they knew about the student , as" a 
person, as compared with what they understood about her/his course work* This 
suggests possibly dp ve loping, some system such as handouts or tape cassettes for 
quickly commaii^^^t l^g course information* 

After the employers had participated In the researchi they all could da- 
scribe at least one, and som^^mas two suitable role models In their businesses 
with whom t^ay would be wlllftlg to m^tch a disadvantaged student another year. 
These workers were described as being mature , In tha'sansa that they totok crises 
in stride without getting too Upset* One tertployer used the term "low key"^ to 
eKplain this qualijy* The possible role models were often seen dm people who 
had successfully coped with problems in their o\m past and also had the other* 
qua]. Ities which had biaan outlined when setting up the research. Thus^ one is 
,.lad Co believe that role models can be more easily located each auccesfive yaar^ 
with the hardest ,£ima being the first year, when persuasion may be needed in 
order to get employers to attempt; ^the matching process*. 

Benefits to St udetits • - . 

The most obvious benefit to these disadvantaged students occurred in re-* 
lation^o their retention of jobs. 'Although some quit or were fired * others 
stayed employed long enough to earn high school credits, moneys and other benefits. 
Soma teacher'-coordinators felt a potential dropouts remained in school due^ 

in part at l^st, to participation in the project. They also felt^some students 
were able to assume Increased responsibilities and to advance on their jobs.' 
One *19 74-1975 trainee assumed the poflcion of successful worker (role model) for 
two 1975-1976 students. f 

Some less" tangible benaf its may, In future years, mean much to students* 
For example, the 1974-1975 students reflected growth in tha^ areas of friendships 
(Table. XII), supervision (Table Xlll) , and co-workers (Table XIV). Employer saw 
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the largest gains'^by^ 1974-1975 students -having to do with suitability for- the ■ 
jobs acceptance of supf rvtslon and attitudes toward the public (Table XVII ) . ^ 
Employers ^aw little gain at all. in use of aquipmentj loyalty or attitude toward 

AregulatiM^*.^.-^- .■ ■ ■ ■. . _ .. . ■.. ..: ,„_.^.-.._^J,.l..\ ........ 

Research Is needed to suggest the personal qualities most needed by students 
on the joi* Employers did iee' Improvement in some important characteristics , 
while students rated their self-^-espect (Table XIV) ' highly , when comparing it with 
more tangible aspects of working such as workload and pay. The researchers be- 
lieve th'afr selfrres^pect is a vital asset for a disadvantaged person in our 
sociecy, when leaving school and entering he competitive free enterprise system. 

Benefits to Role Models 

Several benefits were ntentloned ^y different role models* Om young em- 
ployee said that the student was the only person of anather race employed at 
that particular day care center and she had especially enjoyed the opportunity 
to know someone of a different race* Sevewl workers mentioned that they felt 
more selt-conf Ident * due*in part to having sucees#fully helped a beginner. The 
more subtle changes which may* occur when one is- setting an example for another 
person, such as. increased punctu^rity and higher production, were not evaluated 
in this research j but they were mentioned by two role models as having sometimes 
occurred* 



Benefits to Employers ^ . . 

^ The employers seemed to feel ^that they were part of a team^as they helped 
the beginning s£udents. One mentioned no longer feeling she wa^ "all alone" in . 
her endeavors. .Obviously ^ the role models and teacher-coordinators shared re- 
sponsibilities with empioyers. The employers especially appreciated the oppor- 
tuni^ to discues problems with teachers which arose concerning students. This 
was most evident whenever it bfcame necessary to terminate a student's employ"^ 
ment* At least one employer found the systematic evaluatiort-of the s^dents ' 
on the project helpful in organizing evaluation 'd| her other beginning workers. 

Benefits to Taacher-Cdordlnators ' . 
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. ^ More timp was required to lacate jobs initially, some teachers felt. But 
once the jobs were set up with a role model helping to supervise the students, 
less time was required for supervision.' h 

■ ^ X - " ■ ■ ^ ■ ' 

>Accordinf^..tjD one teacher-coordinator , the project helped her to' Better . 
Interpr.et her coope^tive program to femployers.by provWlng operational guidelines, 
All teacher coordinators felt the project aided communications and working re- ' 
latlons with employers. Ohe teacher-coordinator » felt It helped her establish 
and retain working stations., ' . 



jP^Qb_lQms» Surmountable and Insurmountable 



The teacher-coordinators were able to overcome problems related to the- 
state of the economy, employers' reluctance to risk. hiring a beginning- worker *■ 
.who^might already Be a "loa^r," employers ' concern to keep a racial balance atnong' 
empl6yees. scarcity of suitable role models due to the size of the busihesa or 
the txrae of day when students were' available to work, and scarcity ^^f^s' wl'thin 
a convenient radius of the atudents' s,chools and homes. ' ■.'^-^ - 

^' ■ ^ ■ 8-3. ■ ■ ■ ■'.■*= 



, ■: , V . ■ ■ ■ • ■ 

The tteachars unable M inpresa .11 of the students in the research 

with enough sense of social respona lb illty as shown by the low rating they Save „ . 
to students' honesty. Combinations of problems at times caused .some students 
to be placed with roltf ntodels weeks later than others, vjlle some^worked Part 
of the day. without the guidance of. their role models' The fact that two students 
•quit their Jobs shows that even the extra guidance given by a role model was not 
enought to insure Job satisfaction* ' 

^Combinations of Rola Modeis and Students 



Many dlffarent co^lnatlons of age. race, sex and type of disadvantage 
of rol% model and stua«nt occurred during the two school years In which the 
research "took place. All of the various combinations seemed successful ex 
cept for two Instances In which employers said they wondered if the student 
would have progressed better had the role model been somewhat older than the 
student. There were successful situations where both role model and. student 
were nearly the same age. So perhaps the Issue was lest one of age than some 
other quality of the role model, such as the maturity needed to remember how 
it was to be a beginner or the tact required to explain an error without dis^ 
coura^ing a beginner., . 

General izab 11 Ity of Results 

No reasons were found to limit the use of role models to only cooperative 
home economics classes or educational settings. Thus, it seems that the contept 
can be used in other vocational areas, where there appears to be special need 
to help Beginners adjust to the world of work. 

' If the businesses were small. It might be more difficult to locate a suita- 
ble role model than in larger establishments. Size of business may effiect se- 
curing role models more than location of the business in the country or city. ^ 

° ■ ^ 

Poa s ib 1 a Fur th er Res ea r eh 

The're seems to be a lack of Information at this time regarding the dif- 
Eerences between employers' and cboperatlve home economics students' perception 
of qualities needed by beginning workers. For example, employers may mte such . 
matters as loyalty and honesty high while students may believe skills l^i„,m^- 
nipulatlon of materials are more essential on the Job. Research Is currently ,^ 
underway related to' this questioti by one of the assistants on the project (SaburJij 

An area needing much investigation relates to the Interaction between ' . v 
role models (successful workers) and beginning workers. Given free options, how 
does a beginner select someone for advice? What effect does the Interaction have 
upon the role model? Is the .effect different when^the job is one of production 

This research has only touched upon the protlert* of disadvantaged beginning 
workers. Society presents all high sdhool students with stereotyped notions 5 
regarding appropriate work roles for people of certain ages and sexes further , 
limiting their 'options beyond the real barriers imposed upon disadvantaged 
students by academic and social difficulties. These students need to in^ease. 
in positive self-concept and in human relations skills. It remains to be shown 
whether cobperative classes have differing effects upon^self-concepts of dls- , ; 
ad|irantagad and more privileged students,' especially cooperative classes uti- 
lizing role models. J| . . ^ . • , . 

• . - 84 ■ ■ , • . 
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Mra.^R^setta Culpepper Miss Rebecca "paburn 

Tea char- Coordinator * Rasearch Assistant - 



Mr. Joe Dodson 
Owner 

Dodson' s Cafeterias 



j!r» Harry Robinson 

State Program Specialist for CVE 
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GUiDELINES BOLE MODfit PROJECT 

This exploratory pilot. pro J ect focuses on the possible adyantages of a ' 
structiired bne^to^dne relationship at the trilfting^^^ation Between a dCTW^ 
vantageds minority or hahdlcapped student wd a worker having similar dlsad- 
vantBged^ minority or handicapped status who. is successfully coping with the 
world of work* The more eacperlmced worter would help the high school stu= 
dent In such areas as job skllls-rad the, problem of employer^employee rela- 
tions, serving as a positive role model* 

The research alAs to Improve recrutoent md retention of theie disadvan- 
taged students in the labor, forK* Study will be made of-such questions as 
the process of matching student^ and eKperlenced workers * changes in the sup^ 
ervisory work of the teacher-coordinators when experienced workers are part 
of the training stations , OTployer evaluation of the process * and problems in 
arranging and carrying out the innovation* Observations' will be made and data 
collected throughout the project. 

A monthly stipend will be paid to the employer and experienced worker pro 



rated at $5»-00 per week not to^ exceed $20.00 per month each for a maxlmitfi of 
ten months while cooperating with the project*; 


Cooperating Employer 




Address 


Bus. Telephone 


Social Security Number ' . ' _ _ jil ' 


Teacher^Coordinator 




Address ' . ^ 


Home Telephone j , 


t School Telephone ^ 


Matched Trainee «^ 


^ V 


\ — — --- --" 

Address , 


• ' \ Home Telephone 


Social Security Number 




Tentative Exp'erienced Worker _ _ 




Address 


Home Telephone ' 


Social- Security Nimber 


^' ' — „ — 


Project Representative Dr^ Ruth 


Pestle 


Address Dept. of Home Economics 


, =— - _ ^- ! — — - .-_ -■-■1- — ! 

Education, Oklahoma State University 


Home Telephone 377-7871 


School Telephone 372-6211 




. ext* 385 
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CHARACTERISTICS OF THE RO£l MODEL 



1. A person with auch eharaetsrletlcs asi 

Previous economic difftculty (today $4 ,200 per year for a f^ily of 
four) * . ' 

Academic problras, such ai lack of education or difficulty reading. 
Physical, emotional or social difficulties, » 

2, ^ A successful worker'" who has had several different types of experiences 

on the. Job, ' 

3* A warn individual having a tolerance for •youth who may have had some 
ficulty adjusting to the world of work. ^ 

4/ A person who ramembers how it was to begin a Jot* / 

GUIDELINES Foi THE ROLE MODEL TO FOIXOW ' 

1. Pay attention to' what the matched trainee does. . ' 

2. Give matched tralnfil^^dnest praise at least ©nee a day, (Example: Your 
smile lights up th^^ffibm* You look nice todayi You did better today thaff 
yesterday* You did a- great ^ob today. ) h 

3, Offer to show the matched trainee what to do or answer questions. 

4, Emphasise the ImportaJjee even the smallest tasks ' ^ 

5, Feel free to* discuss a^problCTrf with your employer and/or the teacher- 
coordinator at any time ^hlch can't first be resolved with the matched 
trainee* * • 

6. Oive an honest evaluation of the matGhed trainee's work. 
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APPEOTIX C 
Example of Letter to Effiployars 
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Dear 



\ 



The CoDperatlve Vocational Foods class at High School 

has anterad a rasaarch proj^ect sponsorad by Oklahoma State Unlvaraity'sHoma 
Economics Education Departm^t to aid economically ^nd aeadeolcally disadvan- 
tagad students. 

The project Involvaa a cooperative arrangament batwean local businessas and 
*our school to provide practical work axparieneas through part^ time amployment 
In an establishment such as ydurs. The work exparlende involvas matching an 
aKperianced worker with the student trainee* The students will receive class- 
room instructions in food services, himan ralatlonss sanitation p safety* 
aqulpmant and basic food preparation^ , * 

We are wandering If you would consMer accepting this opportunity to assist 
in the research. A small monthly honorarimft, will be paid to the employer,}' and 
tha exparienced worker to help the trainee to succeed. I will call in a few 
days for an appointment to discuss the project with you. ^ ; 

' Sincerely, , # 

Teachetf-Coordinator 
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B^LQWcmm MD WAS Rowvm raoi rate Docwsmr -raiOR to 
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Students Role Model and Family Profiles 



1 



ERIC 



95 



93 



School 



Age Bmn OceupationL^ 



Training Statio n . ; Dsitm Plaead 

High Behool Courses Taken (Inelude present year) G.P.A 



I. 



Personal Data Concerning Student (reason for selection) 




Student Trainee^^ 

i Sehool^^^^ 

. PROFliji: OF ROLE- MODEL ' ' 



Job ^description 



Approximate age SeK ^(check) Male Female 

Race;(check) Black\_ , -White _ iQd'lari 

Previdus. Training Reiaeed to Jdb if Any: 

■ ' • ■ '.• . 

* • •. - '''\: ' ' - . ' '. ' ' ' .' ^ • ■ * ■ 

^ast Work E>cperien'ce and Evidence of Success 



Types- of Per^pnal/Difficulties (economic, academic, physical, emotional, 
social) 



Reason^ for Selection 
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. ' FAMILY PROFILE 

Matched Traine e Hat e 

'What can you tell us about the employment pattern of the matched trainee »s 
family? Pather? Mother? Brothers or sisters? (For example: What kind 
of. job have they had? How long have they worked at the same place? Have 
they been promoted over time?) 



Do you believe she has had the example of responsibility set &y her family 
or a family member? * ' ^^^v^ ^ \ 



What do you think, her ftfmilyts attitude is abbut h'er being m co-op home, 
economics? ^ > , ' / 



' . appendix' ip:;- '^-/..^ ;/ 

Number of Times Data-Collection Devices Were Usi^d 
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Nunibesr' of Times;i Data-Collesction Devices Were Used 



Instruments / (■ . j ^ ' 


1974--1975 , 1975-1976 


'^Attitude'^Towatd Work, ; ' • ^ { - ; - ' 


■ •..2- * ' 2' 


Ideal..'.;Tbb • ' ; ' I. ' .: .."V'/. . ' ' • 


' 1 1: •■ 


_Ttiis- Job . ■ . • . ' 'i''^'*-'' ■ " 


.-.1 ^ V. . . ; , t ■ 


. #"job (story) /. ^ : y ' " 


■ ■. ;i ■ . 


My Job (rating scale) ' - . /.] * ^ ' 


• 3 / 1 . 


Job Scale ! ' ' 


■ ' -1 ' 


Employer/ExperienQed Worker Scale 


2 1 


^Student Report- (log) , j ^ ^; 


Daily fox 2 months Weekly for 



Exp;d!rienced Worker Report (Idg) ^ 
Teacher-coordinator Report 



then weekly 



then monthly 



Daily for 2 months Weekly for 1 month 
' ^ then weekly then monthly 



/. ■ y 'Interviews 

■ ■ -1 .J 

J. student 
'-^ Experienced Wc^'ker t . 
Employer , 
Teacher-coo r^ii^atbr 



3 
3! 
3 
2 



1 
i 

i 
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... ..... - .. .y"'' ■ • ' * 

! Schoo l"'' 'y.'^';^' . . '.■■^■^ ' ' i."'. ^ ^ y. V'-"- '. ■ '' ' ■ 

Circle, the number which shows ypuif; feell^ an ideal job. 



. T WOULD MOST T TKlv A TDR -THAT ' ^ ■ 


UNSATISFACTORY 










IDEAL 


Put" mG in Chai-ry^a "rk^^ ot^Vi^ay^ 


.1 


2 


3 


A 


5 


6 


7 


'8 


9 


10 


'■'Tjet me live th^a uq v T want to 


1 


2 


3 


4' 


5 




7 




.9 


10 


■ Wa<5 butdoors • . < 


I 


2- 

7 ,, 


3 


4 


5 


6 




8 


; 9(' . 


"10 


' Lpf me use mv fiparl 


■• 1 .: 


.2 


3 


4 


5 


.5 


7 


8 


9 


10 




1 


1 


. .3. 


4 




u 


7 ' 


0 


9 


10 


Ha/1- a fair boce ■* » ' 


. 1 


2 


3 


4 


• s 




7 


0 


9 


10 


Put- Tnf3 in cont-fai^*- T.T-i t-Vi i^f- Vital" worlcp-^o 


1. 


• 2 


•■'■3.:, 


.4 ,.' 


K 


D 


7 ' 


Q 
0 


9 ; 


jo 


' Kequxreu F*'yoicax woric f 


1 


2 


3 


4 


D 


0 


7 


0 . 


9 ; 


10 


, riau L I. -t-*=>*"-^sBE^Mgyxow woricers i 


l 


2 


3 • 


•4 


1; 


0 


7 


0 


9 


10 


Was secure 


1 


2 


3 • 


4 


5 


6 


7 


8 


9 


1.0 


Gave The a feeling of acfomplisj^roent 


1 


2. 


: 3 


4 


5 


6 


7 


8 ^ 


9 


10 


• Had plefity of vatiety 


1 


2 


3 


4 


5 


6 


7 


8'' 


, 9 


10 


' Let me help other people 


1 


2 


3 


4 


5 


6 


7 


8 


■9 


10 


^ 'Let .me create something new 


1 


2 


■ 3 




5 


^ 


7 


8 


9, 


10 


Taught me new things ^ ^' 


1 ' 


2 






5 




7 


8 


9 


10 


Let me make beautiful things ^ 


1 


2 


3 " 


^4. 


5 


6 


7 


8 


; 9 


10 


Had pleasant VoTking conditions 


1 • 


2 


3 


4 


■5 


.6 


7 


8 


9 


10 


Gave me a chl&nce to get ahead 


• 1 


2 


3 


4 


5 


6 


7 


8 


9 


10 


Paid well 


-1 


2 . 


3 


4 ^ 




6 


7 


8 


9 


10 


Caused my friends to respect me . 


1 


2 


3 




5 


6 


7 


8 


4 


10 


Let me set; my own pace 


1 > 


2 


3 


-4 


5 


6 


y 


8 


9 


lb 



, >^Kaufman^ Jacob J. et aiV The Role £f the Secondary Schools in the Preparation 
of Youth Jpr Employment . University , Park, Pennsylvania: Institute for Re- 
search on Human Resources, The Pennsylvania State University, "February, 
1967, p. 0^4.4 . ; > 



THIS .JOB* 



Name 



School_ 
Age 



Occupation 



Weeks on the Job 



Date 



Circle the number which shows your feeling about your job. 



THIS JOB 


UNSATISFACTORY ' 












IDEAL 


Puts me in charge of others \ 


1 


2 


3 


4 


■ 5 


6 


7 


8 


9 


10 


Lets me live the way I want to 


1 


2 


3 


4 


5 


6" 


7 


8 


9 


10 


its outdoors 


1 


2 


3 


4 . 


5 


6 


7 


8 


9 


. lb 


Lets me use my head 


1 


2 


3l 


4 


5 


6 


7 


" 8 


9 




Lets me work In my own way" 


1 


2 


3 


4 


5 


6 


7 


8 • 


y 


10 


Has a fair boss - \ 


' 1 


2 


3 


,'4 


5 


6 


7 


8 


9 


10 


Puts me^in contact with other workers 


1 


2 


3 


4 


5 


6 


7 




9 


10 


Requires physical work 


1 


2 


3 


4 


5 


6 


7 


8 - 


a 


10 


Has friendly fellow workers 


1 


2 


.3 


4 


5 


'6 


7 


8 


9 


10 


Is secure . ■ ■ 


1 


2 


3 


4 


5' 


6 


7 


8 


9. 


10 


Gives me a feeling/ Grf accomplishment 


1 


•2 


3 


4 


5 


6 


7 


8 


9 


IQ^ 


H^s, plenty, of variety.' 


1 


2 


3 


4 


5 


6 


7 


8 


9 




tii^ts me help other people 


1 


2 


3 


4 


5 


^ 6 


7 


8 , 


.9. 


10 


iets me create something new 


1 


2 


3 


'4 


5 


6 


7 


8. 

'a • '■/ 


4- 


; 10 ■ 


Teaches me^new things 


1 


2 . 


3 


4; 


5 


•6 


7 


■8, . 


1' 


10 


Lets me make beautiful things 


1 


2 


3 


4 ^ 


5 


6 


7 




9 


10. 


Has pleasant working conditions 




2 


' 3 


4 , 


5 


6 : 




f ,. 


9 


10 ' 


Gives me a chance to get ahead 


1 


2 


3 


4 ■ 

■ ■. ■ k 

'4., . 


5 






, 8 


9 


10 


Pays well 


1 


2 


3 






7 


8 . 


9 


10 


Causes my friends to respect me 


1 


2 


3 , 


■4; 


5 




7 


8 


9 


10 


Lets me set my own pace 


1 


2 


3 


4. , 


5 . 


, 6 


7 


8 


9 


10 



*Kaufman, Jahob J. , et al.- The Role of the SeconldairV Schools in the Prepara- ' 

tion of Youth for Employment . (University^ Park, Pennsylvania: Institute 
^ V for Research ou Human Resources, The Pennsylvania State University, February 
1967^ p. D-45 ' . / ^ ■ ' : - 



JOB SQALE*; 



Name:. 



School V 
Age: 



> . 



JWeek^ bii [;|he Job: _ 



Date:- 



• I. . 

r 



WORK • 
PAY 

PROMOTION 
(SUPERVISION 
f>EOPLE . 



1 

1 
1 

,1 
1 



DISSATISFIEt) 



2 
2 
2 
2 
2 



3. : 



'.3 ■ ■:;4r 



5 



Use this scale to rate how satisfied you wpte with each of\the areas.ofx 
the job that is listed. , 

1 means you were completely dis satisf ieiia:^^wii|:h this area 

' " ' ■ . . . , ■ ■ ■ ■■ ■ ' 

7 means you were completely satisf iedf with area ' ^ 



. SATISFIED 
6 \ 7 

6 



6 , 

6- 
.6 



t 

' 's 

7 

'V ^7' 




KauLiuan, Jacob J, , et al. The Role of. the Secondarjr Schools in the Preparation 
o£ Youth for. Employmen t. University Park, Tennsyl van ia:^ Institute for Re- 
search-on Human Resources,. The Pennsylvahia State University, Februarv. 
1967, p. D-32. . ., V 
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ATTITUDES TOWARD WORK* 



When young peojple/are asked about: their problen)^, nearly all list as 



one- of their major problems selectirtg a vocation and worrying ab<rtlt^gett ing ' 

■ , / ; ■■■■ . ./■■■■.'-.■ ' ■ . -r ■ . ... 

and keeping a job after high school. We. tliink the^\schools could help you - 

. \ '. \ . ^ ' • ■ , ' ^ / ' / . . • . . 

meet these problems befeter if /they could understand more fully the -attitudes 

> / V . ^ •■ /■ i ^ 

of young peoplej toward work./ . , ' ' ^ . y 

This^questionilaire is/designed to help you ^^tptess yoiir feelings toward 
•w^rk. . It is based on actual statements llJade by . teenagers j^t lake your- 
selves.' We would like /to know whether ^pu agree' or disagree with the ideas 
of t'hBSe young people'^ ' v " " V 



Name : ' / 



School*: ' A 1 ^ _ Weeks on the Job: 



Age : ■ :. ■■■■ • . / * . ^ Date : 



Contains questions, aboiit: • * * ». \ ' 

. ' / 'r ■ ' : ' ' % ■ ■ ' ^ ^-^l^i 

,1. ^dequapy of school preparation for wpjrlc ^ * ' 

2. y supervision, ■ . ^. ' 

. ■ o / * * ■ ■ , ■ «^ „ * • ■ i 

■ -^j/. . peers ^ • * ■ • 

4. \ (5hoosingl, a job ' . ^ r * , . ; . . 

5. ' rights an^r^ employees 

■■'K '^''-.^ ':■ . ' ■ ■ ' - ■ ■ ^ . • ' 

6. iriner satisfactions of working • « * 

: .'^^ "\ ' - ' \ 

7. expectations of future advancement 



*J'acoby, Gertrude Parrot* "Evaluation of a Secondary School Pilot Program 
in Preparation for Home Econo^i^ics Related Occupations," (Unpublished M.S. 
thesis, Cornell University, 1966.) 



ATOfiETUl^ES TOWARD WORK' 

JE^lease read each of "the statements beloW end then rate them "^s ^o^ows: 

, Afe ' . 'a ■ ' ' a ■•■ . ^« ^ D. . ■• 

Strongly ^ - Milday . M^ldy - . Strongly 

agree . ^ ^agree • - ^ dii^pagree 'P^sagre^ 

Indicate your opinion "by^ drawing a circle around the "A" if^you stWpngly 
agree, -aJ-ound the "a" if you mildly agree, around the "d^' if ypu mildly 
disagree, and arovu^d the "D" if you strongly disagree, ' • ^- . 

There -are no right pr wppng ansv/ers, .so answer according to your, own 
opinion. ,It is very important that -^ll questions be^ansv/ered. - 

A a d D 1. I would like a boss who Would glisten to ray . ideas. 

•■■ . ' ■ . '. . ■ ' . ■ . "<* -.^ • • ^ ■ ' , ■ ' 
A a d D 2. 1 thi-iik holding down a. job is a ^ign -of maturity in a person 

• ' « ' * ^ • ' ■ "' ' '. 
A a d D 3. 1 donVt J^ook forvferd^to work unless I c^- earn enough money 
to make it Avorthv/hiie. * . 

A a d D 4. v^sagj to work for, a person wfib gives me a chance to shov/ 
my apllityv 

A a d I) 5. 1 thiiik the boss is ther6 to help you. 

A a d D 6. I would like to work with peopletsw'ho live the sa-'Qe kind of 
life I do. ■ . 

A a d D 7. I ^hink there *fere bound to be one or two' workisrs on .any 
. » ; / Job who won',t cooperiate. * 

A a d D ' 8. It doesn'/t seera aS';though our school helps p^eoprl^ get :;\ 
jolfe' by^aking sure they, get the training needed* - ^ 

A s-dD 9. f.ly goirvg to.^.ork and holding a job doesn't raean>Uch*t6 . 
my country growth and prosperity. 

A a di D 10, The way j am treated^n the job. is. just as- imjportant tp - 
me as the money it pays. • ^ . ' \ - 

A a d D -.ll. 1 1 am mature enotigh ,^to handle some respoijsibiiity, 

.'; and I appreciate its being given me. 

^ ' ■ ' ■■ ' - ■ ' • 

A a d B. 12. I'd rather stick to the friends ,I«.ye raadev in ray 

neighborhood and church "rather than take up. with, people 
where 1 work. • / . ' * ' 

A a d,D 13.' 1 thiiiic the worker has the right to respect and-^;,. 

consideration from others. ; ■ ^ 
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A a d D 18, 



A a d iD . 14.. I v/ould nbt be as concerned about the benefits a company 
^ has as the salary it- pays, when choosing a job. 

A a d D 15. ;l don't think it^s right for the boss to ask you to work 
late Since mostly people have their ov/n plans, 

A a d D 16. I think the^ school helps you get. a job by traininr voii 
to have favorable qualities for a jo,b, 
'• ■ * V ■ ■ . * ^ .- 

A a d r 17. I want a f^±j> salary* t\at I feel ray work is worth. 

I think unions are good for group protection, betjause 
the employer is bound to listen to. so many voices. • 

A a d D 19k "'I want a job with which I have had some experience. - 

■■ ■ 

-. A a d- P . 20. After I start work I hope I can associate v.^ith a better 

- 'Clas^. of pexDple than .those I go around -^vith now. " I 

\ ' A a d'S 21. 1 woiild like a job which offers a great deal of " 
♦ advancement. 

' ^A a d p 22. y/ant a boss who is kind, but strict, 

A a^d D - 23.. 1 think the employer should see to it that the v/orker 

. gets the rights that are -really important to hin. 

f . ■ ' , * . ■ , * • ■ • 

; ' ■ a d D ^ 24.^ So many people these days sQera hard to get along with. 

A a d D 25. I don' t think y'ou should . expect ta be able to talk end *~ 
discuss cert^Lin problems with the boss just as you would 
r / . ; . . • a close friend ^ 

Af^ jd^D 26. I think it is' part of your. „ job to, ge.t along wii;h vour 
. .'I : ■ /po-workers. . ■ - ' . 

A a d D 2V. Salary i 5 not the main factor in choosing a job in my 
\ . case; it learning and trying to get ahead, and 

' making Something of my life. 

A a a D -28. ,1 don't think I need to- admire my boss Just because 
. ' " of hi.s Position. ' ** ' . 

A a d D 29.- I think anyone v;ho works should take pride in his jfob 
^ j' / . and do tjie best he can. ' • V • 

"'■■■■''/.', ■' • ■ ' , • ' . ■ 

^['^■^'^-.■A-.'^ d D 3O- I have' a tendency to rebel under supervision. 

^-1^. 31. 1 thiTik the employer has. the right to expect good 
/ I. appearance from me. '■ ' 
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A a d p. 32. Most bosses tend to be not quitfe fair tt> eyeryone In 
/ ' \ « "their. employ. ^ *s ; ^ ' *^ , - 

A. a.d D 33. I want to worjc with people whp get along* with me well;* 

A a d D 34. SoinelCiraes. I think the 'School goes t'OO far in"! tjrying' to 
helpl.you get a job. ' ^' . 

A a d D 35. I v/ant to go to v/6rk so lycail ^ujipqrt mysel|\ and: won't have 
, to depend on mom arid "dad. ^ -'i . , - . 

A a d. D 36. I 'thijijc most bosses are/ju^t average humans .:like me but 
' soraeHov/ they 've had pvill ^nd;. money , • ^ .y ' 

•A a d D 37. "I can do no more/ than vyprk' ray h^rde^ to buck for 

. ^ ' proraotion.'^ ' ^ v > / :'g > ' y' 

■ - ■ . ■•■■^ ,': ^■'"■[•''' ''i . "'^^ ; ; ■;: ' ' 

A a A D 38. I Want^o- work with people who take^'their work seriously ' 
enovigh to do a. good job. ' ^ " ' . , ' ■ 

A "a"^^ D 39- I think -the wjjrker. should be able to list ?*his coraplaints. 
' ' with the supervisor o'r :boss. , ^ . . :^ 

V ' A a d p 40.. I wotild liKe the type, of y^work that wotil'd bie^^'.^aried and • 
.• challenging. ■. • ' ■/^-\*' ' ' ■ \ • ' •. ' • ' 

A a d D ; 41. .1 ex^eat to have sorae trouble getting a job gie cause 
^ - bost employers .don' t like teenagers. ' . 



k a* d D .42. I thi-nk you have to have "connections'V'in ra^;t jobs 
. in order tq get' a proraotion. - '''-f-' 



A a d;D 43. 1 think the boss .should be able to discuss y^ur 

^ ■. ' ' problems v/ith you at any ^tirae of the day. ^ — " 

A a d D. 44^. I thirik a person who tries to/do 'a little raoj'e than he 
^has to may^be promoted to- a better j^b. ^ V . / * 

■ . ' ■ . . ()■■■ ■ ■ . 

A a *d ''D 45. I have a tendency to dislike following, rulesiy y^h^n 1 
^ think' /can get by with it. ' ■ yi 

A a d.I> 46. .1 thinkvperople who work usually realize the value of.* 
a pleasing pefsonali-ty . * .".^ 

i A a d D I. think I* can get a job I'll be satisfied wj^th for a 

' - long tirae even witjiout further training. ^ ' 

A a d D 48. I think young people look forward to work because they 
. ' donVt knov/ what v/ork is. 

r ■ ' t . ■ '. • . ' ' " ' # ■ . 

A ja a D 49.^ I want a job where I can please the boss as'-^ell as 
■ 'myself. ^ / ■ ■/■ 
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• ^STUDENT'S WEEKLY LOG 

' • ■ . t ' , ' - r , • " 

1. What help, did you ask the boss to give you? 



2#^vWhat hplp**did you' receive from the boss? 



3. What'help did you. as fc the (successful) (experienced ) ^ worker ito give you 



V 



[ 



4. What help did you receive from! the (su^ces^ful) (experienced) worker? 



^ < 



5. » What went ospkcciallv^well at work this week? 



"trr 



"TOfat'^^t:^ at ' 'paoi* i' y""at Vdr 
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^^EEKLY REPORT 



Uatchod Trainee ^ 

Experienced Worker^ 



Week of 



to 



Directions:^ The following" is a scale to_ rate this week's performance of the student trainee 
you are assisting, ^l^aso che^k the appropriate rating column for each category 
and make comments ot the right on areas which you rate particularly high or. low. 
Complete the form each Friday, Share with employer and/or teacher-coordinator ■ . 
if you wish before mailing to pr. Pestle at the end of each montb-itr-the enclosed 
envelope 



EKLC 



- . : V . '^ " 


f— 
.c 

(X 

c 
c 

*^ J- 

o 3; 
Si ^ 


Poor 


Acceptable 


1 Good 


Very Good 




■' ■ .'■■^-'^■^ ." .'V 

■ Comments ■. \ 


Appearance on the Ooli ' 














Coopcrntl^^.n* with Co- Workers 












■ ♦ , ' • ^ . . <) 


Attiti/de \ 


■ 












A^ccptancP of Supe^^yision 

^fc-'-F — * --^^ ^— 
















Alauagoincnt of Matoriars 












^ * 9 , ■ ■ ' 


* * . ^' ' ^ . . 
Attention t;.o Job ^ " 












/ - , ■ - a 


Adjjit&tment to jjcw Situations 

H 












-— , 


Initiative , 






T- 










Depei^abiJity ^ 




■ 








' , ^ ■ 
















rrldo in Job ^ . ^ 

• It 




< 








r 1/ _ ■ 




t 

■f ; 1 1 1 


r 


■ 4 
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Trainoe 



STUDENT WEEKLY REPORT FORM 
Week of 



1 



to 



Directions: Use the following' to rate this week's work. Circle one or more responses >vhich 
best answer each question. Please use the space under ''comme nt" to explaj.n thb 
rcsi^onse (s ) you circled Coraplete^.this form each Friday. . 



I asked ny employer (boss )^ to help me with (circle) 

a) My attitude 

b) Things I do on the Job ^which ttfingg?) _ 

c) Amount of work I should do 

d) Kothlng : \: ^ 

e) Other (write in)_ ' ' ■ ■ '9 :. 

Comments: 



I asked my experienced worker to help me with (circle) - 

a) My attitude " 

b) Things I do on the Job (which things?) ^ 

c) Amount of work I should do 

d) The way I get along with others 

e) Nothing 

f) Other (write in) 

Comments: ^ ' ' 



My «>cmploycr (boss) ^aye me the help I 
uoodcd (circle) 

a) . All tho time 

b) Most Of the time 

c) Sometijnes 
Oonmonts : . 



d) Almost never 

e) Hot at all 



My c>:perien-ed wo .?r gave me the help 
I needed (cirplo) * ; 

' a) All the timb d) Almost never 

h) .Most Of the timo e)- Not at aij. 

Of 

c) Sometimes \ 
Comments ; 



My ox/Sorionced worker told me I was doing^a 



a) Al'^ tho timo 

b) ^ jfe)st' of tbr timo 



d) Almo:t 
e) 



So'meti : 



inb (circle) 



, Comments : . 



\Whn t wont e^pc•e lnlly wo LI this Week? 
^(\)s.o back is ^ou need additional space 



* What went especially poorly thi$ week? 
(use hack it; you need additional space) 



- \ 
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■ APPENDIX I '•' 

First. Second and Third Interview Questions, 1974-1975" 
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erJc • 
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Namc^ 



Dato 



Time 



Pluce where intcx-vicw took 'place 



•Hnploycr's eatislactlon witli student's -nttituue 

With student's performance 

■■'^--L^ . V with process of niatching 

Impressions: . , 



hicjh Low 

7 6 5 4 3 2 1 

7 6 5 4 3 2 1 \ 

7 6 5 4 a 2 1 



Name 



ROLE^MODEL 

■ ' _ Date 



Place whcrrc interview took place 



Iiiperlcnced work&r's satisf auction vith student •s attitude 



Tirce 



) 



pro 



7 6 5 4 3 2 1 
with student's performance 7 6 5 4 3 2 1^ ^''^ 
v/lth process of matching 7 t> 4 '3 2 1^ 



-Nar 



MATCHED TU7VIKEE 
, l5ate 



PJLa :e-wl)e,ro Interview took place l 



Studcnt/^B satisfaction with advice f JCPm boss 



Time 



'impressions: (• 



With advice f rora worker 
with ^iwn progress 



7 6 5 4 3 2 1 

7 G 6 4 _3 _2_ 1 
..7 6 6 M 3 2 1 

V '?3 




V 
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Interviewer 



121 , 



Fir^ Interviews 



Employer , 



What procedures did (teacher) use to 
arrange the, work situation? 
. Did you interview (student) {or this 
, position^. ; , 

How did you decide which experienced 
. . worker to match with^student^? . • 
(Qualities of experienced worker and 
student) « ■ 

How are they getting along? ' ■ ■ 

. What, is (stuaent) doing well? Pcorly? 
: Is (student's) performance as 'good as 

y3u would expect of any other .isw 

student ^^rainee? 

How often, do you show .{student) -lat 
to do? , 

How often dc you talK with (successful 
. worker) about' (student)? 
What have you asked {:he worker) to 
V show (or teU) the student? 

Have you Had students from (teach r's) 
•-' .ciasi'-as trLinees frsviously- 
What has. (teacher) tk^ht which- helps .' 
(student) on the, jot . (clioosing a 
job? Relationships? Honey?) 
What h^ve you asked (teacher) to help 
^^tudent) uri^r'stand . 

How is this arrangement o^ .experienced 
worker and student working ^ut? 
(Time? Problems?) 




Role Model 



What is (student) Uke? 
^How is (student) like you as, you' 

remeinber starting'^to work? - 
How is (stunnt) different? 



What Is (student) doing 'well?^P,qorly? 

Is (student's) performahce as good 
as you would expect of any other 
new student trainee? . 

How oi:en do you ,.,ow (student) . 

whai to do? . ■ ' 
Howofien do you talk with : eni- 

plovar) about th student: ' 
What iias- (employer) asked„you to 

show (o: tell) the student? 



What has; (teacher) .aught yhiA helps 
(student). on the ib? (Choosing a' 
job? Relationsh j? Money?) 

Whau do you wish (: ..acher) could 
help (student) u: erstand?. 



How is this afrangemenrbetween you,^ 
employer, .and student working out'?' 
(Time? Problems? ; ' ' ' 



ERIC 



Matched Trainee 



What do you do on this job?^ 
How do you feel about having 

a successful worker ^'^ve 

you helf? .(Dir? 

Availability? Praise?) 

What can you now 'do well, on 
' this job? 

What do you naed ;o learn to 
do better? 

How often does ^^niployer)' 
show you what ^:o do? 'Jq. 
say? (What t^-sk ?) 

How often Hoes (successful 
worker) show you what to 
dp^ To say? '(What tasks?) - 

What has (teacher) taught you 
which- has helped ypu on the 
job? (Choosing a job?' Relation- 
ships? Honey; . 

What do you hop; t teacher will 

. teach ^'ou tbi.- year to help you 

- on th;i job? 

How is t ils arrsngenient of getting 
advice from bcth an employer i 
and experienced worker? i 

'How do you feci about (Working 
conditions? Money? Co-workers? ' 
Worklr.id? Employer?) . 
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^ - 



EipRyer • ^ ,/;■•'' .] 

What can (student) dp .batter now than when 
starting to work? '(What ' improvements • 
Ciin you see?) , ' 

What does she still n^Pt' -o improvp or do • 
Hetf-? 

How x)ften do you show or tell (student) 
what io do now?! 



What have you, shpm or, told (stuas it) to 
do or say recently? \ , ' I 

How often do you discuss (studer. with 

tlie experienced workeri now?, , 
What have you Iskad (exp I' worker to show 

or- tell (studen;) recei^tljr? 
How do you think the ^xp;|Worke: :^els 

aboiit working with the s^tudeni (Com- 

foi;iable, Capable, Good, Bad, uvous, 

Relaxed) / 

How- well prepared was , (studint) :o't the job 
by her training in school? 1 • 

What have you advised or asked .(ceacher) 
to help (stucent) leairn? > ; 

Do you feel 'it is better for you to work 
with the student through an exp. worker 
or handle the training yourself : 

How has this arrangement changed what you 
usually do in taaching new workers? , 

What is the wbrsV thing about this arrange- 
*ient? (logs, zime, interviews, involvement.?) 

What suggestions do you have :or this research 

projjBct? .. , > , 

■ .J . 

Do you expedt to employ (studat) after 
school ends dn May? If no^ -/ay? 



' Second In tetviews 
Role Model 

What can (student) do better now 
than .when starting to woi"k? 

What does (student) stiU ueed zc 
improve or do better? 

How often do you show or tell 

(student) what to do w? 
Do you talk with (studen:|^l)put 

matters other than • the 
What have you shown or tcld' (student) . 
to do or say recently? 

How often dp you discuss (student) 

with your employer now? 
What has (emp.) asked you to show or . 
tell (student) to do or say recently? 
. How do you feel about working with a 
new employee? (Comfortable, Capable, 
Good, Bad, Nervous, Relaxed) 

Would you like to have known about . 
training (student) received at school 
before (student) came to work? 
Would you like to have known more about 
' (student) before '(student) came to 
work? What? 

, Since you have worked closely 'ith a new 
employee or student' before, 3w is 
(student) alike or different 
How has working with a new emp.oyeg 
changed you or what you do? 

What is the worst thing about this 
arrangement? (logs, time, interviews, 
involvement?) ' 



Matched Trainee 



.eamid d'o thiv 
iob which y 



Have 
latii .m the 

could 1". do '<y,^i: .irst? 
What do you still need to'ii- 
prove or do better? 

i-jrf often does (euployer) ' . 

show^or teli you what to do 

or say now? 
What has (employer) shown or 

told you 'to do or -say re- \ 

cently? , ; \ 

How often does (exp. worker)' 
show or tell you what to 

; do or say now? v . 

What has (exp. worker) shown 
or told you to do or say 

^ recently? 

■ . ' \ , ' '■ 

What kind cf help have you 
received fro'm the teacher? 
(Job, Money?! 

What do ,you hope^ (teacher) 
will help you l^arn'to do 
better (Job. MonW?) 

How do you now.likeVhe ar- 
rangement of getting^ advice, 
from both an eniployei\and 
exp. worker? ^ , 

• ' • ' ' '^^^ \ 

What is the worst 'thing about 
this arrangement of. getting 
advie^ from both an employe: 
or exp. worker? (confusing, 

' interviews, logs?) 

How' long do you plan or hope . 
to work here? 



Employer. 



— Can (student) now perforis all the t^sks 

"of- the job that you would expect . a 
/„ .student trainee to learn? If not, what 
was not learned.? 

'What stands out in your mind as the most 
memorable 'or meaningful experience for 
(student), while on th.is job? /mistake, 
■observation, relationship, (conversation) 

How do you think (student) rates or feels 
■ aboutl herself as 'a worker?' (VG, g. A, 
f , P. NA) . ■. ' ■ 

;-; What are (student's) strongest qualities 
- as your employee?,' (skills, personal 
qualities, relationship?) . 
_ What are (student's) weakest qualities 
as your employee? 

' At this point, now that (student) has . 
been on the job several months, wha^t 

■ does your contact with her/him consist 

■ of? . (teaching new skills, ^^serving 
. ' 'her, personal conversation) , " \ 

, How often do you' l\ave this contact? 
^ . .(Daily, once a week, etc.) 




At thi^s point,' now that (student) has 
been on the job/several months, v^hat > 
does your contact w\th' (exp. worker)' 

' concerning '(student) consist of? 
'(problems, progress, pelrsonai problems) 

Jow often dp you have this contact? ' 

' What does your contact with (tekher) 
concerning (student) consist k? ' . 
°, (P^°.^l^''is-» progress, personal qualities) 
.How often do you, have this contact with 
- (teacher)? /_Visits __Pho^e calls 
Why was matching (student) with this »role 

ERJC^ successful?, ■ ■ ; ^ ■ 



Third Interviews 
Role Model • ' 



/>■■ 



Can (student) W -per np all the v 
tasks.of the. W that you would 
, expect 'a student 'trainee to learn? 
If not, what was\ not learned? 

What stands out in \ur mind as 
.iii,ost;.,niemorabie or .meaningful ex- 
■"( perierice for you and/^r (student) 
while she/he has'wo^ on 'this job? 

How do you think (student) rates or ." ■ 
. 'i^ieels about he.rself /himself as a 
^'•Worker? • ' v ' ■ • 

. ' ■ ' ' ' ■ , ' ^ 

•What are... (student's) strongest qualities 
as an employee here? ■ 

What are (student^s) weakest qualities- 
as. an employee here? ' . • 

?' ■ ' ■ 

At this p"(iint, now that sjl'student) has'^'. 
been on? the job' several months,) what 
does your contact with her/him W ' 
.sist of? ' ■" • iV 

How often -do you have" this contact? 



At'-thls point, what does your contact 
with (enjployer) concerning (student) 
' consist of? . , . 

\How often do you have this co'ntact? 



l^hy was matcfiing (student) with you as 
* a role raod'e] successful? ' 



\ Matched Trainee • • 

Can ^ou 5iow perform all the tasb 
of the job that you have been 
.expected to learn as a. student 
trainee? If not.^what has " 
, not been learned? • 
What , stands out in youfmind as 
the most memorable or mean- 
ingful experience you have 
had. while ofivthis. job? 

How would, you rate, yourself as a 
worker if you 1>ere the employer 

How do you think' (emp.) rates yoi. 
: or feelg about you as a worker: 

What are your strongest qualitiief 
as an employer? 

■ W' 
What are youp/weakest qualities 

■■ as an employeej , 

•: At this point, W that you been- 
' on the job semal months, 
: ^^hat does your. contact with, 
(employer) consist of? 

How often do you have this' ' > 
contact? 

At this point, now" that you have 
'been on the job several nionthis, 
what does your contact with 

'(exp. worker) consist of? 

■I ' . . . 

How often .'do you h^aye this con- 
tact?' . . ■. 

What does, your contact with • 
(teacher) concerning, your job 
consist of? (problems, progres 
relationships, personal) ■ 

How often do you jjave this con- ; 

' tact? , ■ ' ' ■ ■ 

. ' ■ 120- 



How much tiii|; have you spent helpingx 
(studeiit) i 'when there' was no ex- 
, perienced'wotker? . (as much, more, 
. ./■ less)'' . 

Would yo^ use, this technique of match- 
. ., ing.a student with an experienced 
.worker In the future, knowing it 
would ndt involve paper work nor ■ 
offer any reimbursement? Why or 

' why not? . 

■ -Do you- have other workers whom you 
Bdght "latch yith beginning workers 
another y'ear? .Who? Uhy? 

Employers are sometimes reluctant to 
hire <lisadvantaged students. You 
hav| worked with such an individual. 
E What <lo you think wouj.d help to 
^ ' fncrease. their willingness to hire . 
these students? 



\ 



How much time have you spent helping 
(student) as compared to when this - 
. matching arrangement was ■ not in ■ ■ 
effect? 

Would you te willing to be matched , ' 

■ witV another student ' trainee ■ 'the' ' 
future in, the samie way, knowing that . 

■ , it wouknot involve the paperwork 

nor of ferx^ahy reimbursement? -Why or 
, .Why nfc' X ' ' • 

Are there other workers here, whom you 
reel could ,be' matched with student 
trainee^ in future years? Who? ly?, 

' Have you gained anything besides $20 
a' month from . this matching arrangement? 
Wh4t_? . . ' ^ 

. What have you, as a co-wprker\ been able 
to teach tstudent) or 'help her/him with 
. that (employer) or (teacher) inkht'not 
have been able to do? (skills, personal 
qualities,. relationships) . \ 




Do jou think it '^ifbetter for b'eginners , 
"O like (student) to be matched with an. 
experience|l worker or go directly to 
the /boss for.^help? Why? 



Would you like to- be matched 
with an experienced worker 
on future jobs? ' Why^ or Why. 
not?** ' ■ . ■ 



Will yoil work 'here this , summer? 
If yes, how long? no, wjvy 
hot? , 



Do jou pref er to go to ■l;he boss 
■ or experienced worker, for help?. 
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Elmplpyer/Experi^nced Worker Rating Scale and 
,v ^ My Jotii Rating Scale 
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Student's Name 



. EMPLOVER/EXPERIEN'CED WpRKE« SATING SCALE*' 

'\ Date' , ■ ■ 



Naoe of Person Coipl?ting Form / . _ . . • ■ ■ " ^ ' ■ ^ 

birectidns; The ^plUwing is a scale by which; to judge ,the employaBility characteristics of students. 
• ■ : ' : • Ele'ase indicate: at the right your rating of the student-employee in each a£: the-aJfes. • 



. I 'M accept^le ' >. 2 - Poor • ^3 - Acceptable 4 - Good ^ . 5 - "Very |ood_ 


u 


iPPEARAl/CE. 
OH 'the 

'job 


Soiled ^nd/or non- . ' 
fptfiilatlon uotIc clothinc 
j^hich detracts .from .bu's%*ss- 
lina^e/ ' ' ' 


Work clothes mee't^lnimum 
reduireinerit^ of the lob • 


• ,.5 , 

Business-like work clothing V 
at all times contriButes to ■ j 
firm's "image. ■ / 

: — : — 4^ ■ - 


1 




Satisfactorv efooinlnR* 


Exceptionallifrwell-Rrodmed . 




Unpleasant. 


.Pleasant - ' , 'i 


Sparkles, smiles. 




:ooperation'. 

WITH 

■■'■■•'■■r \ 

... .n-^!^ . 


.Itees own assigned duties but 
does not help others. 


Helps others, bttt not . . , 
always cheerfully.' 


k > 
Cheerfully helps others when 
they are busy and he/she is 
not. Helpful to new employees.:', 




Ucks judgment in working' 
with other; bickers on the ' 

with Other workers. ■ t 


Works well with others; ';; 

! rarely a source of fricfion. 

' ■ ,. \' ■■ , ' 

v., 


Always works smoothly with • r 
others ; contributes to group 
morale. 




ATTITUDE : ^ ' 
■JOWARD 

Alajions 

■ . f 


' -1 ' .. ■ ' ^ ■ 
Careless about following 
regulations. ' 


2 ■ ,3 ^ ■ 
Follows regulations' accept- 
ably well. 


4 , 5 : 

Usually follows 'regulations, ' 




^eems unconcerned' for "safety 
of |,o-workers,, patrons , self . 
Doernot know steps ^to take 
in case of accident . 

■ ' ■ •' ' • . ■ ' * - ' ' ■ . ^ 


Seems to recognize need for 
safety procedures. J&iows-- 
steps to take in case of ac- 
cident. 

f ^ "' ■ 


Seems actively concerned for 
safety of co-workers and patrons. 
Alert to hazards; corrects them 
if possible. Can take respons- . 
ibility in case of accident. 




ACCEPTANCE ■ 

'OF. ■ 
SUPERVISION 


1' 

Resents criticism. 


Able to take qriticism.' , ' 


' 5 „ ^ ' ; 
y^lco'mes criticism as a way to 
Improve skill in .job. 




.Seems to resent or fear 
supervisor; slow to follow ' 
directions . ■. ^ 


Willingly as^ts supervision 
moderately quick to ijnderstani 
and follow directions. ■ 


Quickly understands directions; 
follows ^ them accurately and 
enuhusiastically. ' _ 





^'■■Adapted' 'from Nelson, Helen, Y. and .Ge'rtrude Jacobv.' Evaluation of SecMdaryl /Pfggrafe to Preoare 
■Students for Wage_ Earning in Occupations Related to Home Economics .' (Washington, D: C, 1967), p. A-6. 



— ~n-r~ — — — . . ,r — 

.ess and/or indifferent :iref'jl'of, supplies-and .,eq:-b- . 
. ...-'d supplies and- equip- \- :cn* Wrs woff ?r '' •^■.•^rly'. 
r.; cluttei-e- work space. ,, , 



W.-'b dowly ften nee'ds" 
n c . find in issigned 



'r .,:s work of! time 



I ,-1 

Uet |t, concentrate on job(s) 
tt hm\' gets tcfo many thingjs 
i'; - iri? at oncle; easily-'^is- 



Doe;s not Ao j-obs, in orderly 
sequence; proceeds "hit or . 



r-E:.,,||nneceisary ' trips . lew tonecessary trips . 



3 



V. -itrates on sing^le ib^ - 

a- h ad, bufr forgets t: tee^^ 

trL of other jobs an: jitua- 

tior ■ which are his/he: r-e- 
spo: Jibility; 




V , .. .. .. . 2 



Seeins' to work hard; .nj&tfe- 
ments i^coordjnated; ,-pa% is 
erratic) 



Does job in ordei*ly sequence . ' 
i^ called "to his/her attention; 
i|jable„to plan .seqflenbe for 
himself/herseiyl. " ' ' 



Ignores rs^onable weight' ", 
load9.w^en lifting or.earLyH 
Ing; does nQt us^ body w^ll,, 
(back not straight, weight, 
not bourne -On leg ,or shoulder, 
muscles). 



Seeins to work^ard^^at times; 
movements, coordinated; usy- - 
ally keeps up a steiady pace.' 



Carries reasonabl§^ weight loads;. 
,d^^es not -always use boj^ well. ' 



.1 



Tires ^quickly^, doegjiot use" 
helps such as wheeled carts 
when available. ' 



Does not choose or use equip- 
ment cbrr-e.ctly;- ignores , 
safety prpcedures. 



r 



aves't^-. ^'ifgy,^ 2id sup-,._ 
lies., ainp-vr^ndslsid prop-- 
?rly car-'; t*:'- squipnieat, , , 
/drk space 'ata: and ef'Ei- ' : 
arranged. 



"inishes '^.dgne^ work; takes- 
on added k. • , 



Air"tript ^ necessary; makes 
e4ry tri -miL, ' 



Concentfa: f , or completing, 
the job(s Ksndj Wt keeps 
track of several situations ' 
when necessary ie.g. several 
tables or g roups of childreBv 



Does, jobs in orderly sequence;; 
is able to plan sequence himself/ 
herself. • 



■ ■ .5 -. ' ■ 

Seems .to work easily; movement 
coordinafed; keeps up a steady 
pace. ■ ' 



- 3 , , . ' D * I ,11. 

Does not tire easily) i.&se^ 
hfe.lps su(;Ji as 'wheeled caijfs 
when-: called to.j^is/h^r attention. 



Uses '^equipment ^s dii:ect6d, 
:W. dloea np!^ always choos^ the 
right equipment for the/job; . . 
foUdws basic safety procedures". 



'Carries reasonable weight loads; 
u'se.s..bp(ty well, (back stra>^ht , 
weight, bourne oi^ le'g' or arm- 
shoulder muscles). . 



Does not show.'signy of fatigue; 
uses helps such ^s wheeled carts 
when' available. 



|oses correct' equipment and uses 



ij^svddi*ected; follows basic- 
safety 'procedures; alert 'to iin- 
.expected .hazards. ■' 



ADJUs:^:! 
to'ne?- 

AND/OR ■ 
UNPLEASAIIT 

SITUATIOlvS ,^ 


Unable to adjust to, new or^ 
unersected situations; .does 
not apply what tie/she learaec 
iron training or eicperi^nce. 


2 3 , 
Can made ai^ju'stments to new'or . ' 
unexpected situations if super- ■ 
vis Dr' helps him/her appjy. what 
he she learned from training or , 
exrerience.' . . 


/■.,•■■'-. r 

Readily a(}jus3 ; new or unex- 
pected situat.roiS :' applies prin- 
ciples learnt: : f.im training 
or experience 






wolds or delays' jbbs he/ ■ 
•ae doesn't like; tries to 
■et otliers to do them for 
nim/her. i 


Does unpleasant jobs as assigned 
but now. always cheerfully. 

1 


• Does unpleasot as- prqnatly 
■ and cheer fuiliy ; uifipts xnem 
Us "just^part Df ::ie 'job". 

: -4- 




ADAPTABILITY 
. IKITUTIVE: 


1 . 

Tends to' hold back, afraid 
;o' make mistake. Waits for 
supervision. 


Can work without' supervision, ' . 


4 • . ^ 
Shows initiatiV'. ^oes ahe^: 
without ' supen'i -ion , ^ af , 
he/she has leir::;! ;^hat is ex- >■ 
pected. 




-4—1 — 

Cannot and^ wiU not accept 

additional reSpori^ibilities. 


Will accept and carry additional 
responsibility ifjsked. ' ■ 


^ Quickly 'accepts and carriss' out,, 
additional '■responsibility, 




DEPENl/ABILITY 


Tardy or slow to begin work.. 


2, ,- _3 ; , ■ , , 

Punctual; rarely absent.^ <^ 


k ' ■ ' ■ 5 . . . ■;■ , 

Always ready tor work on time; 
excellent attendance, • * 




,1 ■ 

} Lcvalty, • 

s V \ ■ 

'■Honesty 


1 .,t 

Criticizes company on ki 
off the job.- , 


2 \ 3 

Maintain (loyal attitude to , ' ' 
cpiipanyyion and off the job. , , 


Seems to feel like. part of :he 
company; wants to maintain its 
good name. 




.- , :i , , . 
Questionable honesty. 


i " ,. 3 ^ ■,, . . ' 

Has , the confidence of both 
supervisors' and" co-workgr ^ , 


Completely honest aoout time, 
moneyj and supplies. 




t • 
ATTITUDE 
TOWARD 
PUBLl: ' 


Over-familiar with the public 
shows impatience and lack oi 
courtesy with' customers 


Usuall/ courteous toward j^ublic. 


■■' ■ 5 . 
Consistently courteous .behavior; 
. seems natural; li,ttle effort is, ^ ■ 
needed. ■ .' 




Socializes with workers or . 
allows friends to hang 
around so that patron is 
neglected. 


Puts the patron first.; no special 
treament to ^friends . 


Finds satisfaction in serving the 
public; very good 'at :andling all 
the patrons, even tb -e ::nsidered 
"difficult". 





pr:de in 



SOlTAtlLITY 
FOR THE 
, JOE 



1 

Seems ashame: of job; .oi-.s 
not enjov wcr:dag. 



. ,3 

job; good moriLe. 



Makes same r. stakes c Ou-„:y of work meets 

agai|i;Jo-:s jt atter : :o zui: -fquirements of jb. 
correct lis '.es made --.r. r::s, to correct ini: .ices' 



' won't be repe; 



Another jc: auid be m: - 
suitable ic - :his worke 

'01 

This worker .ieds more 
training. ^ 



3 



.z- is qualified fr tjfs 
..:-on. 



M , . 5 

Enthusiastic about job. 



Work shows few errors, 
quality, Makes conscious and 
constant effort to improve per- 
formance. ■ 



5 

Worker shows exceptional ability 
and interest for this job; de- 
serves promotion. 
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Date: 



MY JOB* 

Weeks of Work 



■Name: 



■"Directions: The following, is a scale to be used to see how you iesi abouKyour.^ssent iob, Please mark your; 
rating of the job b each of the squares at the right • ! • . l , 



Key: 



Not Acceptable, .. ' Poor Acceptable 
.',1 . -2 3 



;Good 
4 



Very Good 

.; 5 



DO 



I 

MY EMPLOYER 



, II ■■ , 
■lYSICAL AND 
'3m EX- 
3TI0N 



' ■1 . t 

He is mean and harsh; he 
doesn't care about the enif 
ployees as long as they get 
the work done. ■ . 



3 . , \ 

He is rather stanc-rffish but 
not a bad guy; he Bnerally ... 
thoughtful of the srlnyees. 



He had obvious favorites 
among the employees. 



He s,eems to have :;-vor:tes, 
but everyone is ■-^atri p-stty 
much alike. 



h is underEianding and 
sympathetic; he is always 
considerate of employees. 



^is f^'ir : - yting all 



rl:l:ve^s al~ke 



He never lets me know 
whether or not I m doing 
a good ]\3b. 



I listen to hig opinions 
because 'I have to—not be- 
cause I have much respect 
for him.' 



^He lets me know if/, o: some- . | :ve keeps me inf::nifid ^.s to' 
thing wrong, but no: i: I do i : veil 
something ri^ht". 



I respect his Q:^:.2ir or. ■ ii 3£ie|tys£ :iy ":3pe:t and : 

questions relating : th: ^b. z^t^sii as i :sr:" n nd as a 

^ ■ ■ ::i)lIl£S:Si:i5i:. 



1 ' 

Job is very tiring physi- 
cally OR too much concen- 
iranion is involved. , 



Job is o:.:asionally :'::ring 
physicaL;- or meniail - 



. — . ^ 

^v.rkkad a::. :::f sure are 
■■'asonable r is typi_of* 

■ .0. 



^Jork pace, is fast with too 
much. to do. ' / . 



Workload is too iiea'"; 
ruslied onr^ on csrtai: 



"DO ^..equate :i3£ "*";ilable to 
::asio:. . :/ the jcD 



V 



"Adapted from Nelson,. Helen Y. and Gertrude Jacoby, Evaluation of Sei-ndary Progm- :o! Prepare - ..dents 
for Wage Earning in Occupations Salated to- Home Economics (Washlngto- D. C. ' ■ /), :.j A-r, 





■ »4 

« 

[ ■ . ' 

J . : 


'■ ' . " , • ■ ' . 1. ' 

- ■ ^ , • ;'S 


Ill 

MY CO-,- . ' 
WORKERS' 

s 

( 

•■ . .1 ■ 


. . ..^ ,^ ^ 

Thei other workers are. not ' 
interesced in the same 
things chat 1 Jike.. 


SoAe of the other workers 
share my interests and ^ ■ - 
attitudes 


■ i; ■ ■ 
.J ■ 

The other workers have the 

same general interests and 

attituaes tnat i nave. 


a 


1 have no friends at work. 

^ ' ::/ ■ ; ^ 


r get along pretty well with 
everyone but 'have i^o close 


I have some real, lasting 
friends at work. ■ 




We disagree about who is 
supposed to' .do which' job; 
there' is a lot. of rivalry. 


Most of the. workers do their 
share of the.. work; with little 
iiiLLion among usi . 


We work together well as; a 
team with everyone 4ding: his ■ 
share of' the work. 




IV ' 
WORKING 

' " t 

1 


The work area is ugly, dirty,, 
and/or too noisy, 


. 3 ■ ■ ■ ■■ 4 
The work area is clean but not ■ 
very attractive or quiet. 


■ The work area, is attractive, 
cl^n, and relatively quiet. 




too cold to be comfortable. 


The' temperature of the building 
is usually comfortable. 


• The pmperature is pleasant 
, for the type of work being , 
done. *■ 




The job is' dangerous and no ' 
one cares much about safety.^ 


SaTTIP 3hhnn^*lnf* tint? r^rtavi /^i^r/\^ 

ouuic dLLeuLiou nas oeen given 
to safety, but certain parts 
of tthe job are hazardous. ' 


- The employer continually stressei 
[ safety and uses many safety de- 
vices. < 




V 

.V 

SALARY . 
AND 
OTHER. 


■ ' , ■ I, ■ ' ■ , 
The pay for this job isn't 
large', enough to live on. 


■ ■. 3 " . 4 
. My pay is large enough* for 
anything I really need. 


5 ♦ ■ " ■ 
My. pay is large enough to. buy 
what I need plus some extras. 




Th6 p^y is the same for 
every 'eraptoyee.' 


Thej'pay depends on how long a 
worjcer has been here. „ 

. 1, .... . '. ; • 


The pay depends on how long the>; 
worker has been here, how hard 
the job is, .and how well he does' 
the^ob., 




There are no benefits (sick 
leave payi; insurance, etc.) 
connected with this job. 


Thejbenefits.are o.k. , . 


Benefits, with this job.are so 
good that they make me want , to ' 
keep working here.. , 
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VI i' 
MY OWN 

job' 

t 


1 

My training didn't help 
much; almost everything 
I've learned has been 
on the job. ■ 


^ — ^ ~ ^ 

2, ■ . 3 ^ .4 
My training helped me to 
learn the job more rapidly 
after' I eot here. 

■ ' ' : _ •■ ^. 


5' 

I feel that I had enough 
training for the job before 




l ai not sur,e; I .ai able 
to do a good job in 
this kind of work. ' 


I do pretty good work but 
still need to imDrove a Ereat 
deal." / 


I feel that 1 am able to 

handlp thiQ Inh upII 




I ai ashamed to, tell 
people what I do and 
where I work. 


This job and company are as 
gopd as those for which my^ 
firiends are working. 


I am proud to «ay what ray job 

and whprp T unrk. 

4.0 Olj^lU WUCLC 1 WUi&v. ^ ^ 




The work is boring. 


Tfie work is about average— 
sometiiiGS interesting Anrl 
' sometimes boring, 


The work is interesting and 

givco lilt? d X\ji ui pcruuilai 

satisfactien. 


; 


Someone always tells me 
what to do; I never, get to 
make any decisions, 


I make little decisions in my 

iob but dnn't h;ivp anv vhIpp 

in really important things. 


I have the^opportunity to use 

luy ILllLlaLlVw aim LU Help Uc* 

cide what is going on. 




My job is fixed; I don't^ 
think I will_ever get a 
promotion. 


There are some opportunities 
for promotion here. 


Th^re is a good possibility of 
promotion if I work hard. 




For all I know I 'may get 
fired tomorrow. 

• * 

. _J _ n ' 


If I do. a good' job, I don't 
have to worry ibout getting 
fired. ' . 


I feel so, sure of this job that 
■ I" don't have to worry about 
• ^losing it. 


1 


I am sorry that I t^k this 
job. 

— » — , — . — ^ 


This job Is fine, but J might 
like some other type of work 
better.' 


This job has convinced ,me that 
I would like to remain in this 
type ofi/ork permanently. 
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VII \ 
MY 

SUCCESSFUL 
WORKER 



u 



1 

He is mean and harsh; he 
ddesn't care about me as I 
long as i get the work ■/ 
done. ■ 



He never lets me know 
whether or not I am doing _ 
a good jbb. 



I listen to his opinioi 
because I haye to— not/ 
because I have much'rjfspect 
fjor him. ' 



He rarely,', if ever, sliowg 
me the way I should be 
doing things: ' 



He has told me what to do 
oaJ:i.:>-rT-:^re ;~T " 
have trouble .understand- 
ing his directions. 



■ • ■ 3 
Heas rather stand-offish but 
not a bad guy. 



He lets me know. if I do Some- 
thing' wrong, but not if I do 
something right, 



r respect his opinion on 
question^ relating to the 
j'ob. ,, ' 



Sometimes he shows me what to 
do: other times I make mistakes 
because I don't know what to 4, 



He sometimes tells me what I 
' Shoulcl'be doing; his directions 
could.be easier to understand. 



4 . 5 
He is understanding and sympa- 
thetic; he is always consider- 
ate of me, 



He keeps me informed as to hp?i 
well I am doing, 



He deserves my respect and re- 
■ gard, as a person and as a co? 
worker. 




|He shows me clearly how to do 
jobs .acceptably.. . 



He tells nie how things' should, 
be, done using words that make 
sense to me. 



131 



1; 



139 



APPENDIX K 



First and Second Intexviews With Teacher-Coordinators, 
1974-1-975 <^ ' . _ • , 



ERIC 
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First Interview with Teacher-Coordinators 

1. How did you decide which students to place on the project? 

2. How did you decide which employers to include? S 

3. > How do you thank'the employers and. role models are preceivi^ng 'the goals ^ 

t . ■ ■' ' ' ' ' ' 

' of .the project? / , 

4i What contacts have you made with employe r and role model since placement- 

on the job? ^ ' ; «- 

Vl^s ' 

^hpne c^lls » - - 

Number of times , . " 

5 . Whatj^ contact's have th^^mployers or . role; models ■'made with you? 

,ji:6. What difference if any h^ the jnatching arrangement made on the project 

students? - 

7. Any prob'le;ns? ' Student? Employer? Role Model? Ot.:ep students? 

8. - How many students are curr atly enroll^^cT^ir r-he tQtal^ ^^^Mpational 

program at your school? , 

9. How old is the occupation;..^ program at . ju: school? 

■ 10, Is . ' ■ performance a? good a : would ^xpect of any other 

V ^(Student 's) - ' , 

new student trainee? * , 

11. How do you think this a rrangennent 61 e^^perienced worker and student is 

working out? 
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c. ■ ■ ■■. ■ . ■ 

Second Interview with* Teacher-Coordinators 



'How many stu^erfts ai-e currently enrolled in the total occupational 
program? f • . : 

How do you let pare-ntis know about your co-op program? 

Do employers ever call you about needing an employee first? Do, they * 
make the first contact? 

,We know, you have been successful in placing some students on** the 
project ancPnot others, What have been some of the reasons for success? 
What problems have you encountered in getting, disa''^'anta6ed ^itudents 
placed with the research project? 

How often do you ta ..^ with the pr Jec students .on an - ..dividual ' bas 15? 



Daily ... 

'Once a week ^ .. • ' . ■ 

Once, every few days 
Whenever the need arises 

Never * » 

What do you talk. about? , 
Job skills ^ . i ' 

Attitude 
Appearance 

Relationships .with others 



What difference if any ,has the matching arraj^^ement made on the project 
students? . , ^\ 

What do yoi| think is the woi^st thing about this matchinr arrangement? 
May take your records o'f visits i'with each students ei loyer to copy 
and. mail back to you* 
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Inter\^i.iwQ with Employer. Ic e Models, and Stucsnts 
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Fall 1975' 'interviews 



Employer 

How did'ycj decide which experienced 
.worker to match with (student)? (personal 
'qualities, interest in young people, 
work experience- etc.) ' ' • 



Who is responsible for training 3tud,ent)? 
(you, ex. worker, both) 



Is (student's) performance as good as 
you would expect of any other new student 
trainee?, 

How do you think (student) rates or feels 
about herself /himself as a worker? (VG, 
,G,'a, 'P, NA)' / , 



w^it hr.. ^tf . i>--^ ...^at which helps 
(student/ .m tu;i „ (attitude,- rela- 
tionships, grooming,, money, tasks) 
What do you hofie (tsacher) wil^ help 
(student), understand? 



How well prepared was (student) for the 
job by her training in school? 



Role, Model , 

I'Jhy do 'you f-..._ f ' '''i^re chosen ■ ', 
by (employer) to h ".latched with 
(student)? 

. How is (student) li.-p you as you , 
remember' starting to work? (en-: • 
thusiastic', shy, insecure; willing 
to learn,' proud) ' 
How is ^(^udent) different? 

Who is responsible' for training"^,/ 
(student)? (you, employer, both)' 



Mat;ched Trainee 



Is (student's)' perfcrraance as good 
as you would expect of any other 
new student trainee? 



Who is responsible for your train- 
ing?' .(employer, ex, worker, both, 
other)' 

flow, often does, (employer) show or 
tell you what t^o do or say? (daily, 
once a week, etc:.). 
How often does (tex. worker) show ; 
. or tell you what to do or say? ' 
(daily, etc) \ , 

Do you feel your performance is as 
good as would be expected of .any 
other new student, trainee? 



How dp you think (student) rates or How would you rate yotirself as a 
feels abo^herself /himself as a . worker if you were the employer? 



worker? (VG, G, A, P, M) 



(VG, G, A, P,JA) 
How do vnu think (• ' ■ h,-^ 
yoii icely about yea as a worker? 
(VG, ;, ,A, ,P, NA) ■' 



What had (teacher) taugnt you which 
has heit)ed you on the 3ob?*- \(atti-' 



What has (teacher) taught wh'ich 
helps (studeiitj on ^he job?, . (atti- 
tude, reiationships'v grooming, money,' tude, relationships, grooniin 
tasks ' '' , .money, tasks) ; 
What" ao you wish (teacher) could help; ,>What do you hope (teaeher) wil 
(student) understand? . ' .teach you. this year 
• , V '• ^ ■ ^ this' job? 



Would you like to have known about 
training (student) received at school 
before she/he came' to work? What? 
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this arrangement of experienced 
and student working -but? (time, 
;s of others, good or bad) 
iS (ex. worker) feel about 
tment? (Successful? tfliy ox 
:?) 



i this arrangement changed what 
tally do in teaching new .workers? 
delegation of responsibility) 
:h time have you spent helping 
it) as when there was no experi- 
rorker? (as much, more, less) 



the worst thing about this 
ment? (logs, time, in^terviews, 
ment) . _ ■ . -Av 



think it is better foryou to. 
th the student through. an exper- 
;ed worker of. handle the training 
f? Why? . ' ^ 

ou use this technique of matching 

int with an experienced worker 

future,.* knowing it would not in- 

laperwork nor offer reimbursement? 

why not? ^ 

have other workers whom you 

latch with beginning workers another 



Would you like tdXhave known 
more about (studenM. before 
she/he came to workrv What? 

How is this^ arrangement 'between 
you, employer, and student working 
out? (time, feelings', of others, 
good oj bad) ' y ■ * 

'How :io"'you feel ..about arrangement? 
■(Successful?' Why or \^y not?). - 

How has working with a new employee 
changed you or what you do? (time, 
self-improvement, etc.) 
How much time ^dve you spent help- 
ing (student) as compared to when 
this matching airrangemeat was not 
in effect?/ (as- much, more less) 

\^at is the worst thing about this 
^.nt? (logs, time, ihter- 

'-\>lvement) 



How do you like the .arrangement 
of getting advice from hoth an 
employer and an experienced work- 
er? (helpful, frustrating,' con- " 
fusing) , ^ ' • 

How do you feel- about having an 
experienced worker give you help?) 



Do you think it is better for be- 
ginners like (student) to be, matched 
with an' experienced worker or go 
directly to the boss for help?- Why? 

Would 5^ou be willing to be matched 
with' ant^ther student trainee in the 
future in the saftie way, knowing it . 
would not involve paperwork nor- 
offer reimbursement? If not, why not? 

What have you, as a co-worker, been, 
able to teach (student) or help her/ ' 
him with 'that (employer) or ("teacher) 
might not have been able to do? 
(skills, relationships, personal 
. . qUalitiejs) 



I^at is the worst thing about this 
arrangement of getting advice from 
both an. employer and an experienced 
worker? (logs, interviews, con- 
fusing) 

Do yo.u prefer td .go to the boss or 
experienced, worker for help? l^y? 



Would you li'ke^ to. matched with an 
experienced worker on future jobs? 
Why' or why not? 
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Do you wan .to, employ (student) next 
sembst/r? - 



How long do you plan or hope to 
workliere? , • ' • 



Employers are sometijiieR rplnctanl: to 
hire disadvantaged stucleuts. l[uu liavd 
worked with such 'an individuai. What 
do you 'think would help to increase V' • 
'' their willingness to' hire these students! 
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f Results in the Press 
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ANAHEIM. Calif. - think 
she has kinda brought a different 
Ught into me. But I dcm't know 
how to word it. I have learned 
things from her and feel she has 
learned from us. When 1 get 
groudiy, she takes over to help 
me." 

' I didn't change what I did, 
except when I wao cioing 
something wrong I would 
straighten up. I realized I was 
supposed to be an example.'* 

"It has given me responsibility 
and taught me'to help other people 
more.r ^ ' 

/'SHE HAS been a big help to 



me. Lean handle other problems 
now, like if a parent wants to talk 
Xo me about her/child when she 
.comes: after hen I have worked 
around^p^plejlnd teen-agers but 
""haven't had. confidence in myalll 
-noirldo," 

successful workers made these 
and ^other comm^nts^ jfbout 
disadvantaged students involved 
in an Oklahoma State research 
project. 

Reporting on the research 
during the 69th American 
Vocational association convention 
here w^s Dr. Ruth Pestle, OSU 
. associate professor of home 
economics education. 



Dr/ Pestle is director of the 
feYieiially funded project to help 
cooperative home economics 
students better adjust to the world 
of work by matching them with 
successful workers y/ho serve as 
role models. 

COOPERATIVE programs the 
students were involved in dealt 
with child care, commercial foods 
and home economics related 
occupations. Persons chosen for 
the project met Oklahoma's 
criteria for disadvantaged 
students. 

Teacher coordinators assisting 
with the relMffdh placed disad- 
vaifitaged stud|ents in such 
businesses as day care establish- 
ments, nursing homes and fast 
food operations. A successful 
worker has been found to act as a ' 
role model ior eac^ student. 

Last y^r„ll stucients and this 
year, 10, were matched with 
successful workers. 

''Every possible combination of 
sex, ^ge, race and type of 
disadvantage was tried in the 
research project. And all persons 
matched worked together nicely," 
Dr; Pestle said. 
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Many Students 



ANAHEIM, Calif. - "I think 
she has Unda brought a differ- 
ent light into me. But I don't 
know how to word it. I have ^ 
learned things from her and feel 
^ has learned from us. When I 
get grouchy, she takes over to 
help me/' 

*»It didn't change what I did, 
except when I was doing some- 
thing wrong I would straighten 
up. Lrealized I was supposed to 
be an example," 

"It has given me responsi- 
bility and taught nie to help 
other people more." 

"She has been a big help to - 
me. I can handle other 
problems now, like if a parent 
; wants to talk to me about her 
child when she comes after her. 
I have worked around people 
and teen-agers but haven't had 
confidence in myself now I 
do." . 

Successful workers made 
these and other comments 
about disadvantaged students 
involved In an Oklahoma State 

, University research project. 

^ Reporting on the research 
Saturday during the 69th 
American Vocational Associa- 
tion convention here was Dr. 
Ruth PesUe, OSU associate pro- 
fessor of home economics edu* 

cation. ^ ' 

She is directqr of the federally 

funded project to help coopera- 
tive home economics stwatents 
be' er adjust to the world of 
•woik by niatdiing them with 
successful workers who serve 
^ as role models. 

Cooperative programs the 
students were involved in dealt 
with child care, commercial 
foods and home economics 
related occupations. 
Persons chosen for the 



project met Oklahoma's 
criteria for disadvantaged stu- 

dfents. . . 

Teacher coordinators assist- 
ing with the research placed 
disadvantaged students in such 
businesses as day care 
establishments, nursing homes 
and fast food opemUons. And 
they found a successful worker 
to act as a role model for each 
student. 

tast year, 11 students and this 
year, 10,^ were matched with 
successful workers. 
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